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Abstract

Critical thinking is considered one of the most essential competencies in 21st-century
education, particularly among Humanities and Social Sciences (HUMSS) students who are
expected to analyze historical events, evaluate evidence, and communicate informed
interpretations. History education plays a significant role in developing analytical thinking,
research ability, and meaningful communication through inquiry-based and learner-centered
instruction. However, despite the implementation of the K to 12 curriculum and other
educational reforms, many history classes still rely on traditional lecture-based approaches,
limiting opportunities for deeper historical inquiry and critical analysis. This study aimed to
assess the critical thinking skills of HUMSS students and the extent of utilization of teaching
strategies in history education in the First Congressional District of Batangas during the
Academic Year 2025-2026. Specifically, it examined students’ analytical thinking, research
ability, and meaningful communication, as well as teachers’ utilization of problem-solving,
collaborative learning, and experiential learning strategies.

The study employed a descriptive mixed-method research design involving quantitative
and qualitative approaches. Data were gathered from 140 HUMSS teachers through a validated
researcher-made questionnaire and Focus Group Discussions (FGDs). Statistical tools such as
weighted mean, ranking, and Pearson Product-Moment Correlation Coefficient were utilized for
quantitative analysis, while thematic analysis was used for qualitative data.

Findings revealed that HUMSS students demonstrated an Above Average level of critical
thinking skills, particularly in meaningful communication, while research ability obtained the
lowest ratings in evaluating the credibility and reliability of historical sources. Teaching
strategies were generally Moderately Utilized, with collaborative learning identified as the most
frequently employed approach. Furthermore, the study found a significant relationship between
teaching strategies and students’ critical thinking skills, leading to the rejection of the null
hypothesis (p = 0.000). The study concluded that learner-centered and inquiry-based
instructional strategies significantly contribute to the enhancement of students’ critical thinking
skills in history education and recommended the implementation of Project HIBLA and other
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experiential learning activities to strengthen historical inquiry and evidence-based reasoning
among HUMSS learners.

Keywords: Critical Thinking, History Education, HUMSS, Pedagogical Strategies, Project
HIBLA
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Introduction

Critical thinking is considered one of the most essential competencies in 21st-century
education because it enables learners to analyze information, evaluate evidence, solve problems,
and communicate sound judgments effectively. In the Humanities and Social Sciences (HUMSS)
strand, critical thinking plays a significant role in helping students understand social issues,
interpret historical events, and construct evidence-based conclusions. History education, in
particular, provides meaningful opportunities for learners to develop analytical thinking, research
ability, and meaningful communication through the study of historical events, perspectives, and
sources.

Globally, educational institutions have increasingly emphasized the development of
critical thinking as part of outcome-based and inquiry-centered learning. International
assessments and educational studies reveal that students must move beyond rote memorization
toward higher-order thinking skills such as analysis, evaluation, and interpretation. History
education contributes to this goal by encouraging learners to examine multiple viewpoints,
evaluate historical evidence, and formulate reasoned arguments based on factual information.
Through inquiry-based and learner-centered approaches, students become more reflective,
analytical, and socially aware individuals.

In the Philippine educational context, the need to strengthen critical thinking among
learners has become increasingly evident. Republic Act No. 10533, also known as the Enhanced
Basic Education Act of 2013, highlights the importance of developing 21st-century skills,
including critical thinking, communication, and research competence. Likewise, the K to 12
Curriculum promotes learner-centered and inquiry-based instruction to improve students’
understanding and application of knowledge. However, despite these educational reforms, many
students still rely heavily on memorization rather than critical analysis and interpretation,
especially in history and social science subjects.

Within the First Congressional District of Batangas, variations in students’ critical
thinking performance have been observed among HUMSS learners, particularly in tasks
involving historical analysis, interpretation of events, and research-based communication.
Teachers recognize the importance of fostering higher-order thinking skills; however, challenges
such as large class sizes, limited instructional resources, insufficient professional development,
and curriculum congestion hinder the consistent implementation of learner-centered teaching
strategies. Consequently, many history classes continue to utilize traditional lecture-based
instruction, limiting opportunities for students to engage in deeper inquiry, collaborative learning,
and experiential activities.

Teaching strategies such as problem-solving, collaborative learning, and experiential
learning are considered effective approaches in promoting critical thinking among students.
These instructional methods encourage learners to actively participate in discussions, evaluate
historical sources, conduct research, and apply historical knowledge to real-life situations.
Studies suggest that inquiry-driven and student-centered pedagogies significantly improve
students’ analytical reasoning, communication skills, and evidence-based thinking. However,
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there remains limited empirical evidence examining the relationship between teaching strategies
and students’ critical thinking skills in history education within the local context of Batangas.

Given these conditions, the present study aimed to assess the critical thinking skills of
HUMSS students and the extent of utilization of teaching strategies in history education in the
Senior High Schools of the First Congressional District of Batangas during the Academic Year
2025-2026. Specifically, the study focused on analytical thinking, research ability, and
meaningful communication, as well as the use of problem-solving, collaborative learning, and
experiential learning strategies. Furthermore, it sought to determine the relationship between
these variables, identify the challenges encountered by history teachers, and propose
instructional strategies that may enhance students’ critical thinking skills. Through this
investigation, the study intended to contribute to the improvement of history instruction and the
promotion of inquiry-based learning in the HUMSS strand.

Research Question

This study was to assess the critical thinking skills of HUMSS students and the strategies
in History EducationintheSenior High Schools of the First Congressional District of
Batangasduringthe Academic Year 2025-2026. Specifically, the present study sought to answer
the following questions:

1.  What is the level of students’ critical thinking skills, as assessed by the teachers in terms
of:

1.1. analytical thinking;
1.2. research ability; and
1.3. meaningful communication?
2.  What is the extent of utilization of teaching strategies in history education in terms of;
2.1. problem-solving;
2.2. collaborative learning; and
2.3. experiential learning?

3. Is there a significant relationship between the assessmentsonthelevel of students’ critical
thinking skills and on the extent of utilization of teaching strategies in history education?

4. What challenges do HUMSS teachers face in teaching history?

5. Based on the results, what instructional strategies may be proposed to enhance students’
critical thinking skills?
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Research Hypothesis

There is no significant relationship between the utilization of teaching strategies in
history education and the critical thinking skills of HUMSS students in the First Congressional
District of Batangas.

Methodology

Research Design

This study employed a descriptive mixed-method research design utilizing both
quantitative and qualitative approaches to determine the relationship between teaching strategies
in history education and the critical thinking skills of HUMSS students in the First Congressional
District of Batangas. The quantitative aspect focused on measuring the level of students’ critical
thinking skills and the extent of utilization of teaching strategies through survey questionnaires.
Meanwhile, the qualitative component explored the challenges encountered by teachers in
teaching history through Focus Group Discussions (FGDs). The mixed-method approach enabled
the researcher to obtain comprehensive data and deeper insights regarding the development of
critical thinking skills among HUMSS students.

Participants

The respondents of the study consisted of 140 HUMSS teachers from selected Senior
High Schools in the First Congressional District of Batangas during the Academic Year 2025—
2026. The respondents were selected from a population of 220 teachers using stratified random
sampling to ensure proper representation from participating schools. The teachers served as
respondents because of their direct involvement in implementing teaching strategies and
evaluating students’ critical thinking skills in history education.

