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Abstract 

Master teachers in English played a pivotal role 

in shaping language education, navigating both 

challenges and opportunities that influenced their 

professional and personal experiences. This 

qualitative study employing transcendental 

phenomenology approach explored the lived 

experiences of master teachers in English in 

remote public schools at Lake Sebu, under the 

Division of South Cotabato. Data were collected 

through in-depth interviews and thematic 

analysis was applied to systematically process 

and interpret the gathered information. Thematic 

analysis revealed various relevant themes which 

encapsulated the experiences of master teachers 

such as life-world experiences including bridging 

cultures through language, cultivating minds, 

touching hearts, optimizing learning 

environments, guiding the educator’s path, and 

commitment beyond the classroom; challenges 

and contexts, namely balancing commitment and 

life, the burden of the profession, teaching against 

the odds, breaking barriers in learning, 

strengthening ties, strengthening education, 

keeping the classroom alive, enduring hardships 

in remote teaching, beyond teaching, a lasting 

legacy, and passion as the heart of teaching; and 

future views, comprising empowering future 

educators, building a stronger education system, 

growing as leaders and lifelong learners, and 

transforming classrooms for the future. This 

study provided a comprehensive understanding 

of the experiences of master teachers in English, 

highlighting their dedication, struggles, and 

aspirations in delivering quality education despite 

constraints. The findings offered valuable 

insights for developing policies and programs 

that support and empower master teachers, 

ensuring that quality language education reaches 

even the most geographically isolated 

communities.

 

Keywords: experiences, phenomenology, master teachers in English, language education, remote public 

schools 

 

Introduction 

 

Master teachers in English, especially in remote public schools, shaped students' learning experiences and 

outcomes. In addition to teaching curriculum material, these teachers mentored and led their educational 

communities. Master teachers in remote areas faced poor infrastructure, socioeconomic inequities that 

affected their instruction, a lack of resources, few professional development opportunities, and isolation 
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from broader professional networks. Nevertheless, in spite of these challenges, they showed creative 

teaching methods and a great dedication to encouraging student participation and success. 

 

In the Indonesian context, Fadilah et al. (2023) identified systemic concerns such as insufficient teacher 

quality, low student motivation, and limited parental support, stressing the urgent need for structural 

reforms in rural education. These issues, although context-specific, reflect broader global challenges that 

require targeted and sustainable interventions to enhance the capacity of educators and ensure equitable 

access to quality education in marginalized communities.  

 

Master teachers in the Philippines frequently have major challenges in providing high-quality English 

instruction since many of the country's rural and mountainous areas lack adequate facilities and resources 

(Abasolo et al., 2021). These difficulties included overcrowding in classrooms, restricted access to 

instructional materials, and insufficient technology (Visayans, 2022). Despite these limits, master teachers 

displayed perseverance and ingenuity in establishing novel teaching practices adapted to the requirements 

of their students and communities (Kaya Volunteer, 2022). 

 

This study explored the experiences, challenges, and contributions of master teachers in English in rural 

public schools by analyzing their narratives. Their insights shaped educational policies promoting equity 

and excellence in language education, enhancing our understanding of English teaching in public schools. 

 

Theoretical Framework 

The perspectives of Connelly and Clandinin (1990), Jean Piaget (1920) Constructivist Learning Theory, 

Schön (1983) Reflective Practice Theory, and Vygotsky (1978) Social Constructivism Theory were all 

applied to this study. A qualitative research methodology known as "narrative inquiry" places a strong 

emphasis on the value of individual experiences and tales in explaining societal processes and human 

behavior. According to this idea, people create meaning by reflecting their identities, values, and beliefs in 

the narratives they tell (Connelly and Clandinin, 1990). Using narrative inquiry, researcher may examine 

how master teachers at isolated public schools around Lake Sebu perceive their experiences and the 

difficulties they encountered in the classroom. The personal narratives of master teachers gathered and 

analyzed for this project used narrative inquiry.          

