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Abstract

The study assessed the implementation of the Work Immersion Program in public senior
high schools in the Division of Batangas Province, with the goal of designing a practical plan for
improvement. An embedded mixed method approach guided the inquiry, integrating survey
responses with insights gathered from focus group discussions. Quantitative data were examined
through descriptive and inferential techniques, while qualitative data were analyzed using
thematic analysis. Findings showed that the implementation of work immersion across its key
dimensions had generally been carried out to a great extent, as perceived by students, immersion
coordinators, and school heads. Support mechanisms particularly those related to training
opportunities and the provision of resources had also been viewed as highly present. However,
several gaps emerged, including challenges in conflict management, inconsistencies in
evaluation practices, and limited access to digital tools needed for effective monitoring and
learning. The analysis further indicated variations in the assessments of respondents across most
dimensions, although perceptions regarding training remained aligned across groups. A notable
positive relationship was observed between the extent of program implementation and the
availability of support mechanisms, suggesting that sufficient preparation and resources
strengthened program delivery. Common concerns identified during the focus group discussions
included difficulties in securing industry partners, scheduling issues, financial limitations, and
occasional behavioral challenges among learners. Based on these findings, a Work Immersion
Implementation Plan was developed to promote more effective, inclusive, and sustainable
program practices across schools in the division.

Keywords: Work Immersion, Support Mechanism, Implementation Plan, Technical Vocational
and Livelihood Track
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1. INTRODUCTION

Education remains a fundamental pillar of individual development and national
advancement. Beyond the transmission of knowledge, it influences how individuals’ reason,
interact, and make informed decisions within their social contexts. Through sustained and
meaningful learning experiences, education cultivates values, attitudes, and competencies that
enable individuals to respond thoughtfully to real-world demands. It also develops critical and
practical skills that prepare learners to adapt to changing environments and complex challenges.
Similarly, it functions as a transformative force that empowers individuals while contributing to
the sustainable development of communities and the nation.

Contemporary thinking about learning increasingly foregrounds the idea that education is
a fundamental human right and a central driver of sustainable development, requiring inclusive,
equitable, and quality opportunities for all throughout life (UNESCO,2021). This vision reflects
a broader understanding that the purpose of formal learning extends beyond the acquisition of
facts to the development of competencies that enable individuals to navigate complex social,
economic, and environmental realities, contributing meaningfully to their communities and
societies. As education systems evolve, there is greater emphasis on connecting classroom
instruction with authentic contexts in which knowledge and skills are applied, promoting both
cognitive and interpersonal capacities. Within this context, structured experiences such as work
immersion programs provide learners with opportunities to engage in professional environments
where theoretical understanding intersects with practical tasks and real-world challenges,
offering a form of structured engagement that strengthens both technical proficiency and
contextual adaptability. [1]

The K to 12 Basic Education Curriculum envisions learners who are holistically
developed, equipped with 21st-century skills, and prepared for lifelong learning, productive work,
and meaningful participation in society (Department of Education [DepEd], 2023). In the
Philippines, the Work Immersion Program has introduced in senior high school as a crucial step
in preparing learners for life beyond the classroom. This program provides opportunities for
students to engage in authentic work environments related to their chosen tracks, allowing them
to experience firsthand the realities of different professions. Through these immersion activities,
learners can apply classroom knowledge to real-world situations, develop technical and
interpersonal skills, and build a clearer sense of career direction. As stated in DepEd Order No.
30, s. 2017, the program aims to instill values such as discipline, responsibility, and
professionalism attributes that are vital for future success. More than a requirement, work
immersion serves as a bridge between academic learning and practical experience, ensuring that
students are not only academically competent but also career-ready and socially aware. [2], [3]

The effectiveness of the work immersion program may depend on how thoughtfully and
consistently schools implement it. Its effectiveness is shaped by several interconnected
dimensions: curriculum design, delivery process, student progress, supervision, and monitoring
and evaluation, each playing a vital role in shaping students’ real-world learning experiences. A
well-crafted curriculum design provides the backbone of the program. It ensures that the tasks
and activities students engage in are not random but are intentionally connected to the learning
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outcomes of their specialization. When the curriculum is clearly mapped out, students can see the
relevance of their classroom lessons to actual workplace practices, which makes their learning
more meaningful and goal oriented.