Research Instruments

The study utilized a validated researcher-made questionnaire as the primary instrument
for data gathering. The questionnaire was divided into sections measuring the students’ critical
thinking skills in terms of analytical thinking, research ability, and meaningful communication,
as well as the extent of utilization of teaching strategies such as problem-solving, collaborative
learning, and experiential learning. A five-point Likert scale was used to quantify respondents’
perceptions and assessments.

To support the quantitative findings, a Focus Group Discussion (FGD) guide was also
prepared to gather qualitative data regarding the challenges encountered by teachers in teaching
history education. The research instruments underwent content validation by experts and pilot
testing to ensure reliability and validity
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Data Gathering Procedure

Prior to data collection, the researcher secured approval from the Graduate School, school
administrators, and concerned authorities. A letter requesting permission to conduct the study
was distributed to participating schools. Upon approval, informed consent was obtained from the
respondents to ensure voluntary participation and confidentiality of responses.

The researcher administered the questionnaires through an online survey platform to
facilitate efficient data collection. Respondents were given sufficient time to answer the survey
instruments. After the retrieval of questionnaires, selected participants were invited to participate
in Focus Group Discussions to provide further insights regarding teaching strategies and
challenges encountered in history education. All collected data were organized, tabulated, and
prepared for statistical analysis.

Data Analysis

The data gathered were analyzed using both quantitative and qualitative methods.
Weighted mean and ranking were used to determine the level of students’ critical thinking skills
and the extent of utilization of teaching strategies. Pearson Product-Moment Correlation
Coefficient (Pearson r) was utilized to determine the significant relationship between the
variables at a 0.05 level of significance. For the qualitative data, thematic analysis was employed
to identify recurring themes and challenges encountered by teachers in history education.

Results

1. Level of Students’ Critical Thinking Skills as Assessed by the Teachers

1.1 Level of Students’ Critical Thinking Skills as Assessed by the Teachers in terms
of Analytical Thinking.

Table 2
Analytical Thinking
Indicators Weighted Verbal Rank
Mean Interpretation
1. Analyze historical events to 3.19 AA 2
identify patterns, cause-and-effect
relationships, and consequences.
2. Evaluate different sources of 3.11 AA 6
historical information for
accuracy, credibility, and bias.
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3. Identify underlying 3.15 AA 4.5
assumptions, perspectives, and

interpretations in historical

narratives.

4. Construct well-reasoned 3.04 AA 7

arguments and conclusions based
on historical evidence.

5. Compare and contrast multiple 3.17 AA 3
historical perspectives to draw
informed judgments.

6. Recognize the implications of 3.21 AA 1
historical events on contemporary
society.

7. Critically examine conflicting 3.02 AA 8
views in historical debates.

8. Apply logical reasoning to solve 3.15 AA 4.5
historical problems or address
historical questions.

Composite Mean 3.13 AA

Legend: 3.50 — 4.00 = High (H); 2.50 — 3.49 = Above Average (AA4);
1.50 — 2.49 = Below Average (BA),; 1.00 — 1.49 = Low (L)

The data revealed a composite mean of 3.13, which corresponded to a verbal
interpretation of Above Average suggesting that the students possessed a consistent and reliable
capacity to process historical information and apply logical reasoning within their academic tasks.
In a detailed examination of the specific indicators, the highest results highlighted the students'
proficiency in contextualizing historical knowledge, particularly in their ability to recognize the
implications of historical events on contemporary society, which garnered the highest weighted
mean of 3.21. Finally, the lowest on the rank was the indicator regarding the students' ability to
critically examine conflicting views in historical debates with a weighted mean of 3.02.
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1.2 Level of Students’ Critical Thinking Skills as Assessed by the Teachers in terms of
Research Ability.
Table 3
Research Ability
Indicators Weighted Mean | Verbal Interpretation Rank
1. Gather relevant historical data from 3.11 AA 1
primary and  secondary  sources
systematically.
2.  Organize historical information 3.04 AA 7
logically for analysis and interpretation.
3. Critically evaluate the wvalidity, 2.99 AA 8
reliability, and relevance of different
sources.
4. Apply research processes and inquiry- 3.06 AA 5.5
based methods to complete history
projects.
5. Synthesize historical evidence to 3.10 AA 2.5
support conclusions or develop new
insights.
6. Use appropriate tools and techniques to 3.10 AA 2.5
analyze historical data effectively.
7. Design research questions that are 3.08 AA 4
clear, focused, and relevant to historical
topics.
8. Reflect on the research process to 3.06 AA 5.5
improve investigation and analysis skills.
Composite Mean 3.06 AA
Legend: 3.50 — 4.00 = High (H); 2.50 — 3.49 = Above Average (AA),
1.50— 2.49 = Below Average (BA); 1.00 —1.49 = Low (L)
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The results illustrated a composite mean of 3.06, which was equivalent to a verbal
interpretation of AboveAverage. Ranking first was the ability of students to gather relevant
historical data from primary and secondary sources systematically, which garnered the highest
weighted mean of 3.11. Finally, the lowest on the rank was the indicator regarding the students'
ability to critically evaluate the validity, reliability, and relevance of different sources, which
yielded a weighted mean of 2.99.

1.3 Level of Students’ Critical Thinking Skills as Assessed by the Teachers in terms of
Meaningful Communication.

Table 4

Meaningful Communication

Indicators Weighted Verbal Rank
Mean Interpretation
1. Express historical ideas clearly 3.19 AA 4

and coherently in writing.

2. Engage actively in history- 3.19 AA 4
related discussions and debates.

3. Present historical information in 3.17 AA 6.5
an organized and logical manner.

4. Convey historical analyses 2.98 AA 8
persuasively to different

audiences.

5. Ask relevant and insightful 3.19 AA 4
questions that deepen

understanding of historical topics.

6. Use visual or digital media 3.17 AA 6.5
effectively to communicate
historical findings.

7. Adapt communication style 3.21 AA 1
depending on the audience (peers,
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teachers, community).

8. Provide constructive feedback 3.20 AA 2
to peers on historical analyses or
presentations

Composite Mean 3.16 AA

Legend: 3.50 — 4.00 = High (H); 2.50 — 3.49 = Above Average (AA);
1.50 — 2.49 = Below Average (BA),; 1.00— 1.49 = Low (L)

The results yielded a composite mean of 3.16, which corresponded to a verbal
interpretation of Above Average. Ranking highest was the ability of students to adapt
communication style depending on the audience, which garnered a weighted mean of 3.21.
Finally, the lowest on the rank was the ability to convey historical analyses persuasively to
different audiences, which yielded a weighted mean of 2.98.

Table 5

Summary of the Level of Students’ Critical Thinking Skills as Assessed by the Teachers

Indicators Composite Verbal Interpretation | Rank
Mean
Analytical Thinking 3.13 Above Average 2
Research Ability 3.06 Above Average 3
Meaningful Communication 3.16 Above Average 1
Composite Mean 3.12 Above Average

Legend: 3.50 — 4.00 = High (H); 2.50 — 3.49 = Above Average (AA);
1.50 — 2.49 = Below Average (BA),; 1.00— 1.49 = Low (L)
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Summary. The statistical findings revealed an overall composite mean of 3.12, which
corresponded to a verbal interpretation of Above Average. Ranking first was Meaningful
Communication, which garnered the highest composite mean of 3.16. Finally, the lowest on the
rank among the subcomponents was Research Ability, which yielded a composite mean of 3.06.
2. Extent of utilization of teaching strategies in history education.