The research provided insights into participants' coping mechanisms, educational methods, and the 

influenced of their narratives on their professional development through in-depth interviews and participant 

sharing. This strategy assisted in placing the teachers' experiences into the larger framework of education, 

emphasizing the particular difficulties and triumphs that distant educators face (Webster and Mertova, 

2007).     

Constructivist learning theory held that experiences and social interactions shaped knowledge construction. 

Its foundations were in the theories of Piaget and Vygotsky. According to this approach, students must 

actively interact with their surroundings to developed comprehension (Fosnot, 2005). According to this 

idea, master teachers' teaching methods were influenced by their contacts with students, peers, and the 

community as well as by their reflections on these encounters.      

  

Through the use of constructivist concepts, the research examined how master teachers used their narratives 

to develop their identities and educational techniques. The study demonstrated how teaching and learning 
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in distant public schools were collaborative by looking at the social environments in which these teachers 

worked. According to Griffiths and Macleod (2008), this approach shed light on how master teachers 

modified their methods in response to their interactions and reflections, which eventually aided in their 

professional development.          

Schön (1983) developed the reflective practice theory, which highlighted the value of introspection in 

professional growth. It entailed evaluating past experiences critically to advance practice in the future. 

Reflective practice helped expert educators gained a deeper understanding of their teaching methods and 

how well they work in various classroom environments. The research employed reflective practice as a 

framework to examine the accounts of experienced educators. The research identified how reflection 

influenced participants' decision-making and improved their effectiveness as teachers by encouraging them 

to reflect on their experiences and methods. This strategy emphasized how reflection helped teachers in 

rural public schools became more resilient and adaptable (Richardson, 2000).     

Social Constructivism Theory, drawn on Vygotsky's ideas, stressed the significance of social interactions 

in the production of knowledge. According to Vygotsky (1978), learning was a collaborative process that 

was impacted by environmental and cultural variables. This idea emphasized the significance of community 

and cooperation in forming educational practices within the framework of master teachers. Through the 

application of social constructivism, the study investigated how master teachers at remote public schools 

interacted with their communities and worked together with other educators to improved their methods of 

instruction. The research demonstrated how social interactions and cultural environments impacted these 

educators' teaching practices and support their professional growth by examining their narratives (Rosiek 

and Atkinson, 2005). 

Research Question 

To better understand how master teachers modified their pedagogies, overcome challenges, and encouraged 

student involvement in rural public schools in the Municipality of Lake Sebu, Division of South Cotabato, 

this study examined the essential elements of their narratives. Specifically, the study sought to answer the 

following questions: 

1. What is the life-world experiences of master teachers teaching English to students in remote public 

school? 

2. What are contexts of the life-world experiences of master teachers in remote public school?  

3. How do master teachers in remote public school view themselves in the future?  

 

 

Methodology 

The research design was Transcendental Phenomenology. By concentrating on comprehending the core of 

participants' lived experiences, this method enabled researcher to fully capture the complexity and depth of 

master teachers' narratives within their particular teaching environments. In order to grasp the intricacies of 

teaching English in remote areas, transcendental phenomenology stressed the significance of bracketing 

researchers' expectations in order to access the essence of participants' experiences (Moustakas, 1994). 

 

Locale of the Study 
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This study was conducted in remote public schools in the Municipality of Lake Sebu. This study was carried 

out for several reasons that address the particular difficulties that educators in this area encounter. First, 

master teachers in Lake Sebu's remote public schools frequently face major challenges, such as restricted 

access to resources, poor infrastructure, and socioeconomic issues that can affect their ability to effectively 

teach (Zamora, 2023). 

 

This was especially crucial in distant locations, where culturally sustaining pedagogies encouraged learners' 

involvement and sense of belonging (Peristeris, 2017). The study aided in the creation of culturally sensitive 

teaching methods that respected and represented the distinct identities of Lake Sebu students by recording 

these stories. 