Equally important, the delivery process involves how the immersion unfolds from
preparation to completion. This includes the pre-immersion orientation, where expectations are
set and safety guidelines are discussed, up to the post-immersion reflection, where students look
back on their experiences and extract lessons learned. When the process is well-managed,
students experience a seamless transition from theory to practice, making their immersion both
purposeful and transformative. Moreover, tracking student progress goes beyond simply
checking attendance or task completion. It involves observing how students develop practical
skills, confidence, and a sense of professionalism throughout the program. Teachers and
coordinators play a crucial role here by providing feedback, addressing concerns, and
recognizing improvements. This continuous guidance not only refines technical abilities but also
shapes character and work values, which are just as important for future employment.

In addition, strong supervision ensures that students are supported and safeguarded
during their immersion. Supervisors both from schools and partner institutions act as mentors
who guide learners through real work challenges, helping them understand industry expectations
while nurturing their enthusiasm and curiosity. Through close supervision, students are more
likely to build confidence and make sound decisions in a work setting. Monitoring and
evaluation serve as the reflective lens of the program. By systematically reviewing what worked
and what did not, schools can identify areas for improvement, celebrate milestones, and
strengthen collaboration with industry partners. Continuous evaluation helps refine policies,
improve partnerships, and ensure that the work immersion remains relevant and responsive to
both students’ needs and the evolving demands of the workforce.

Equally vital to the success of the work immersion program are the support systems that
uphold and sustain its implementation. These systems form the foundation that allows the
program to function effectively and adapt to challenges that may arise along the way. At the
heart of these support mechanisms is the training of teachers and coordinators, who serve as the
key facilitators of the entire immersion experience. Their role goes far beyond administrative
coordination; they are mentors, guides, and bridges between the school and the industry. Well-
prepared teachers can establish meaningful partnerships with companies, manage student
placements with confidence, and provide constructive assessments that help learners grow both

professionally and personally.

Given these considerations, the present study was conducted to assess and enhance the
implementation of the work immersion program in public senior high schools within the
Division of Batangas Province. It seeks to evaluate how well the program is being carried out
across the five key dimensions curriculum, delivery process, student progress, supervision, and
monitoring and evaluation while also examining the sufficiency of support mechanisms in terms
of training and resources. The study aims to gather insights from students, immersion
coordinators, and school heads to gain a clearer understanding of the program’s strengths,
challenges, and areas for improvement. This is particularly important in the division of Batangas
Province, where schools vary widely in resources, community partnerships, and geographical
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conditions. A localized analysis provides an opportunity to craft solutions that are both practical
and context-sensitive, ensuring that the program remains inclusive and sustainable across
different school settings.

The need to conduct this research arises from the ongoing challenges that schools
continue to face in implementing the work immersion program effectively. Despite its promising
goals, many institutions struggle with limited industry partnerships, lacking resources, and
inconsistencies in supervision and coordination. These issues may compromise the quality of
students’ learning experiences and limit their opportunities for skill development. In a labor
market that increasingly values adaptability and technical competence, schools face challenges in
implementing work immersion programs that respond to these demands. This study identifies
what works, what gaps exist, and what strategies can be adopted to make the program more
responsive and impactful. It also emphasizes the importance of collaboration among schools,
industries, and local government units in ensuring that work immersion remains a meaningful
component of the K—12 curriculum.

This research, therefore, aims to lay the groundwork for that plan, one that reflects the
realities faced by educators and students in the province. By refining processes, enhancing
teacher training, and improving resource allocation, schools can better ensure that every student
benefits from a purposeful and enriching immersion experience. Beyond examining how the
program is implemented, the study seeks to become an instrument for continuous improvement,
helping educators design more effective programs, strengthen collaborations, and empower
learners to grow with confidence and competence.

