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Abstract

Cultural sensitivity has become an essential component of effective teaching in
increasingly diverse higher education classrooms. College instructors are expected to foster
inclusive learning environments that recognize and respect students’ varied cultural backgrounds.

This study aimed to determine the extent of manifestation of cultural sensitivity and the
level of teaching performance of college instructors in Congressional District 1, Batangas, and to
identify the significant relationship between the two variables.

The study utilized a descriptive-correlational research design. Respondents included
college instructors from public and private higher education institutions in Congressional District
1, Batangas. Data were gathered through survey questionnaires focusing on cultural awareness,
understanding, acceptance and respect, adaptation and integration, competence, and teaching
performance in terms of planning and preparation, classroom environment, and instruction.
Statistical tools such as weighted mean and correlation analysis were used in analyzing the data.

Findings revealed that college instructors demonstrated a high extent of manifestation of
cultural sensitivity across all dimensions and exhibited a high level of teaching performance.
Results further showed that there was a significant relationship between cultural sensitivity and
teaching performance, indicating that culturally sensitive instructors tend to perform more
effectively in instructional delivery and classroom management.

The study concluded that cultural sensitivity plays a vital role in enhancing teaching
performance and promoting inclusive learning environments in higher education. The findings
served as the basis for the development of a proposed resource guide to strengthen culturally
responsive teaching practices among college instructors.

Keywords: cultural sensitivity, teaching performance, college instructors, culturally responsive
teaching, higher education
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Introduction

In today’s increasingly diverse educational environment, cultural sensitivity has become
an essential component of effective teaching, particularly in higher education institutions where
students come from varied cultural, linguistic, and social backgrounds. College instructors are
expected not only to deliver academic content but also to create inclusive learning environments
that recognize and respect diversity among learners. Cultural sensitivity refers to an educator’s
ability to understand, appreciate, and appropriately respond to students’ cultural differences and
perspectives, which greatly influence classroom interaction, participation, and academic success.

Globally and locally, culturally responsive teaching has gained recognition as an
important factor in promoting inclusive and equitable education. In the Philippines, educational
policies such as CHED Memorandum Order No. 5, s. 2021 and Republic Act No. 11650
emphasize inclusivity, respect for cultural diversity, and equitable access to quality education.
Despite these initiatives, the integration of cultural sensitivity into teaching practices remains
inconsistent among higher education institutions. Some instructors effectively incorporate
culturally responsive strategies, while others encounter challenges due to limited training,
institutional support, or exposure to multicultural settings.

In Congressional District 1, Batangas, higher education institutions serve students from
diverse communities, making cultural sensitivity an important aspect of teaching effectiveness.
The relationship between cultural sensitivity and teaching performance is significant because
culturally sensitive instructors are more likely to establish inclusive classroom environments,
improve communication, and enhance student engagement and learning outcomes.

Hence, this study aimed to determine the extent of manifestation of cultural sensitivity
and the level of teaching performance of college instructors in Congressional District 1, Batangas.
Specifically, it sought to determine the significant relationship between cultural sensitivity and
teaching performance and to develop a proposed resource guide to strengthen culturally
responsive teaching practices in higher education institutions.

Statement of the Problem

This study aimed to determine the extent of manifestation of cultural sensitivity and the level
of teaching performance of college instructors in Congressional District 1, Batangas. Specifically,
it sought to answer the following questions:

1. What is the extent of manifestation of cultural sensitivity of college instructors in terms
of:

1.1 cultural awareness;
1.2 understanding;
1.3 acceptance and respect;
1.4 adaptation and integration; and
1.5 competence?

2. How may the level of teaching performance of college instructors be assessed relative to:
2.1 planning and preparation;
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2.2 classroom environment; and
2.3 instruction?

3 Is there a significant relationship between cultural sensitivity and teaching performance?
4 What challenges are encountered by college instructors in strengthening cultural sensitivity

and teaching performance?
5 What resource guide may be proposed based on the findings?

Objectives and Hypothesis
The study aimed to assess the cultural sensitivity and teaching performance of college

instructors and determine the significant relationship between the two variables.