 

 

Participants of the Study 

Seven Master Teachers currently teaching English in public schools located in the Municipality of Lake 

Sebu were recognized and extended an invitation to partake in the research.  The participants were chosen 

based on the following inclusion criteria: a) Master Teacher teaching English; b) Participants must have at 

least three years of teaching experience in remote public schools within the Municipality of Lake Sebu; c) 

Master Teachers who actively engaged with the local community and incorporated local culture into their 

teaching will be prioritized; d) Male or Female; e) Participants are willing to share their personal narratives 

and reflections regarding their teaching experiences. In addition, the study also utilized two debriefers to 

validate the result, and three validators to validate the interview questions. 

 

Sampling Technique 

A purposive sampling technique was employed to select participants who possessed specific characteristics 

relevant to the research objectives. This method was particularly effective in qualitative research because it 

enabled the researcher to concentrate on people who have substantial experience and expertise teaching 

English in remote public schools.  To collect rich, in-depth narratives that captured the complexity of their 

teaching experiences, the study focused on master teachers who had proven to be effective pedagogues and 

who had been actively involved in their positions for at least three years (Palinkas et al., 2013; Suri, 2011). 

 

Research Instrument 

A semi-structured interview questionnaire was used by the researcher. According to Barclay (2018), the 

interview's flexible structure allowed the researcher to encouraged or prod the respondent if they want more 

information or if their remarks were interesting. This approach gave the researcher the freedom to ask 

follow-up questions to elicit additional specific information or to choose an alternative course of action 

based on the interviewee's statements. Informants were given the freedom to expressed their opinions in 

their own words during semi-structured interviews. 

 

Data Gathering Procedure 

Master teachers with substantial experience teaching English in remote public schools in the Municipality 

of Lake Sebu were chosen through the use of a purposive sampling technique. Participants were chosen 

based on their qualifications, willingness to share their experiences, and teaching experience (at least three 

years). To guarantee a wide range of experiences and viewpoints, a sample size of seven master teachers 

were sought (Moustakas, 1994). 
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All participants were provided with their informed consent before data was collected. Participants got 

comprehensive information about the goals, methods, and rights of the study, including the freedom to 

discontinue participation at any moment without facing repercussions. For ethical standards to be 

maintained throughout the research process, this step was essential. 

 

Semi-structured interviews were used to gather data. This provided participants the opportunity to tell their 

narratives in their own words while also giving the researcher the freedom to delve into particular topics 

that come up throughout the discussions. 

 

To extract comprehensive accounts from participants, an interview guide was created that includes open-

ended questions. Their teaching experiences, difficulties encountered, methods used, and the effect of their 

instruction on students were all included in the questions. To promote a more thorough examination of 

participants' experiences, the guide was adaptable, enabling follow-up questions and suggestions based on 

their answers. 

 

Data Analysis Method 

 Thematic analysis, a popular qualitative analysis technique, enabled the discovery and 

interpretation of patterns and themes within qualitative data, and serve as the foundation for the data 

analysis method used in this study. The researcher examined the rich narratives offered by master teachers, 

concentrating on their lived experiences, difficulties, and methods for teaching English in remote locations, 

through thematic analysis, which was especially appropriate for this study (Moustakas, 1994). Data 

familiarization, coding, theme building, and interpretation were all steps in the methodical process that 

guided the study. The researcher transcribed the interviews verbatim and thoroughly reviewed the 

transcripts to fully understand the data. Using Braun and Clarke’s (2006) method, key statements were 

coded and grouped into meaningful units. These codes were then organized into broader themes that 

reflected common narratives, providing deeper insight into the challenges of teaching English in remote 

public schools. 

 

Results and Discussion 

This chapter presented the study’s results and deliberated the implications of data gathered through an 

interview guide questionnaire during the interview conducted with the participants. 