Objectives

This study aimed to assess work immersion implementation in public senior high schools
in the Division of Batangas Province focusing on TVL Track with end goal of developing work
immersion implementation plan. It examined the extent of implementation as assessed by
students, school heads, and coordinators in terms of curriculum, delivery process, student
progress, supervision, and monitoring and evaluation. It also assessed the level of support
mechanisms in terms of training and resources, identified differences in assessments among the
three groups, determined the relationship between implementation and support mechanisms, and
identified issues and concerns in the program.

The study tested two null hypotheses: (1) there are no significant differences among the
assessments of students, school heads, and coordinators regarding the extent of implementation,
and (2) there is no significant relationship between the extent of implementation and the level of
support mechanisms provided.

2. MATERIALS AND METHODS

This study employed an embedded mixed-methods research design, integrating
quantitative and qualitative approaches to comprehensively examine the implementation of the
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TVL work immersion program in public senior high schools in the Division of Batangas
Province.

Quantitative data were gathered through a researcher-made, validated, and highly reliable
questionnaire (Cronbach’s Alpha = .964 for implementation and .972 for support mechanisms)
administered to 368 TVL Grade 12 students, 43 work immersion coordinators, and 43 school
heads selected through stratified proportionate sampling for students and total enumeration for
coordinators and school heads across four congressional districts. The instrument measured the
extent of implementation in terms of curriculum, delivery process, student progress, supervision,
and monitoring and evaluation, as well as the level of support mechanisms related to training and
resources.

Qualitative data were collected through purposive sampling, utilizing focus group
discussions to identify issues and concerns related to program implementation. Data collection
was conducted through digital and face-to-face methods with informed consent and strict
adherence to ethical standards.

Descriptive statistics, Kruskal-Wallis test, and Spearman’s rho were used for quantitative
analysis, while thematic analysis was applied to qualitative data to support and enrich the
findings.

2. RESULTS AND DISCUSSION

Extent of the Implementation of Work Immersion Programs
Curriculum

The implementation of work immersion in terms of curriculum was assessed by three
groups of respondents’ students, teachers, and school heads. For students, enhancing their
personal and professional growth through mentorship during work immersion was implemented
to a great extent. This suggested that students perceived mentorship as a crucial and well-
implemented aspect, likely due to the hands-on guidance from industry professionals that
bridged the gap between theoretical knowledge and practical application. Moreover, teachers
assessed that compliance with the required number of hours for students' exposure and
experiences in their specialization ranked first and was interpreted to a great extent. This
reflected a strong emphasis on adhering to DepEd guidelines on work immersion hours, ensuring
adequate industry exposure. School heads observed that the program implemented activities that
promoted students' skills development, highlighting its effectiveness in fostering industry-
relevant competencies.

The results showed that the Work Immersion Program performed strongest in developing
students’ skills, ensuring competency achievement, and providing sufficient exposure in their
chosen fields. These aspects highlighted the
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program’s effectiveness in linking classroom learning with practical workplace experiences
through consistent guidance and mentorship. However, areas such as adaptability to industry
changes and post-immersion career transition support still needed further enhancement to sustain
long-term employability. As Acut et al. (2021) highlighted, the most effective immersion
programs cultivate both practical competence and personal growth, equipping students to thrive
in an ever-changing professional landscape. [4]

Table 1. Extent of Work Immersion Implementation in Curriculum

Studants TmmerEion School
Coarinatore Heads AVERAGE
Indicators

WM Vi WM v WM EBELRED

udents ini
and  fhe

i ir
1 warkfarce

Composiie Mean 383 | GE | 389 | GE 391 GE | 3.81 | GE |

Legend: VM-Welghled Iean, Vi-Werbal Inferpretation, GE- Great Extent

Delivery Process

Students highly rated the indicators related to reflecting on immersion experiences and
developing real-world adaptability and critical thinking skills. Coordinators also gave high
ratings to the development of students’ adaptability and the practice of sending letters for
Memorandum of Agreement (MOA).