Hypothesis:
There is no significant relationship between cultural sensitivity and teaching performance

of college instructors.

Materials and Methods

Research Design
The study utilized a descriptive-correlational research design to determine the

relationship between cultural sensitivity and teaching performance of college instructors.

Participants
The respondents of the study were 143 college instructors from public and private higher

education institutions in Congressional District 1, Batangas.

Instruments
The study used researcher-made survey questionnaires consisting of indicators on: Cultural

awareness, Understanding, Acceptance and respect, Adaptation and integration, Competence,
Planning and preparation, Classroom environment and Instruction.

Procedure
The researcher sought permission from school administrators before conducting the study.

After approval, questionnaires were distributed to the respondents. Data gathered were tabulated,
analyzed, and interpreted accordingly.

Data Analysis
The following statistical tools were utilized:

Weighted Mean. Used to determine the extent of manifestation of cultural sensitivity and the
level of teaching performance of college instructors.
Standard Deviation. Used to measure the consistency of the respondents’ assessments.
Pearson r Correlation. Used to determine the significant relationship between cultural
sensitivity and teaching performance.
p-value Analysis. Used to test the significance of the relationship and serve as basis for
accepting or rejecting the null hypothesis.
Results
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College instructors demonstrate a high level of cultural awareness (composite mean =
3.53, highly manifested), especially in acknowledging how students’ cultural backgrounds affect
learning and in updating their knowledge to improve teaching. However, lower scores in
applying this awareness and preventing biases highlight a gap between understanding and
practice. Overall, instructors demonstrate strong cultural consciousness but need for continued
professional development to enhance inclusive teaching.

Table 2
College Instructors’ Manifestation of Cultural Sensitivity

in Terms of Understanding
Indicators Weighted Mean Verbal Interpretation

Acknowledge that cultural diversity is an
important factor in effective teaching.

3.65 HM

Connect subject matter to real-life situations
that reflect cultural diversity.

3.61 HM

Apply cultural knowledge when selecting
teaching strategies and materials.

3.58 HM

Table 1
College Instructors’ Manifestation of Cultural Sensitivity

in Terms of Cultural Awareness
Indicators Weighted Mean Verbal Interpretation

Recognize the importance of cultural background
in shaping students’ attitudes and behaviors

3.56 HM

Update their awareness of cultural diversity to
improve teaching performance.

3.56 HM

Adjust my teaching approaches to accommodate
diverse cultural learning style.

3.56 HM

Respect and acknowledge my students’ cultural
backgrounds and traditions in the classroom

3.55 HM

Show sensitivity to students’ languages, beliefs,
and practices when delivering lesson.

3.54 HM

Encourage students to share their cultural
experiences and perspectives in class.

3.51 HM

Promote inclusiveness and equal opportunities for
students regardless of cultural differences.

3.50 HM

Demonstrate awareness of cultural taboos and
sensitive issues that may affect classroom
interaction.

3.50 HM

Avoid stereotypes and biases when dealing with
students from different culture.

3.48 MM

Integrate cultural diversity into teaching strategies
and classroom discussion.

3.47 MM

Composite Mean 3.53 Highly Manifested
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Explain lessons in a way that considers diverse
cultural perspectives.

3.58 HM

Show a deep understanding of the role of
culture in shaping students’ identity and
learning.

3.58 HM

Create a learning environment that values and
respects cultural differences.

3.56 HM

Demonstrate a clear understanding of students’
cultural differences in classroom management.

3.56 HM

Recognize how cultural background influences
students’ participation and performance.

3.56 HM

Adjust instructions when cultural
misunderstandings arise in class.

3.52 HM

Interpret classroom behaviors with
consideration of students’ cultural context.

3.51 HM

Composite Mean 3.57 Highly Manifested
The assessment shows that college instructors possess a very high level of cultural

understanding (composite mean = 3.57, highly manifested), with widespread agreement that they
value cultural diversity in teaching. They excel in recognizing how culture influences effective
instruction and in linking lessons to diverse real-world situations. Nonetheless, slightly lower
scores in interpreting student behavior and modifying instruction reveal some difficulties in
practical application. Overall, instructors show strong cultural awareness, with room for growth
through professional development.