2.1 Extent of Utilization of Teaching Strategies in HistoryEducation in Terms of
Problem-Solving.

Table 6
Problem-Solving
Indicators Weighted Mean Verbal Rank
Interpretation

1. Present real historical 3.36 MU 5
problems or dilemmas for
students to solve.
2.  Encourage students to 3.37 MU 3
propose solutions based on
historical evidence.
3. Integrate case studies or 3.34 MU 8
historical scenarios that require
critical thinking.
4. Allow students to evaluate 3.36 MU 5
outcomes of past historical
events.
5. Guide students in applying 3.49 MU 1
analytical reasoning to solve
historical questions.
6. Challenge students to 3.38 MU 7
generate  multiple  possible
solutions to historical issues.
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7. Require students to justify 3.36 MU 5

their solutions with supporting

evidence.

8. Reflect on students’ problem- 3.39 MU 2

solving processes and provide

feedback.

Composite Mean 3.37

Legend: 3.50 — 4.00 = Highly Utilized; 2.50 — 3.49 = Moderately Utilized; 1.50 — 2.49 =Slightly
Utilized; 1.00 — 1.49 = Least Utilized

The assessment of problem-solving strategies in history education yielded a composite
mean of 3.37, which was verbally interpreted as moderately utilized. Amongtheindicators
evaluated, the practice of guiding students in applying analytical reasoning to solve historical
questions garnered the highest weighted mean of 3.49, which was verbally interpreted as
moderately utilized. This result implied that educators prioritized the cultivation of logical
frameworks and cause-and-effect analysis to move learners beyond rote memorization toward
evidence-based historical inquiry. Conversely, the integration of case studies or historical
scenarios that required critical thinking received the lowest weighted mean of 3.34, also verbally
interpreted as moderately-utilized. This suggested that while inquiry-based learning was present,
immersive and scenario-based pedagogical tools were less frequently employed, likely due to
structural constraints such as limited instructional time and the pressure of curriculum coverage.

2.2 Extent of Utilization of Teaching Strategies in History Education in Terms of
Collaborative Learning.

Table 7

Collaborative Learning

Indicators Weighted Verbal Rank
Mean Interpretation
1. Design group activities or 3.50 HU 5
projects that require active student
collaboration.
2. Encourage students to share 3.58 HU 1
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ideas and perspectives with peers.

3. Promote peer support and 3.51 HU 3
constructive feedback in history

tasks.

4. Facilitate discussions that require 3.46 MU 8

negotiation of differing viewpoints.

5. Use group outputs to assess 3.51 HU 3
understanding of historical topics.

6. Provide opportunities for 3.47 MU 7
students to collectively solve
historical problems.

7. Guide students to reflect on 3.51 HU 3
group  processes to improve
teamwork.
8. Consistently integrate 3.49 MU 6
collaborative learning activities into
lessons.

Composite Mean 3.50 HU

Legend: 3.50 — 4.00 = Highly Utilized; 2.50 — 3.49 = Moderately Utilized; 1.50 — 2.49 =Slightly
Utilized; 1.00 — 1.49 = Least Utilized

The quantitative assessment of collaborative learning strategies yielded a composite mean
of 3.50, which was verbally interpreted as highly utilized. This indicated that social-
constructivist approaches were deeply embedded in a dominant pedagogical framework in
history instruction. The indicator regarding encouraging students to share ideas and perspectives
with peers achieved the highest weighted mean of 3.58, verbally interpreted as highly utilized.
This implied that respondents successfully cultivated an interactive classroom culture where the
exchange of diverse viewpoints served as a primary vehicle for refining historical understanding.
Conversely, the facilitation of discussions that required the negotiation of differing viewpoints
emerged as the lowest-ranked indicator with a weighted mean of 3.46, which was verbally
interpreted as moderately-utilized. This suggested that while idea-sharing was prevalent, there
wasadistinct need for improvement in scaffolding, structured argumentation and the
reconciliation of conflicting historical narratives.
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2.3 Extent of Utilization of Teaching Strategies inHistoryEducation in Terms of
Experiential Learning.
Table 8
Experiential Learning
Indicators Weighted Mean Verbal Rank
Interpretation
1. Conduct simulations, role-plays, or 341 MU 6
reenactments related to historical
events.
2. Connect lessons to real-life 3.53 MU 1
experiences or contemporary
contexts.
3. Organize field trips, museum 3.19 MU 8
visits, or virtual explorations to
enrich lessons.
4. Encourage students to reflect on 3.44 MU 3.5
learning from hands-on activities.
5. Provide inquiry-based tasks where 345 MU 2
students analyze historical sources.
6. Guide students in conducting mini- 341 MU 6
research or historical investigations.'
7. Support students to reconstruct 3.41 MU 6
historical narratives from primary
and secondary sources.
8. Consistently incorporate 3.44 MU 3.5
experiential learning activities into
the curriculum.
Composite Mean 341 MU
Legend: 3.50 — 4.00 = Highly Utilized; 2.50 — 3.49 = Moderately Utilized; 1.50 — 2.49 =Slightly Utilized,
1.00— 1.49 = Least Utilized
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The quantitative analysis of experiential learning strategies yielded a composite mean of
3.41, which was verbally interpreted as moderately utilized. This indicated that while hands-on
and context-rich inquiry was integrated into history instruction, it was not yet a primary or
consistent pedagogical fixture. The highest-rated indicator was the practice of connecting lessons
to real-life experiences or contemporary contexts, which garnered a weighted mean of 3.53 and
was verbally interpreted as highly utilized. This implied that respondents were highly effective at
establishing the modern-day relevance of historical events to bridge the gap between past
narratives and the students' lived realities. In contrast, the organization of field trips, museum
visits, or virtual explorations emerged as the lowest-ranked indicator with a weighted mean of
3.19, which was verbally interpreted as moderately utilized. This suggested a significant need for
improvement in facilitating immersive, out-of-classroom experiences, which were often hindered
by structural barriers such as budgetary constraints and administrative requirements.

Summary of the extent of utilization of teaching strategies in history education.
Table 9

Summary of the Extent of Utilization of Teaching Strategies in History Education

Extent of Utilization of Composite Mean Verbal Rank
Teaching Strategies in History Interpretation
Education
Collaborative Learning 3.50 HU 1
Problem Solving 3.37 MU 3
Experiential Learning 341 MU 2
Composite Mean 343 MU

Legend: 3.50 —4.00 = Highly Utilized; 2.50 — 3.49 = Moderately Utilized; 1.50 — 2.49 =Slightly
Utilized; 1.00 — 1.49 = Least Utilized

The evaluation of pedagogical approaches in history education yielded an overall
composite mean of 3.43, which was verbally interpreted as moderately utilized. This indicated
that while student-centered strategies were integrated into the curriculum, they had not yet
reached a level of maximum or consistent implementation across all instructional dimensions.
Among the assessed strategies, collaborative learning emerged as the highest indicator with a
composite mean of 3.50, which was verbally interpreted as highly utilized. This implied that
educators prioritized social-constructivist environments where peer interaction and shared
meaning-making served as the primary vehiclesforhistorical inquiry. Conversely, problem-



Online ISSN: 3082-5121

A|oysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

solving strategies received the lowest composite mean of 3.37, verbally interpreted as moderately
utilized. This suggested that the area most in need of improvement involved systematic
integration of structured analytical tasks and evidence-based decision-making, which were often
sidelined by curriculum density.