School heads rated similarly, emphasizing the importance of sending letters for MOAs
and providing work plans for the immersion program. This demonstrated their commitment to
ensuring that the program was implemented in a structured and organized manner to meet
educational and industry standards.

The Work Immersion Program effectively built strong partnerships with industries,
allowing students to gain real-world experience aligned with their field of study. According to
Borling et al. (2023), training students to respond to dynamic and complex workplace situations
equips them with versatile competencies essential for career readiness. [5]
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It also promoted reflection and adaptability, helping learners connect classroom lessons
with practical applications while developing problem-solving and resilience skills. However, the
study highlighted the need for better alignment of competencies, stronger coordination among
stakeholders, and structured evaluation to further enhance the program’s effectiveness.
Bustamante (2019) highlights that such evaluation mechanisms consolidate understanding,
reinforce good practices, and guide students toward improved performance in future work
settings. [6]

Table 2. Extent of Work Immersion Implementation in Delivery Process

Students Immersion | School Heads
©

Inizatare

Campacsts Mean 280 | @E | B | GE | 288 3 378 | GE |

Legend: Wht-weigtied ldean, VI-Veral interpresstion, Modersde Exfent, GE- Greal Extent

Student Progress

Students rated the work immersion program to a great extent, particularly appreciating
the structured assessment process and clear guidelines, which supported their growth mindset
and understanding of how progress was evaluated. Coordinators provided the highest ratings,
emphasizing fair, timely, and clear evaluations, including immediate feedback and constructive
communication of results, which aligned with a learner-centered approach. However, they noted
that further support was needed for reflective practices and peer assessments. Further, School
heads also rated the program highly, recognizing the importance of clear assessment and
feedback, but similarly highlighted the need for more effective peer assessments and fully
embedding a growth mindset.
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Assessment practices were among the strongest aspects of the Work Immersion Program,
as they promoted student engagement, timely feedback, and reflective learning. Coordinators and
supervisors effectively used evaluation and feedback to guide students’ improvement and
readiness for real-world work. However, the least practiced areas included structured reflection
and peer assessment, which limited opportunities for deeper learning, collaboration, and self-
regulation among students. According to Smith and Worsfold (2015), immediate feedback
enables learners to make timely adjustments, deepen understanding, and link performance
outcomes with workplace expectations. [7]

Table 3. Extent of Work Immersion Implementation in Students’ Progress

Trudenic Tmmereion | §shool Beadt AVERAGE |

Indinators

LN ELRE W W

1| GE | 393 GE 383 GE |

GE |388| GE | ast [ sE |

3891 | GE | 388 | GE 379 GE

Legaend: WM-Weichied Mean. Vi-Versal ME- Moderste Extent. GE- Great Extent

Supervision

Students assessed the implementation of the work immersion program as to a great extent.
The immersion coordinators rated the implementation as to a great extent. The two highest-rated
indicators were assuring that teachers and immersion partners were skilled in executing work
immersion activities and visiting companies for observation and assessment of students'
engagement and learning experiences, both interpreted as to a great extent. These high ratings
emphasized the importance of ensuring well-equipped personnel and conducting direct
observations to monitor student progress. School heads also provided an assessment of to a great
extent. This reflected their focus on maintaining strong oversight and actively involving
stakeholders to gather a variety of perspectives. Muyco and Leopardas (2024) highlight that
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continuous professional development enhances collaboration, leadership, and instructional
quality, especially in programs requiring inter-agency coordination. [8]

Supervision in the Work Immersion Program was effectively implemented through
organized planning, competent mentors, and consistent student monitoring. Schools maintained
strong collaboration with partner institutions to ensure quality guidance. However, professional

development, performance reviews, and data-driven improvements needed greater emphasis for
more effective supervision.

Table 4. Extent of Work Immersion Implementation in Supervision

Trudents TmRrElen | dehool Headt

AVERAGE !
Inclozion i

and learning exp
haiiras oversigh

1 lmarming expe
results  for

354
3.57

Monitoring and Evaluation.