Table 3
College Instructors’ Manifestation of Cultural Sensitivity in Terms of Acceptance

and Respect
Indicators Weighted Mean Verbal Interpretation

Accept students regardless of their cultural
beliefs and traditions.

3.73 HM

Treat all students fairly without showing
cultural favoritism.

3.64 HM

Demonstrate consistent respect for the cultural
values and identities of all students.

3.63 HM

Encourage mutual respect among students from
diverse backgrounds.

3.62 HM

Maintain professionalism when addressing
culturally sensitive issues.

3.62 HM

Respect differences in students’ languages,
values, and practices.

3.61 HM

Show empathy towards students whose cultural
practices differ from the majority.

3.57 HM

Avoid discriminatory remarks or actions in the 3.55 HM
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The assessment shows that college instructors exhibit a very high level of acceptance and
respect (composite mean = 3.60, highly manifested), which is the highest among the measured
dimensions. They consistently demonstrate inclusivity, fairness, and respect for students from
diverse cultural backgrounds, especially by accepting students regardless of their beliefs and
treating everyone equitably. The uniform responses and strong scores across all indicators
indicate a well-established culture of respect, with no notable gaps in practice.

Table 4
College Instructors’ Manifestation of Cultural Sensitivity in Terms of Adaptation and

Integration
Indicators Weighted Mean Verbal Interpretation

Adapt teaching methods to suit students’
diverse cultural learning styles.

3.67 HM

Infuse cultural examples and perspectives
into classroom discussions.

3.60 HM

Enhance communication style to ensure
inclusivity among culturally diverse
students.

3.58 HM

Adjust classroom management techniques
to respect cultural practices.

3.58 HM

Incorporate culturally relevant activities
into the lessons.

3.58 HM

Integrate cultural awareness in assessment
and evaluation practices.

3.58 HM

Continuously adapt teaching practices to
strengthen cultural sensitivity.

3.56 HM

Modify instructional materials to reflect
cultural diversity.

3.56 HM

Encourage collaborative learning among
students from different cultural
backgrounds.

3.55 HM

Include students’ cultural experiences in
class projects and activities.

3.54 HM

Composite Mean 3.58 Highly Manifested
The assessment shows that college instructors display a high degree of adaptation and
integration (composite mean = 3.58, highly manifested), with strong consensus that they modify

classroom.
Value the unique contributions of students from
different cultures.

3.55 HM

Support inclusive classroom activities that
honor cultural diversity.

3.50 HM

Composite Mean 3.60 Highly Manifested
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teaching strategies to suit diverse cultural backgrounds. They are particularly effective at
tailoring methods to different learning styles and embedding cultural perspectives into their
lessons. Slightly lower ratings in collaborative and experiential activities highlight small areas
for potential growth. Overall, instructors exhibit strong cultural responsiveness, with room for
further improvement through ongoing intercultural practices.

The assessment indicates that college instructors have a high level of cultural
competence, with a composite mean of 3.59, indicating it is highly manifested. There is strong
consensus that they possess the skills necessary for culturally responsive teaching. They excel at
using suitable strategies for diverse learners and are committed to ongoing professional
development. Slightly lower scores in policy implementation and consistency highlight areas
where improvement is possible. Overall, instructors demonstrate strong cultural capabilities,
with room to enhance inclusive practices further.

Table 6
Influence of Cultural Sensitivity on the Teaching Performance of College Instructors

Relative to Planning and Preparation
Indicators Weighted Mean Verbal Interpretation

Table 5
College Instructors’ Manifestation of Cultural Sensitivity in Terms of Competence

Indicators Weighted Mean Verbal Interpretation
Apply appropriate teaching strategies for
students with different cultural backgrounds.

3.71 HM

Sustain professional growth by enhancing
knowledge of cultural competence.

3.63 HM

Deliver lessons effectively while respecting
cultural diversity

3.61 HM

Demonstrate cultural competence in handling
diverse classroom situations.