3. Relationship Between Teacher-Respondents’ Assessment of Students’ Level of Critical
Thinking Skills and the Extent of Utilization of Teaching Strategies

3.1 Relationship between the Level of Students’ Analytical Thinking and Extent of
Utilization of Teaching Strategies in History Education.

Table 10

Relationship between the Level of Students’ Analytical Thinking and Extent of Utilization
of Teaching Strategies in History Education

Variables p- Computed | Interpretation | Decision Verbal
values on Ho Interpretation
r-values

Problem 0.000 0.602** Strong Reject Significant
Solving relationship
Collaborative | 0.000 0.604** Strong Reject Significant
Learning relationship
Experiential 0.000 0.643** Strong Reject Significant
Learning relationship

Coefficient of correlation (r): +1.0 (Perfect relationship), +.76 to .99 (Very Strong relationship),
+.51 to .75 (Strong relationship), +.26-.50 (Moderate Relationship, +.11 to .25 (Weak
relationship), +.01 to .10 (Very weak relationship), .00 (No relationship)

2191
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3.2 Relationship between the Level of Students’ Research Ability and Extent of Utilization
of Teaching Strategies in History Education.
Table 11
Relationship between the Level of Students’ Research Ability and Extent of Utilization of
Teaching Strategies in History Education
Variables p- Computed | Interpretation | Decision | Verbal
values on Ho Interpretation
r-values
Problem 0.000 0.618%* Strong Reject Significant
Solving relationship
Collaborative | 0.000 0.617** Strong Reject Significant
Learning relationship
Experiential 0.000 0.662** Strong Reject Significant
Learning relationship
Coefficient of correlation (r): +1.0 (Perfect relationship), +.76 to .99 (Very Strong relationship),
+.51 to .75 (Strong relationship), +.26-.50 (Moderate Relationship, +.11 to .25 (Weak
relationship), +.01 to .10 (Very weak relationship), .00 (No relationship)
3.3 Relationship between the Level of Students’ Meaningful Communication and Extent of
Utilization of Teaching Strategies in History Education.
Table 12
Relationship between the Level of Students’ Meaningful Communication and Extent of
Utilization of Teaching Strategies in History Education
Variables p- Computed | Interpretation | Decision | Verbal
values on Ho Interpretation
r-values
Problem 0.000 0.576** Strong Reject Significant
Solving relationship
Collaborative | 0.000 0.575%* Strong Reject Significant
Learning relationship
2192



Online ISSN: 3082-5121

A|oysian Interdisciplinary Journal https://journals.aloysianpublications.com

— of Social Sciences, Education, and Allied Fields Volume 2 Issue 7 (2026}
ALOYSIAN
Experiential 0.000 0.640%** Strong Reject Significant
Learning relationship
Coefficient of correlation (r): +1.0 (Perfect relationship), +.76 to .99 (Very Strong relationship),
+.51 to .75 (Strong relationship), +.26-.50 (Moderate Relationship, +.11 to .25 (Weak
relationship), +.01 to .10 (Very weak relationship), .00 (No relationship)

The data revealed that the three teaching strategies in history education - namely
problem-solving, collaborative learning, and experiential learning - yielded p-values of 0.000,
which are significantly lower than the standard alpha level of 0.05. Consequently, the null
hypothesis is rejected across all variables, indicating a significant relationship between the
teaching strategies employed and the students' critical thinking skills in terms of analytical
thinking, research ability, and meaningful communication.

4. Challenges Faced by HUMSS Teachers in Teaching History
Table 13
Challenges Faced by HUMSS Teachers in Teaching History

Identified Themes Weight Verbal Interpretation
Gaps in students’ prior knowledge 8 P
Students’ low engagement 7 P
Time constraints and curriculum pressure 7 P
Barriers in collaborative learning 7 P
Systemic and institutional constraints 7 P
Resource and material limitations 6 P
Limited implementation 5 MP

Composite Mean 6.71 P
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The qualitative analysis identified several interconnectedthemesthat hindered the
effective delivery of history education. Central to these was a memorization-oriented mindset
among students, wherelearnersperceived the subject as a task of rote recall rather than
interpretive analysis, resulting in low engagement and a disconnect from contemporary relevance.
This issue was compounded by significant gaps in prior knowledge and conceptual readiness,
which forced educators to prioritize foundational context-building over advanced historical
inquiry. Participants emphasized that learners often lacked the chronological scaffolding
necessary for critical analysis, requiring frequent remedial explanations that diverted time from
core competencies. Consequently, thesegapsnecessitated a shift toward simplified instruction to
accommodatestudents' uneven historical foundations.

Systemic barriers, specifically curriculum pressure and resource limitations, further
constrained pedagogical innovation. Teachers reported that the breadth of the curriculum,
coupled with inadequate access to primary sources and technological aids, mandated a prioritize-
content-over-depth approach. Discussions and experiential tasks werefrequentlyshortened to
meet administrative deadlines, leading to a synthesized sentiment that "time and curriculum
congestion served as the primary enemies of inquiry." Furthermore, classroom management and
logistical constraints weakened collaborative efforts, as overcrowded spaces and unequal
participation hindered equitable peer learning. The overarching implication is that fostering
critical historical thinking requires a dual approach: systemic reform to reduce curriculum load
and institutional investment in localized, digital resources to support authentic, evidence-based

inquiry.
5. Proposed Instructional Strategy

The research identified a "Satisfactory Paradox" where HUMSS students exhibit strong
communicative competencies but remain deficient in critical inquiry skills, specifically in source
validation (2.99) and the analysis of conflicting historical perspectives (3.02). This deficit is
linkedtoan instructional imbalance, as teachers frequently employ collaborative strategies (3.50)
while underutilizing the problem-solving (3.37) and experiential learning (3.41) methods
necessary for deep analytical thinking. Consequently, the study establishes a significant
correlation between student-centered instructional strategies and the development of higher-order
critical thinking, justifying the implementation of localized, inquiry-based interventions like
Project HIBLA.

Discussion

The findings of the study revealed that HUMSS students demonstrated an Above
Average level of critical thinking skills, particularly in meaningful communication and analytical
thinking. This implies that students are capable of interpreting historical events, expressing ideas
clearly, and participating in reflective discussions. However, research ability obtained
comparatively lower ratings, especially in evaluating the credibility and reliability of historical
sources, indicating the need to strengthen students’ inquiry and evidence-based reasoning skills
in history education.
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The study further showed that collaborative learning was the most utilized teaching
strategy among history teachers, while problem-solving and experiential learning were only
moderately utilized due to instructional limitations, curriculum congestion, and lack of resources.
These findings suggest that learner-centered approaches positively contribute to students’
engagement and development of critical thinking skills. This supports constructivist and inquiry-
based learning theories which emphasize active participation, collaboration, and reflective
learning as effective methods in promoting deeper understanding and higher-order thinking.