Students rated the implementation of the work immersion program as great extent. The
two highest-rated indicators were reviews the monitoring and evaluation plan to ensure the
alignment of objectives and outcomes of the work immersion program and establish open
communication and collaboration by engaging with teachers, industry partners, students, and
parents throughout the immersion process, both interpreted as great extent.

The immersion coordinators also assessed the implementation as great extent. The two
highest-rated indicators were Monitors the partnership's progress and ensures adherence to the
Memorandum of Agreement (MOA) and establishes open communication and collaboration by

engaging with teachers, industry partners, students, and parents throughout the immersion
process, both interpreted as great extent.
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School heads provided the highest overall assessment with a composite rating of Great
Extent. The two highest-rated indicators were Monitor the partnership's progress and ensure
adherence to the Memorandum of Agreement (MOA) and ensure that data collection methods
are systematic, reliable, and appropriate for getting important information, both interpreted as
Great Extent. This reflects their emphasis on maintaining compliance and ensuring the reliability
of data collection.

These findings echo Islahiddin et al. (2016), who emphasized that integrated partnerships
among schools, communities, and industries enhance learning outcomes when guided by
reflective and data-informed practices. As schools continue to refine their monitoring systems,
such balanced integration of collaborative engagement and evaluative rigor will ensure that work
immersion remains a transformative and future-ready learning experience for every senior high
school student. [9]

Table 5. Extent of Work Immersion Implementation in Monitoring and Evaluation

Atudents Tmenarclon Aghool 1
Cooms Heads AWERAGE |
Indloators

WM | W | WM | W | WM | W | Wm | v

GE |

E

Legend: Wii-Weight=d Mean, VI-vertal infemretation, GE- Great Extent

Level of Support Mechanisms Provided for Work Immersion Implementation
Training and Resources

The feedback from students, immersion coordinators, and school heads showed that
training support for the Work Immersion Program was generally strong. Students appreciated
clear orientations about the program’s goals and valued teachers who were prepared to work with
diverse learners. However, they noticed a lack of focus on conflict resolution and workplace
ethics training. Immersion focal persons also rated the orientation and inclusivity efforts highly,
reflecting the value they placed on a strong foundation for the program. Yet, they observed the
need for better training on evaluation methods and on supporting students with special needs.
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School heads echoed similar strengths, highlighting the importance of preparing teachers and
staying updated with trends in work-based learning. Still, they noted that revising the curriculum
and strengthening conflict management training required more attention.

The study showed that training support for the Work Immersion Program was highly
effective, especially in orientations, inclusivity, and career guidance. These efforts promoted
clarity, diversity, and student preparedness. However, specialized training, curriculum alignment,
and conflict resolution needed further attention to enhance the program’s relevance and
inclusiveness.

As Binavides (2022) emphasized, effective leadership and collaboration are key to
sustaining such continuous improvement, ensuring that the work immersion program evolves to
meet the diverse needs of learners and the demands of the modern workforce. [10]

Table 6. Level of Support Mechanism in Training

Students School AVERAGE |

Indicators

WM WM | W [ WM R WM v

wH [391 ) ve | 386 | wH [ 280 | wn !

i VH | 348 H | 337 H 345 H

Composlte Mean 358 | vn [se0| vi [ses| wn | 580 | WA
Legand: Wi~ Welghed Mean, VI-Verbal inferpreration, H- High, VH- Very Hign

Students, immersion coordinators, and school heads all agreed that the resources for the
Work Immersion Program were generally available. Students were most appreciative of the
orientation, training, safe work environment, and the insurance coverage they received during
immersion. These provisions gave them a sense of security and confidence to perform their tasks
effectively. However, they felt that more materials and better supervision could have enhanced
the experience. Immersion focal persons also rated orientation and overall program
implementation highly, reflecting the value they placed on a solid program structure. Yet, they
pointed out challenges such as limited access to Learning Management Systems and budget
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shortages. School heads emphasized the importance of assigning competent coordinators and
ensuring the smooth flow of the program. Still, like focal persons, they noted gaps in digital
access and the need to update the curriculum to align with industry requirements. Despite these
few issues, all groups generally perceived the resources as strong and supportive.