3.60 HM

Use culturally responsive communication
skills in teaching

3.60 HM

Serve as a role model of cultural competence
for students and colleagues.

3.58 HM

Display problem-solving skills when cultural
conflicts arise in class.

3.56 HM

Facilitate discussions that promote
intercultural understanding.

3.56 HM

Implement inclusive classroom policies that
address cultural diversity.

3.56 HM

Evaluate students regardless of their cultural
background.

3.53 HM

Composite Mean 3.59 Highly Manifested
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Align teaching methods with students’
cultural needs.

3.70 H

Consider cultural factors when choosing
teaching strategies.

3.59 H

Organize instructional materials that reflect
cultural sensitivity

3.58 H

Prepare assessments that are fair and
culturally sensitive

3.57 H

Design lesson plans that integrate diverse
cultural perspective.

3.56 H

Integrate cultural examples into subject
content.

3.55 H

Anticipate challenges related to cultural
differences in learning.

3.54 H

Establish learning objectives that highlight
respect for diversity.

3.54 H

Plan classroom activities that promote
intercultural collaboration.

3.54 H

Select resources that represents varied
cultural viewpoints.

3.54 H

Composite Mean 3.57 High
The assessment shows that cultural sensitivity has a strong impact on instructors’

planning and preparation (composite mean = 3.57, high), shaping how they design lessons,
select strategies, and prepare materials for diverse learners. Instructors are strongest in aligning
teaching methods with students’ cultural needs and in considering cultural factors in decision-
making. Slightly lower scores in promoting intercultural activities and using diverse resources
indicate minor areas for improvement. Overall, instructors demonstrate strong culturally
responsive planning, with a need for continued support to ensure consistent application.

Table 7
Influence of Cultural Sensitivity on the Teaching Performance of College Instructors

Relative to Classroom Environment
Indicators Weighted Mean Verbal Interpretation

Build an inclusive classroom atmosphere that
values diversity.

3.69 H

Encourage teamwork among students from
different cultures.

3.64 H

Promote respect and inclusiveness among
students.

3.62 H

Ensure equal opportunities for participation
among all students.

3.60 H

Resolve cultural misunderstandings in a
respectful manner.

3.59 H

Set rules and expectations that respect cultural 3.59 H
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The assessment indicates that cultural sensitivity strongly influences the classroom
environment (composite mean = 3.60, high), shaping how instructors create inclusive and
respectful learning spaces. Instructors are strongest at fostering environments that value cultural
diversity and encouraging collaboration among students from different backgrounds. Overall,

instructors demonstrate a strong commitment to inclusivity in the classroom.
The assessment shows that cultural sensitivity has a high impact on classroom instruction

(composite mean = 3.62, high), with strong integration of culturally responsive practices.

differences.
Recognize cultural events when appropriate in
classroom activities.

3.57 H

Establish a classroom climate that welcomes
cultural diversity

3.56 H

Maintain a safe environment free from
discrimination.

3.56 H

Manage student behaviour regardless of
cultural background.

3.54 H

Composite Mean 3.60 High

Table 8
Influence of Cultural Sensitivity on the Teaching Performance of College Instructors

Relative to Instruction
Indicators Weighted

Mean
Verbal Interpretation

Adjust lessons when cultural
misunderstandings occur.

3.65 H

Motivate students through connections to their
cultural backgrounds.

3.65 H

Apply teaching strategies suitable for diverse
learners.

3.63 H

Assess students with culturally responsive
methods.

3.63 H

Deliver instruction clearly while respecting
cultural differences.

3.61 H

Encourage students to share cultural
perspectives during lesson.

3.61 H

Explains lesson using culturally relevant
examples.

3.61 H

Ensures instruction remains inclusive and
culturally responsive.

3.60 H

Integrate intercultural dialogue in class
discussions.

3.59 H

Use teaching aids that reflect cultural
diversity.

3.58 H

Composite Mean 3.62 High
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Instructors excel at adjusting lessons to address cultural misunderstandings and at connecting
content to students’ backgrounds, while also applying inclusive strategies and assessments.
Slightly lower scores on the use of culturally diverse teaching aids suggest minor areas for
improvement. Overall, instructors effectively implement inclusive and responsive instruction.