Moreover, the significant relationship found between teaching strategies and students’
critical thinking skills indicates that effective instructional practices directly influence the
development of analytical thinking, research ability, and meaningful communication among
HUMSS students. The findings imply that the increased use of inquiry-based, collaborative, and
experiential learning activities can improve students’ ability to analyze historical issues and
evaluate evidence critically. However, challenges such as memorization-oriented learning habits,
limited instructional materials, and insufficient time for inquiry-based activities continue to
hinder the full implementation of critical-thinking-oriented instruction. Thus, the study
recommended the implementation of Project HIBLA and other experiential learning strategies to
strengthen historical inquiry, evidence-based reasoning, and active student participation in
history education.

Conclusions
Based on the findings of the study, the following conclusions were drawn:

1. The level of students’ critical thinking skills - specifically in analytical thinking,
research ability, and meaningful communication is above average.

2. The assessment on the extent of utilization of teaching strategies in history education
was found moderate in terms of problem-solving and experiential learning, while it was highly
utilized in terms of collaborative learning.

3. There is a significant relationship between the assessments on the level of students’
critical thinking skills and on the extent of utilization of teaching strategies in history education.

4. HUMSS teachers encountered a complex interplay of students' memorization-oriented
mindsets and significant gaps in prior knowledge, which necessitated constant scaffolding at the
expense of higher-order inquiry. Furthermore, systemic barriers such as curriculum congestion,
limited resources, and institutional constraints frequently forced educators to prioritize content
coverage over the consistent implementation of experiential and problem-solving strategies.

5. Project HIBLA addresses the identified "Satisfactory Paradox" by bridging the gap
between collaborative fluency and critical inquiry through targeted problem-solving and
experiential learning strategies. By integrating localized dossiers and rigorous source validation
tools, the strategy systematically elevates students' ability to synthesize conflicting narratives and
cultivate an evidence-based historical consciousness.
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Recommendations

Considering the findings and conclusions, the following recommendations are proposed:

To bridge the gap between communicative fluency and critical inquiry, Project HIBLA
should be adopted as a district-wide instructional roadmap. By utilizing "Cold Case"
historical dossiers and localized heritage exploration, the project provides a concrete
mechanism to transform history from a static subject of memory into a dynamic,
evidence-based process of discovery tailored for the 21st-century Batangueio historian.
To elevate the above average but vulnerable level of students' critical thinking, schools
should shift the focus from general communication to specific higher-order skills. This
includes conducting specialized workshops for students on the CRAAP Test (Currency,
Relevance, Authority, Accuracy, Purpose) to address the lowest-ranked indicator in
research ability and analytical thinking.

Given that collaborative learning is highly utilized while problem-solving and
experiential learning lag behind, the Department of Education should mandate the
integration of Scenario-Based Learning (SBL). Teachers must move beyond simple idea-
sharing toward structured "negotiation of viewpoints" to strengthen the weakest areas of
collaborative instruction.

In light of the significant relationship between teaching strategies and student
performance, school divisions should provide professional development specifically
targeting the design of problem-solving modules. Training should focus on transforming
teachers from facilitators of discussion into architects of inquiry, ensuring that student-
centered strategies are consistently used to drive analytical outcomes.

To overcome the systemic barriers of curriculum congestion and resource limitations,
educational leaders should implement a "less is more" approach by streamlining
curriculum competencies to allow for deep-dive analysis. Institutional investment is
required to create a Digital Localized Archive, providing teachers with accessible
primary sources to mitigate the "time vs. depth" conflict and reduce reliance on rote
memorization.

https:/ /journals.aloysianpublications.com

Volume 2 Issue 7 (2026)




Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

“Q
ALOYSIAN

BuBLicaT ToNS

Volume 2 Issue 7 (2026)

References
A. Unpublished Materials

Lee, B. N. (2023). Adapting history education for the 21st century: Integrating
technology and critical thinking skills. SPEKTA, 4(2), 216-224.
https://doi.org/10.12928/spekta.v4i2.8572

McLeod, S. (2025). Vygotsky’s theory of cognitive development. Simply Psychology.
https://doi.org/10.5281/zenodo.15680745

Mohajan, H. (2022). Qualitative research methodology in social sciences. Journal of
Economic Development, Environment and People, 11(1), 22-39.
https://doi.org/10.26458/jedep.v11i1.1171

Quoc, N. L., & Van, L. H. (2024). Promoting L2 learners’ critical thinking skills: The
role of social constructivism in reading class. Frontiers in Education, 9.
https://doi.org/10.3389/feduc.2024.1241973

Saldivar, J. M. N. (2025). Crafting minds: A constructivist blueprint for Philippine

education reform. Cognizance Journal, 5(1), 247-259.
https://doi.org/10.47760/cognizance.2025.v05101.020

B. Periodicals and Journals

Agbi, A., & Yuangsoi, P. (2022). Enhancement of critical thinking skills in students
using mobile-blended learning with a collaborative inquiry-based approach.
Humanities,  Arts  and  Social  Sciences  Studies, 9(1),  9-20.
https://doi.org/10.14456/hasss.2022.2

Almulla, M. (2020). The effectiveness of collaborative learning in enhancing student
learning in higher education. Education Sciences, 10(9), 1-13.
https://doi.org/10.3390/educscil 0090275

Alvarez Maestre, A. J., Bedoya Ortiz, D. H., Jaramillo Gémez, D. L., Parada Trujillo, A.
E., Pérez Fuentes, C. A., & Sanabria Alarcon, R. K. (2025). Determining factors
for the development of critical thinking in higher education. Journal of
Intelligence, 13(6), 59. https://doi.org/10.3390/jintelligence13060059

Baldado, R. L., & Daniel, M. B. (2023). Exploring effective teaching strategies
employed by Social Studies teachers: A comprehensive study. International
Journal  of  Multidisciplinary ~ Research and  Analysis, 6(11).
https://doi.org/10.47191/ijmra/v6-111-28

Bautista, L., et al. (2023). Teacher distribution and resource gaps in under-resourced
Philippine school districts.


https://doi.org/10.12928/spekta.v4i2.8572
https://doi.org/10.12928/spekta.v4i2.8572
https://doi.org/10.12928/spekta.v4i2.8572
https://doi.org/10.5281/zenodo.15680745
https://doi.org/10.26458/jedep.v11i1.1171
https://doi.org/10.3389/feduc.2024.1241973
https://doi.org/10.47760/cognizance.2025.v05i01.020
https://doi.org/10.47760/cognizance.2025.v05i01.020
https://doi.org/10.47760/cognizance.2025.v05i01.020
https://doi.org/10.3390/educsci10090275
https://doi.org/10.3390/jintelligence13060059
https://doi.org/10.3390/jintelligence13060059

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

Boadu, G. (year unspecified). Teachers’ Perceptions of the Problems Faced in the
Teaching of History in Senior High Schools. Journal of Arts and Humanities,
5(7). https://doi.org/10.18533/journal.v5i7.967

Daud, K., Dimasira, A. H. N., De la Cruz, R., Imam, H. H., & Lao, F. B. (2025).
Bridging the gap: Critical thinking practices for history educators in private
secondary schools of Marawi City, Philippines. Journal of Digital Learning and
Distance Education, 3(10). https://doi.org/10.56778/jdlde.v3110.452

David, R. M. T. (2024). Teaching Araling Panlipunan: A study of challenges and coping
mechanisms among non-Social Studies major educators. International Journal of
Multidisciplinary: Applied Business and Education Research, 5(8), 3339-3348.
https://doi.org/10.11594/ijmaber.05.08.29

De Los Santos, J. B., Ignalig, W. O., & Elesio, J. M. (2025). The impact of flipped
classroom strategy on college students’ motivation to learn online in enhancing

academic performance in history courses. European Journal of Arts, Humanities
and Social Sciences, 2(3). https://doi.org/10.59324/ejahss.2025.2(3).10

Dela Cruz, J., & Ramos, A. (2022). Analysis of teacher effectiveness and contextual
constraints in Philippine public schools.