This finding resonates with the study of Akins (2020), who asserted that comprehensive
orientation and clear safety protocols empower learners to perform confidently in real-world
settings. Similarly, Creswell (2016) observed that programs with strong logistical coordination
and participative planning processes are more likely to achieve desired learning outcomes. [11]

Table 7. Level of Support Mechanism in Resources

Students Immersion School i
Coordinators Heads AVERAGE |
Indicators i

WM | VT | WW L O L

VH 8 | v 3 VH

1 359
Legend: Wli-Weighted Mean, Vi-Verbal inferpretsfion, H-High, VH- Very High

Difference in the Assessments of the Implementation of Work Immersion by the Three
Groups of Respondents

Across the key areas curriculum, delivery process, students’ progress, supervision, and
monitoring and evaluation there were significant differences in how the three groups perceived
the implementation of the work immersion program. The greatest variation appeared in the
delivery process, highlighting how each group’s role shaped their perspective of how the
program was carried out. School heads tended to view delivery from a policy and compliance
standpoint, focal persons focused on practical execution, while students assessed it based on their
firsthand experiences. Similarly, perceptions of the curriculum varied, with school heads
emphasizing alignment with standards, focal persons considering feasibility, and students
valuing real-world relevance.
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Differences also emerged in assessing students’ progress, depending on whether
outcomes were viewed through measurable achievements or personal growth. Supervision was
likewise perceived differently: administrators stressed compliance, focal persons highlighted
management aspects, and students focused on the quality of support they received. Monitoring
and evaluation processes were interpreted uniquely by each group, influenced by their respective
levels of involvement in feedback and decision-making. These findings revealed that each group
experienced the immersion program differently, shaped by their responsibilities and expectations.
Enhancing communication and aligning perspectives among stakeholders could have
strengthened both the implementation and overall experience of the work immersion program.

Table 8. Differences in the Assessments of the Implementation of Work Immersion

| Work Immersion Computed p-value Decision on | Interpretation |
| Implementation walue Ho H

Curriculum 40195 000 Rejectad Significant
| Delivary Pracess 45008 “odo " Rejected | Significant |
| Students’ I aEEas T 000 Rejectad ‘Significant |
| Progress H

oy e oty e ey

Monitoring and 23824 000 Rejectad Significant .f
i Ewaluation

Meanwhile, perceptions about training revealed no notable differences among the groups,
suggesting that training practices were implemented consistently and uniformly. However, there
were marked differences in how resources were evaluated. School heads focused on budgeting
and the overall allocation of materials, immersion focal persons encountered operational
challenges in distribution, and students assessed the adequacy and accessibility of available
learning tools. Moving forward, maintaining the consistency of training while addressing
coordination and communication gaps in resource management would have contributed to a
more equitable and effective program implementation.

Table 9. Differences in the Assessments of the Levels of Support Mechanism

| Work Computed [ p-value Decision on | Interpretation
; Immersion value Ho i
{ Implementation

i+ Training 1.434 488 Failed to reject | Mot significant |

| Resources 5 11.848 003 Rejected Significant
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Relationship Between the Extent of Implementation and the Level of Support Mechanism
Provided for the Work Immersion Program

Across five key dimensions curriculum, delivery process, students' progress, supervision,
and monitoring and evaluation results revealed a strong positive relationship, indicating that
improvements in training support led to more effective work immersion implementation. This
meant that as the quality and consistency of training increased, so did the overall effectiveness of
the program.