Table 9
Relationship Between the Manifestation of Cultural Sensitivity in Terms of Awareness and

Teaching Performance of College Instructors

Variables p-
values

r-
values Interpretation Decision Verbal

Interpretation

Planning and
preparation .018 .734

Strong

Relationship
Reject Ho Significant

Classroom
environment -.037 .483 Moderate

Relationship Reject Ho Significant

Instruction -.019 .717 Strong
Relationship Reject Ho Significant

The results show significant relationships between cultural awareness and the teaching
performance of college instructors. Planning and preparation (r = .734, p = .018) and
instruction (r = .717, p = −.019) indicate strong positive relationships, while classroom
environment (r = .483, p = −.037) shows a moderate positive relationship. These findings imply
that cultural awareness contributes to effective planning, classroom management, and
instructional delivery.

Table 10
Relationship Between the Level of Cultural Sensitivity in Terms of Understanding and

Teaching Performance of College Instructors

Variables r-
values

p-
values Interpretation Decision Verbal

Interpretation
Planning and
preparation .144 .032 Weak

Relationship
Failed to
Reject Ho Significant

Classroom
environment .089 .095 Very Weak

Relationship
Failed to
Reject Ho Not Significant

Instruction .094 .076 Very Weak
Relationship

Failed to
Reject Ho Not Significant

The results indicate that cultural understanding has a weak but significant positive
relationship with planning and preparation (r = .144, p = .032). However, its relationships with
classroom environment (r = .089, p = .095) and instruction (r = .094, p = .076) are positive but
not statistically significant.
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Table 11
Relationship Between the Level of Cultural Sensitivity in Terms of Acceptance and Respect

and Teaching Performance of College Instructors

Variables p-
values

r-
values Interpretation Decision Verbal

Interpretation
Planning and
preparation -.001 .991 Very Strong

Relationship Reject Ho Significant

Classroom
environment .027 .611 Strong Relationship Reject Ho Significant

Instruction -.021 .691 Very Strong
Relationship Reject Ho Significant

The results show significant relationships between cultural acceptance and respect and
teaching performance. Planning and preparation (r = .991, p = −.001) and instruction (r = .691,
p = −.021) indicate very strong positive relationships, while classroom environment (r = .611, p
= .027) shows a strong positive relationship. These findings suggest that acceptance and respect
toward cultural diversity enhance the teaching performance of college instructors.

Table 12
Relationship Between the Level of Cultural Sensitivity in Terms of Adaptation and

Integration and Respect and Teaching Performance of College Instructors

Variables p-
values

r-
values Interpretation Decision Verbal

Interpretation
Planning and
preparation .066 .218 Weak

Relationship
Failed to
Reject Ho Not Significant

Classroom
environment .067 .208

Weak
Relationship Failed to

Reject Ho

Not

Significant

Instruction .027 .607 Strong
Relationship

Failed to
Reject Ho Significant

The results show that adaptation and integration have no significant relationship with
planning and preparation (r = .218, p = .066) and classroom environment (r = .208, p = .067),
both showing weak positive correlations. However, instruction (r = .607, p = .027) shows a
strong significant positive relationship. This implies that adaptation and integration are more
evident during instructional delivery than in lesson preparation and classroom management.
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Table 13
Relationship Between the Level of Cultural Sensitivity in Terms of Competence and

Respect and Teaching Performance of College Instructors

Variables p-
values

r-
values Interpretation Decision Verbal

Interpretation
Planning and
preparation .018 .734 Strong

Relationship Reject Ho Significant

Classroom
environment -.042 .435 Moderate

Relationship Reject Ho Significant

Instruction .037 .488 Moderate
Relationship Reject Ho Significant

The results show significant relationships between cultural competence and teaching
performance. Planning and preparation (r = .734, p = .018) indicates a strong positive
relationship, while classroom environment (r = .435, p = −.042) and instruction (r = .488, p
= .037) show moderate positive relationships. These findings imply that cultural competence
contributes to inclusive classroom practices and effective instruction among college instructors.