Dindar, M., Jarveld, S., & Kurvinen, E. (2021). Problem solving and regulation in
collaborative learning: A systematic review. Computers & Education, 163,
104099.
https://doi.org/10.1016/j.compedu.2020.104099

Discover Education. (2024). Exploring the significant problems confronting secondary
schools history education: A baseline study.

Donaghue, H. (2024). Using genre analysis to design formative assessment in higher
education.  Innovations in  Education and  Teaching International.

https://doi.org/10.1080/14703297.2024.2437115. Taylor & Francis Online

Endacott, J., & Brooks, S. (2020). Historical thinking in the digital age. Social Education,
84(4), 192—-199.
https://www.socialstudies.org/publications/social-education/84/4/historical-
thinking-digital-age

Fahruddin, F., Kurniawanti, M. R., Nurgiansah, T. H., & Gularso, D. (2024).
Development of teaching materials for evaluating history learning to improve

students' critical thinking skills. Journal of Education and Learning (EduLearn),
19(1), 530-541. https://doi.org/10.11591/edulearn.v1911.20882

Farooqi, M. T. K., Hasrat, M. A., & Kanwal, S. (2024). Influence of teaching strategies
in developing critical thinking skills: A review. Global Educational Studies
Review.


https://doi.org/10.56778/jdlde.v3i10.452
https://doi.org/10.56778/jdlde.v3i10.452
https://doi.org/10.11594/ijmaber.05.08.29
https://doi.org/10.11594/ijmaber.05.08.29
https://doi.org/10.11594/ijmaber.05.08.29
https://doi.org/10.1016/j.compedu.2020.104099
https://www.tandfonline.com/doi/full/10.1080/14703297.2024.2437115?utm_source=chatgpt.com
https://www.tandfonline.com/doi/full/10.1080/14703297.2024.2437115?utm_source=chatgpt.com

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

Fufa, F. S., Tulu, A. H., & Ensene, K. A. (2024). Exploring the significant problems
confronting secondary schools history education: a baseline study. Discover
Education, 3, Article 52.  https://doi.org/10.1007/s44217-024-00132-8
SpringerLink

Fufa, S., Husen, A., & Ensene, K. (2024). Exploring the significant problems confronting
secondary schools history education: A baseline study. Discover Education, 3,
Article 52. https://doi.org/10.1007/s44217-024-00132-8

Grant, C., & Osanloo, A. (2021). Understanding, selecting, and integrating theoretical
frameworks in education research. International Journal of Higher Education,
10(1), 26—41. https://doi.org/10.5430/ijhe.v10nlp26

Hafizah, M., Solin, S., Purba, C. T., Sihotang, M. M., Rahmad, R., & Wirda, M. A.
(2024). Meta-analysis: The impact of Problem-Based Learning (PBL) models on
students’ critical thinking skills. Journal of Digital Learning and Education, 4(3),
167—-179. https://doi.org/10.52562/jdle.v4i3.1393

Huda, T., Malik, A., Erlinawati, N. A., Perceka, A. L., & Manoppo, Y. (2024).
Implementing project-based learning to enhance critical thinking skills in high
school students. International Journal of Educational Research Excellence, 3(2),
725-730. https://doi.org/10.55299/ijere.v3i12.1081 E-Journal IP Internasional

Kagaba, G. A. (2025). Rethinking education: The role of critical thinking in schools.
NIJCIAM, 6(1), 112. https://doi.org/10.59298/NIJCIAM/2025/6.1.112120

Kagaba, R. (2025). Developing reflective practices in history education: A framework for
critical ~ thinking.  Educational ~ Research  Review,  18(2), 78-92.
https://doi.org/10.1016/j.edurev.2025.03.004

Lee, B. N. (2023). Digital tools and inquiry-based learning in history education. Muallim
Journal of Social Sciences and Humanities, 7(2), 45-60.

Lopez-Garcia, A. (2023). Effectiveness of a teaching methodology based on the theory of
historical thinking through active methods and digital resources in secondary
students. Frontiers in Education, 8, Article 1175123.
https://doi.org/10.3389/feduc.2023.1175123 Frontiers

Lopez-Garcia, A. (2023). Effectiveness of a teaching methodology based on the theory
of historical thinking through active methods and digital resources in Spanish
adolescents. Frontiers in Education, 8, Article 1175123.
https://doi.org/10.3389/feduc.2023.1175123

Mananap, M. L. (2025). Teaching approaches for the development of critical thinking
skills of students. Journal of Information Systems Engineering and Management,
9(4), 30195. https://doi.org/10.55267/iadt.07.15132


https://doi.org/10.1007/s44217-024-00132-8
https://doi.org/10.1007/s44217-024-00132-8
https://link.springer.com/article/10.1007/s44217-024-00132-8?utm_source=chatgpt.com
https://doi.org/10.1007/s44217-024-00132-8
https://doi.org/10.1007/s44217-024-00132-8
https://ejournal.ipinternasional.com/index.php/ijere/article/view/1081?utm_source=chatgpt.com
https://ejournal.ipinternasional.com/index.php/ijere/article/view/1081?utm_source=chatgpt.com
https://doi.org/10.59298/NIJCIAM/2025/6.1.112120
https://doi.org/10.59298/NIJCIAM/2025/6.1.112120
https://doi.org/10.3389/feduc.2023.1175123
https://doi.org/10.3389/feduc.2023.1175123
https://doi.org/10.3389/feduc.2023.1175123
https://www.frontiersin.org/articles/10.3389/feduc.2023.1175123/full?utm_source=chatgpt.com
https://doi.org/10.3389/feduc.2023.1175123
https://doi.org/10.3389/feduc.2023.1175123
https://doi.org/10.3389/feduc.2023.1175123

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

Mao, L. (2025). Diversified instructional strategies and critical thinking development in

secondary history classrooms. International Journal of Social Studies Research,
12(3), 101-119. https://bepublication.org/index.php/IJOSSER/article/view/8458

Mapacpac, G. W. Jr. (2023). Effectiveness of interactive learning strategies in teaching
world  history.  Technium  Social  Sciences  Journal, 46, 25-38.
https://www.researchgate.net/publication/373032984

Nahar, L., & Machado, C. (2025). Inquiry-based learning and 2Ist century skill
development among middle and high school students: Evidence from Bangladesh.