Monitoring and evaluation and supervision showed the strongest connections,
highlighting that effective training was crucial in guiding, overseeing, and assessing students’
work immersion experiences, while also positively influencing student progress, delivery
processes, and curriculum implementation. Similarly, strong relationships were found between
resource support and program implementation, showing that access to adequate materials,
facilities, and logistical support greatly improved effectiveness, particularly in supervision and
monitoring. These findings resonate with the work of Smith and Worsfold (2015), who
emphasized the critical role of well-prepared educators in ensuring the successful delivery of
work-integrated learning programs. [7]

Table 10. Relationship of the Extent of Work Immersion Implementation and Level of
Support Mechanism in Terms of Training

Work = - Verbal Decision | Interpretation
| Immersion walue value | Interpretation on Ho
i Implementation

Curmculum 832 000 Strong Rejected Signcant

Relstionship

{ Delivery Process Rejectad Significant
Rejected |  Significant

7| Rejected | Significant

Rejected Significant

A strong and meaningful relationship was also found between resource support and the
extent of work immersion implementation across the same dimensions. The results showed that
when schools had better access to resources such as learning materials, facilities, and logistical
support, the program was implemented more effectively. Supervision and monitoring and
evaluation emerged as the most resource-dependent areas, demonstrating that adequate materials
and tools were essential for proper oversight and assessment. Similarly, having sufficient resources
positively affected students’ progress, delivery process, and curriculum implementation. These
findings emphasized the importance of prioritizing resource provision to ensure a high-quality and
impactful work immersion experience for all participants. As echoed by Smith and Worsfold (2015),
learning in work-integrated contexts is enriched when students are given sufficient resources to
fully participate and apply their skills in authentic scenarios. [7]
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Table 11. Relationship of the Extent of Work Immersion Implementation and Level of
Support Mechanism in terms of Resources

Work Immersion | r-value | p-value Verbal Decision on Interpretation
Implementation Interpretation Ho

Curriculum 631 000 Strong Relationship Rejected Significant
Delivery Process 636 000 Strong Relationship Rejected Significant
Studenis’ Progress 665 000 Strong Relationship Rejected Significant
Supervision 716 000 Strong Relationship Rejected Significant

Monitoring and 715 000 Strong Relationship Rejected Significant
Evaluation

Legend: Coefficient of correlation (r). +1.0 (Perfect relationship), +76 o 99 (Very Strong refationship), + 51 to .75 (Strong relationship),
+26-50 (Moderate Relationship, +.11 to 25 (Weak relationship), +.01 to .10 (Very weak relationship), .00 (No refationship)

Issues and Concerns in the Implementation of TVL Immersion Program

Some issues and concerns were encountered during the implementation of work
immersion, including a limited number of industry partners and a mismatch between available
partners and students' specializations, which hindered effective placement. Scheduling conflicts,
such as immersion overlapping with other school activities, and delayed immersion start times,
compressed the learning experience. Financial challenges, particularly high transportation costs
and remote immersion sites, placed additional burdens on students. Moreover, behavioral issues
in the workplace and insufficient access to technical resources further complicated the program's
success.

These findings resonate with Necio et al. (2022), who observed that many students felt
disconnected from their assigned tasks due to weak alignment between academic preparation and
workplace demands. In addition, Datinguinoo (2019) observed that even when school-
community relationships are well-intentioned, administrative gaps and uneven participation
among stakeholders hinder long-term sustainability. [12], [13]

Work Immersion Implementation Plan

The Work Immersion Implementation Plan titled TULAY: Training and Understanding
the Life Ahead of Youth was designed to bridge the gap between classroom learning and the
realities of the workplace. The word “TULAY” symbolizes connection, linking students’
academic preparation to real-world experiences that will shape their professional and personal
growth. This plan provides a structured yet flexible framework that ensures every learner is
given a meaningful opportunity to apply what they have learned, explore career paths and gain
confidence in real work environments.

Through this program, students are not only exposed to industry practices but are also
guided to understand the value of discipline, teamwork, and integrity qualities that are essential
in any career. It builds on the belief that education should not end in theory but continue through
experience and reflection. By blending innovative strategies like simulation hubs, mentorship
programs, and collaborative projects, the plan encourages students to think critically, adapt to
changing work demands, and develop a sense of responsibility toward their chosen fields. The
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plan also responds to the growing call for stronger partnerships between schools, industries, and
communities. It advances collaboration through shared goals, regular dialogue, and mutual
accountability, ensuring that immersion activities remain relevant and impactful.