Table 14
Challenges Encountered by College Instructors in Strengthening Cultural Sensitivity and

Teaching Performance
Indicators Weighted

Mean
Verbal

Interpretation
Lack of necessary training to use culturally sensitive
techniques.

3.67 SA

Limited institutional support in creating strategies that are
responsive to cultural differences.

3.64 SA

Limited time to incorporate multicultural perspective due
to the demands of the curriculum.

3.64 SA

Additional workload to modify lesson to diverse students. 3.62 SA
Communication challenges when interacting to students
from diverse origins.

3.61 SA

Lack of culturally appropriate educational tools and
materials.

3.61 SA

Difficulty aligning inclusive strategies with standardized
test.

3.59 SA

Managing culturally diverse student behavior. 3.59 SA
Addressing cultural needs in online learning setting. 3.55 SA
Recognizing personal cultural prejudice in the classroom. 3.54 SA

Composite Mean 3.61 Strongly Agree
The assessment shows that college instructors strongly agree that they face significant

challenges in strengthening cultural sensitivity and teaching performance (composite mean =
3.61, Strongly Agree). The main barriers include a lack of training, limited institutional support,
and time constraints. Difficulties aligning inclusive assessment, managing diverse behaviors,
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and addressing cultural needs in online learning were also noted. Overall, the findings highlight
the need for enhanced professional development and stronger institutional support to improve
culturally responsive teaching.
Discussion

The findings of the study revealed that cultural sensitivity significantly contributes to the
teaching performance of college instructors in Congressional District 1, Batangas. Instructors
who demonstrated cultural awareness, understanding, acceptance and respect, adaptation and
integration, and competence were more likely to create inclusive, respectful, and engaging
learning environments for students from diverse cultural backgrounds. These culturally
responsive practices positively influenced classroom interaction, communication, and student
participation, which are essential components of effective teaching performance.

The results further support existing literature emphasizing that culturally sensitive and
responsive teaching improves classroom climate, instructional delivery, and student engagement.
Instructors who recognize and value students’ cultural identities are better able to employ
inclusive teaching strategies that address the diverse needs of learners. The study also highlights
the importance of planning and preparation, classroom environment, and instruction in
promoting equitable and meaningful learning experiences.

Moreover, the findings suggest that institutional support plays an important role in
strengthening cultural sensitivity among college instructors. Professional development programs,
seminars, workshops, and training related to culturally responsive teaching may help instructors
enhance their cultural competence and instructional effectiveness. However, challenges such as
limited training opportunities, lack of instructional resources, workload demands, and
institutional constraints may hinder the consistent integration of culturally responsive practices in
higher education classrooms.

To address these concerns, the study proposed “Building Bridges: A Resource Guide on
Cultural Sensitivity and Effective Teaching Practices in Higher Education” as an output of the
study. The resource guide aims to assist college instructors in strengthening culturally responsive
teaching practices and promoting inclusive and effective learning environments in higher
education institutions.

Conclusion

Based on the findings of the study, it was concluded that cultural sensitivity is
significantly related to the teaching performance of college instructors in Congressional District
1, Batangas. College instructors who exhibit high levels of cultural awareness, understanding,
acceptance and respect, adaptation and integration, and competence are more capable of creating
inclusive, respectful, and effective learning environments that enhance student engagement,
participation, and academic success.
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The study further concluded that culturally responsive teaching positively influences
instructional delivery, classroom management, and interpersonal relationships between
instructors and students. However, despite the positive manifestation of cultural sensitivity
among instructors, challenges such as insufficient training, limited institutional support, and lack
of culturally responsive resources still affect the consistent implementation of inclusive teaching
practices.

In light of these findings, the study recommends the implementation of faculty
development programs, seminars, and training workshops focused on cultural sensitivity and
culturally responsive teaching. Furthermore, the proposed output entitled “Building Bridges: A
Resource Guide on Cultural Sensitivity and Effective Teaching Practices in Higher Education”
may be utilized to support college instructors in strengthening inclusive teaching practices and
improving the overall quality of instruction in higher education institutions.
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