Disciplinary and Interdisciplinary Science Education Research, 7, Article 2.
https://doi.org/10.1186/s43031-025-00122-2 SpringerLink

Nguyen, T. T., et al. (2024). Challenges faced by teachers in teaching History and
Geography in secondary schools — Dataset from Vietnam. Data in Brief, 57,
111032. https://doi.org/10.101

Nguyen, T. T., Pham, D. B., Dao, C. N., Phan, H. T., Dao, T. V., Tran, N. T., & Phan, L.
T. B. (2024). Challenges faced by teachers in teaching History and Geography in
secondary schools — Dataset from Vietnam. Data in Brief, 57, 111032.
https://doi.org/10.1016/j.dib.2024.111032. ScienceDirect+1

Nurul Umamah, R., Masruroh, R., Sumardi, & Marjono. (2023). Improving students’
historical thinking skills using the inquiry-based learning model. International
Journal of Social Science and Humanity  Research, 6(11), 62.
https://doi.org/10.47191/ijsshr/v6-111-62 IISSHR

Ofianto, O., & Ningsih, T. Z. (2021). The importance of a problem-based learning model
in history education for improving historical thinking. International Journal of
Multicultural ~ and  Multireligious ~ Understanding,  8§(10),  503-509.
http://dx.doi.org/10.18415/ijmmu.v8i10.3136. IMMU+1

Ofianto, O., & Ningsih, T. Z. (2022). The importance of a Problem-Based Learning
model in history education for improving historical thinking. International
Journal of Multicultural and Multireligious Understanding, 9(6), 1-9.

Parmigiani, D., Nicchia, V., et al. (2024). Formative assessment in higher education: an
exploratory mixed-methods study. Frontiers in Education.
https://doi.org/10.3389/feduc.2024.1366215

Pedaste, M., Timm, M., & Leijen, A. (2022). Inquiry-based learning: Understanding
variations in implementation. Studies in Educational Evaluation, 72, 101110.
https://doi.org/10.1016/j.stueduc.2021.101110

Pilande, A. (2023). Level of critical thinking skills among senior high school students of
Alfredo Parilla National High School: A correlational study SY 2022-2023.
Unpublished manuscript.


https://bcpublication.org/index.php/IJOSSER/article/view/8458?utm_source=chatgpt.com
https://bcpublication.org/index.php/IJOSSER/article/view/8458?utm_source=chatgpt.com
https://diser.springeropen.com/articles/10.1186/s43031-025-00122-2?utm_source=chatgpt.com
https://diser.springeropen.com/articles/10.1186/s43031-025-00122-2?utm_source=chatgpt.com
https://doi.org/10.101
https://doi.org/10.101
https://www.sciencedirect.com/science/article/pii/S2352340924009946?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/pii/S2352340924009946?utm_source=chatgpt.com
https://doi.org/10.47191/ijsshr/v6-i11-62
https://doi.org/10.47191/ijsshr/v6-i11-62
https://doi.org/10.47191/ijsshr/v6-i11-62
https://www.ijsshr.in/v6i11/62.php?utm_source=chatgpt.com
https://ijmmu.com/index.php/ijmmu/article/view/3136?utm_source=chatgpt.com
https://ijmmu.com/index.php/ijmmu/article/view/3136?utm_source=chatgpt.com
https://doi.org/10.3389/feduc.2024.1366215
https://doi.org/10.3389/feduc.2024.1366215
https://doi.org/10.3389/feduc.2024.1366215
https://doi.org/10.1016/j.stueduc.2021.101110

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

Ponce, O., & Pagan-Maldonado, N. (2021). Communication competence in academic
contexts: A conceptual exploration. Journal of Education and Learning, 10(3), 1—-
9.
https://doi.org/10.5539/jel.v10n3pl

Ponce, O., & Pagan-Maldonado, N. (2021). Communication competence in academic
contexts: A conceptual exploration. Journal of Education and Learning, 10(3), 1—
9. https://doi.org/10.5539/jel.v10n3pl

Purmintasari, Y. D., Suwarni, Suwarni, Eviliyanto, & Billy, J. (2024). Development of
critical thinking model in history learning. HISTORIA: Jurnal Program Studi
Pendidikan Sejarah, 12(2).

Ramos, C. D., & Inocian, R. B. (2022). Design thinking for virtual teaching of world
history towards 21st century skills development. Journal of Research, Policy &
Practice  of  Teachers and  Teacher  Education, 12(1), 15-33.
https://doi.org/10.37134/jrpptte.vol12.1.2.2022

Ramos, C. D., & Inocian, R. B. (2022). Design thinking for virtual teaching of world
history towards 21st century skills development. Journal of Research, Policy &
Practice  of  Teachers and  Teacher  Education, 12(1), 15-33.
https://doi.org/10.37134/jrpptte.vol12.1.2.2022

Ramos, R.S., & Sunga, S.F. (2024). Effectiveness of inquiry-based learning in
enhancing critical thinking skills among Grade 10 junior high school students.

International Journal of Education Humanities and Social Science, 7(6).
https://doi.org/10.54922/1JEHSS.2024.0842

Rehman, N., Huang, X., Mahmood, A., AlGerafi, M. A. M., & Javed, S. (2024). Project-
based learning as a catalyst for 21st-Century skills and student engagement in the

math classroom. Heliyon, 10, €39988.
https://doi.org/10.1016/j.heliyon.2024.e39988. ScienceDirect+1

Rohimah, R., Setiawati, E., Afwan, B., Putra, A. D., & Meihan, A. M. (2024). The
influence of the Problem-Based Learning model on critical thinking ability in
history learning at senior high school. Swarnadwipa: Jurnal Kajian Sejarah,
Sosial, Budaya, dan Pembelajarannya, 8(1), 112—128.

RSI International. (2023). Critical thinking skills and study skills as the determining
factors in academic success of senior high school students. RSI International
Journal of Research in Social Science and FEducation, 2(1), 45-56.
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-
study-skills-as-the-determining-factors-in-academic-success-of-senior-high-
school-students

Said, Z. (2020). Analytical thinking skills in modern education: A framework for 21st-


https://doi.org/10.5539/jel.v10n3p1
https://doi.org/10.1016/j.heliyon.2024.e39988
https://doi.org/10.1016/j.heliyon.2024.e39988
https://doi.org/10.1016/j.heliyon.2024.e39988
https://www.sciencedirect.com/science/article/pii/S2405844024160197?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/pii/S2405844024160197?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-study-skills-as-the-determining-factors-in-academic-success-of-senior-high-school-students?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-study-skills-as-the-determining-factors-in-academic-success-of-senior-high-school-students?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-study-skills-as-the-determining-factors-in-academic-success-of-senior-high-school-students?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-study-skills-as-the-determining-factors-in-academic-success-of-senior-high-school-students?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/critical-thinking-skills-and-study-skills-as-the-determining-factors-in-academic-success-of-senior-high-school-students?utm_source=chatgpt.com

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

century learners. International Journal of Instruction, 13(4), 1-16.
https://doi.org/10.29333/1j1.2020.1341a

Samsudin, M. A., Suprapto, N., & Sanjaya, . G. (2023). Critical thinking skills in
secondary education: A systematic literature review. Frontiers in Education, 8,
1141686.
https://doi.org/10.3389/feduc.2023.1141686

Sarigdz, O. (2023). Teaching the 21st century learning skills with the critical thinking
technique based on the argumentation method. Educational Policy Analysis and
Strategic Research, 18(1), 196-218. https://doi.org/10.29329/epasr.2023.525.9

Epasr

ScienceDirect. (2025). Project-based learning and critical thinking in secondary social
science classrooms. Studies in Educational Evaluation, 72, 101110.
https://www.sciencedirect.com/science/article/pii/S1871187125001324