Moreover, TULAY emphasizes inclusivity by providing training for teachers and
supervisors on how to support students with different needs and learning styles, ensuring that no
learner is left behind. At its core, this implementation plan serves as a roadmap for schools to
deliver purposeful immersion experiences that are not only compliant with policy but truly
transformative. It recognizes that preparing youth for the future requires more than academic
excellence; it demands empathy, resilience, and readiness to face real-world challenges. By
connecting learning with living, TULAY empowers students to step into their next chapter with
competence, confidence, and character.

The TULAY Implementation Plan is designed as a bridge connecting students’ academic
experiences to the professional realities they will soon encounter. The integration of theory with
practice is one of its strongest features, reflecting Pascua’s (2022) assertion that aligning
classroom instruction with real work settings greatly enhances the quality of learning and overall
student preparedness. Through activities such as the Applied Learning Immersion Hubs and
Community-Based Projects, learners are given opportunities to apply theoretical knowledge in
simulated and real settings, fostering deeper understanding and practical competence. [14]

The inclusion of feedback-centered activities such as Dual Lens Evaluation Day and Peer
Circles of Insight supports Favila et al. (2019) claimed that interactive mentorship and consistent
feedback exchanges between students and supervisors strengthen accountability and professional
growth. By allowing both students and mentors to assess performance through shared reflection,
these strategies create an authentic learning cycle where communication, empathy, and
responsibility thrive. [15]

In terms of collaboration, TULAY also reflects Buenaventura’s (2019) call for
strengthened stakeholder partnerships in sustaining effective work immersion. Initiatives such as
the Industry Connect Caravan, Adopt-a-Batch Partnership Drive, and Collaborative Road
mapping Sessions highlight the plan’s commitment to building long-term relationships with local
industries, alumni, and government units. These partnerships expand student opportunities while
ensuring that the immersion remains aligned with evolving industry needs and community
realities. [16]

Innovative support mechanisms like the Virtual Reality Workplace Scenarios (VRWS)
and Immersion Connect Portal further illustrate the program’s forward-thinking design. These
technology-driven initiatives create inclusive and accessible learning spaces, addressing both
logistical and equity challenges. The focus on inclusivity, especially through the Empathy in
Action Workshop, shows that the program values diversity and is prepared to adapt to the varied
needs of learners.
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4. CONCLUSIONS

In light of the foregoing findings, the following conclusions are drawn.

1. The work immersion program in Senior High School was implemented to a great extent,
indicating a general effectiveness of its objectives.

2. There was a high level of support mechanisms for the implementation of work immersion
reflecting a strong institutional and stakeholders’ partnership.

3. There are significant differences in the assessment of the three groups of respondents on the
implementation of work immersion, however, with respect to support mechanisms only the
resources showed significant differences while training did not.

4. A significant relationship existed between the extent of work immersion implementation and
the level of support mechanism, suggesting that stronger support contributes to more effective
implementation.

5. The identified issues and concerns such as limited industry partners, tight schedules, financial
strains on students, and challenges with student behavior and readiness underscore the need for
stronger industry partnership, flexible scheduling, financial assistance, and enhanced preparation
for students, to improve the effectiveness of the program.

6. A work immersion implementation plan was developed to strengthen the execution of the
work immersion program in senior high schools.

5. RECOMMENDATIONS

Based on the findings and conclusions drawn from study, the researcher recommends the
following:

1. The implementation plan may be submitted to school heads for review and validation to
ensure it meets program standards and stakeholder

expectations.
2. The implementation plan may be adopted for management of the work immersion program.

3. Future evaluation and research on aspects beyond the current plan’s scope may be
recommended to guide continuous improvement and potential expansion.

4. Similar studies may be conducted to include the perspective of industry partners, parents and
private schools.
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