Shen, L., Liu, Y., & Chen, Y. (2020). Experiential learning in higher education: A
systematic review. Journal of Hospitality, Leisure, Sport & Tourism Education,
27,100271.
https://doi.org/10.1016/j.jhlste.2020.100271

Shokhah, L. N., Djono, & Sudiyanto. (2025). Problem-based interactive media to
improve students’ critical thinking skills in social studies. Jurnal Media dan
Teknologi Pendidikan. https://doi.org/10.23887/jmt.v5i12.99327 Undiksha E-
Journal

Sun, D. J., & Ashari, Z. (2024). Project based learning on promoting children’s critical
thinking skills: A systematic review. International Journal of Academic Research
in Progressive Education and  Development, 13(3), 21732.
https://doi.org/10.6007/IJARPED/v13-i3/21732

Superio, I. E., & Carreon, H. G. (2025). Critical thinking skills and attitude towards
science: Mediating effect of study engagement. Journal of Education, Learning,
and Management, 2(2), 26-39. https://doi.org/10.69739/jelm.v2i2.756 Stecab
Publishing

Taylan, R. L. A., & Rabago, J. K. M. (2025). Constructivist strategies commonly used by
secondary school teachers in teaching social studies in Northern Philippines.
Asian  Journal of Education and Social Studies, 51(7), 281-287.
https://doi.org/10.9734/ajess/2025/v51172122

Taylan, R. L. A., & Rabago, J. K. M. (2025). Constructivist strategies commonly used by
secondary school teachers in teaching social studies in Northern Philippines.

Taylan, R. L. A., & Rabago, J. K. M. (2025). Constructivist Strategies Commonly Used
by Secondary School Teachers in Teaching Social Studies in Northern


https://doi.org/10.29333/iji.2020.1341a
https://doi.org/10.3389/feduc.2023.1141686
https://epasr.inased.org/makale/3611?utm_source=chatgpt.com
https://epasr.inased.org/makale/3611?utm_source=chatgpt.com
https://epasr.inased.org/makale/3611?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/pii/S1871187125001324?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/pii/S1871187125001324?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/pii/S1871187125001324?utm_source=chatgpt.com
https://doi.org/10.1016/j.jhlste.2020.100271
https://ejournal.undiksha.ac.id/index.php/JMTP/article/view/99327?utm_source=chatgpt.com
https://ejournal.undiksha.ac.id/index.php/JMTP/article/view/99327?utm_source=chatgpt.com
https://ejournal.undiksha.ac.id/index.php/JMTP/article/view/99327?utm_source=chatgpt.com
https://doi.org/10.6007/IJARPED/v13-i3/21732
https://doi.org/10.6007/IJARPED/v13-i3/21732
https://doi.org/10.6007/IJARPED/v13-i3/21732
https://doi.org/10.69739/jelm.v2i2.756
https://doi.org/10.69739/jelm.v2i2.756
https://journals.stecab.com/jelm/article/view/756?utm_source=chatgpt.com
https://journals.stecab.com/jelm/article/view/756?utm_source=chatgpt.com
https://doi.org/10.9734/ajess/2025/v51i72122
https://doi.org/10.9734/ajess/2025/v51i72122
https://doi.org/10.9734/ajess/2025/v51i72122

Online ISSN: 3082-5121

Aloysian Interdisciplinary Journal https://journals.aloysianpublications.com
of Social Sciences, Education, and Allied Fields

Volume 2 Issue 7 (2026)

“Q
ALOYSIAN

BuBLicaT ToNS

Philippines. Asian Journal of Education and Social Studies, 51(7), 281-287.
https://doi.org/10.9734/ajess/2025/v51172122 Asian Journal of Education+1

Tshewang, S., & Wangdi, R. (2021). Application of Problem-Based Learning strategy in
history class to enhance critical thinking skill of 8th standard students. Asian
Journal of  Education and Social Studies, 23(1), 1-14.
https://doi.org/10.9734/ajess/2021/v231130542

Udtog, D. K., & Espacio, N. B. (2025). Understanding the professional development
journeys of Social Studies teachers: A phenomenological exploration.
International Journal of Research and Innovation in Social Science (IJRISS), 9(4),
2242-2253. https://doi.org/10.47772/1JRISS.2025.90400169

van Boxtel, C., & van Drie, J. (2020). Historical reasoning: Conceptualizations and
educational applications. Educational Psychology Review, 32, 25—64.
https://doi.org/10.1007/s10648-019-09487-7

Villaver, R. B. (2022). Reasons for teaching critical thinking: A proposal in Confucian
ethics. Lukad: Online Journal of Pedagogy, 2(2), 29-41. PhilArchive

Wilis, R., Kumalasari, D., & Hapsari, N. (2022). Promoting critical thinking skills in the
classroom history research: An innovation in character education. Sosio-
Didaktika: Social Science Education Journal, 12(1), 1-15.

Wilis, R., Kumalasari, D., & Hapsari, N. (2022). Promoting critical thinking skills in the
classroom history research: An innovation in character education. Sosio-
Didaktika: Social Science Education Journal, 12(1), 1-15. Journal UIN Jakarta

Yang, X. (2023). A historical review of collaborative learning and cooperative learning.
TechTrends. https://doi.org/10.1007/s11528-022-00823-9. SpringerLink+1

Zhao, Y., & Liu, J. (2020). Developing students’ research skills in secondary education:
A framework for inquiry and evidence-based learning. Journal of Educational
Research and Practice, 10(2), 45-57.
https://doi.org/10.5590/JERAP.2020.10.2.04

Zhao, Y., & Liu, J. (2020). Developing students’ research skills in secondary education:
A framework for inquiry and evidence-based learning. Journal of Educational
Research and Practice, 10(2), 45-57. https://doi.org/10.5590/JERP.2020.10.2.04

C. Legal Documents

Republic Act No. 10533, Enhanced Basic Education Act of 2013, Philippines. (2013).
https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-10533/


https://journalajess.com/index.php/AJESS/article/view/2122?utm_source=chatgpt.com
https://journalajess.com/index.php/AJESS/article/view/2122?utm_source=chatgpt.com
https://doi.org/10.9734/ajess/2021/v23i130542
https://doi.org/10.9734/ajess/2021/v23i130542
https://doi.org/10.9734/ajess/2021/v23i130542
https://doi.org/10.47772/IJRISS.2025.90400169
https://doi.org/10.47772/IJRISS.2025.90400169
https://doi.org/10.1007/s10648-019-09487-7
https://philarchive.org/rec/VILRFT-2?utm_source=chatgpt.com
https://philarchive.org/rec/VILRFT-2?utm_source=chatgpt.com
https://journal2.uinjkt.ac.id/index.php/SOSIO-FITK/article/view/47128?utm_source=chatgpt.com
https://journal2.uinjkt.ac.id/index.php/SOSIO-FITK/article/view/47128?utm_source=chatgpt.com
https://doi.org/10.1007/s11528-022-00823-9
https://doi.org/10.1007/s11528-022-00823-9
https://link.springer.com/article/10.1007/s11528-022-00823-9?utm_source=chatgpt.com
https://link.springer.com/article/10.1007/s11528-022-00823-9?utm_source=chatgpt.com
https://doi.org/10.5590/JERAP.2020.10.2.04
https://doi.org/10.5590/JERP.2020.10.2.04
https://doi.org/10.5590/JERP.2020.10.2.04
https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-10533/
https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-10533/
https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-10533/