 

Relevant Theme 1: Bridging Cultures Through Language 

The relevant theme Bridging Cultures Through Language emphasized the essential role of language in 

promoting inclusive and effective learning, especially in multilingual, remote public-school settings. It 

comprised two clustered themes: Multilingual Teaching and Cultural Adaptation and Student 

Empowerment and Language Impact. Language was viewed not only as a means of communication but 

also as a channel for cultural integration. Burkette (2015) and Ozturk (2024) stressed the importance of 

embedding cultural contexts in language instruction, enhancing both communication and learning. Jiang et 

al. (2020) supported this by highlighting that culturally meaningful approaches increase student engagement 

and foster a sense of belonging. 

 

The second cluster, Student Empowerment and Language Impact, focused on how language mastery 

transforms students’ self-identity. Ratni (2024) noted that digital literacies encouraged critical thinking and 

autonomy, while Kern (2006) emphasized technology’s role in widening access to language learning. 

Language instruction also built students’ cultural competence, preparing them to navigate diverse societies. 
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Hymes and Landar (1968) underscored that language and culture are interdependent, and Ahmed (n.d.) 

supported embedding critical thinking to improve intercultural skills. Reflective Practice Theory framed 

this theme by encouraging educators to adapt teaching based on students’ cultural backgrounds, ensuring 

that language instruction remained both inclusive and transformative. 

 

 

 

Relevant Theme 2: Cultivating Minds, Touching Hearts 

 

The theme Cultivating Minds, Touching Hearts captured the dual impact of teaching on both students and 

educators, structured into two clustered themes: Teaching as a Personal and Emotional Journey and 

Celebrating Student Achievements. Teachers often experienced personal and professional growth through 

their relationships with students. According to Poom‐Valickis et al. (2017), fulfilling psychological needs 

such as autonomy, competence, and relatedness enhanced motivation and emotional satisfaction among 

educators. Thahir et al. (2024) affirmed that when students' needs are met, both learners and teachers benefit 

emotionally. Coughlan et al. (2021) emphasized that reflective practices help improve teachers’ emotional 

well-being and pedagogical approaches. Denmeade (2017) added that teachers guide students through 

academic and personal transformation, framing them as educational heroes. 

 

The second cluster, Celebrating Student Achievements, emphasized how student success reinforces 

teachers’ dedication and passion. Rouse (2023) highlighted that educators’ personal experiences are deeply 

connected with their teaching identities, and Batty et al. (2019) found that reflecting on students’ progress 

strengthens teachers’ commitment to their profession. The Reflective Practice Theory provided a strong 

foundation for this theme, promoting deep engagement with one’s teaching experience to adapt strategies 

based on student needs (Fisher & Hill, 2017). Ultimately, reflective practice fosters personal growth, 

emotional resilience, and a stronger teacher-student connection, aligning with the essence of cultivating 

minds and touching hearts. 

 

Relevant Theme 3: Optimizing Learning Environments 

 

The relevant theme Optimizing Learning Environments emphasized how master teachers create effective 

and engaging spaces in remote public schools with limited resources. This theme included two clustered 

themes: Maximizing Resources and Student Engagement and Designing Effective Teaching Materials, 

developed from challenges like large class sizes and student absenteeism due to poverty. According to 

Augustsson et al. (2024), teachers utilized social, material, and cultural resources to increase participation. 

Ghufron (2021) noted the importance of adapting strategies to support absent students. Interactive strategies 

and formative assessments were highlighted by Johnson et al. (2019) as key to improving outcomes. 

Sánchez et al. (2019) emphasized inclusive methods to foster belonging and reduce absenteeism. The design 

of teaching materials depended on strong pedagogical knowledge (Dwiningsih et al., 2019), with Baene et 

al. (2023) and Navidad (2019) stressing strategic planning and the integration of technology to address 

resource gaps. Effective teaching also required understanding students’ development (Ghufron, 2021). 

Reflective Practice Theory supported this theme, promoting ongoing self-assessment and strategy 

refinement to cultivate inclusive and resourceful environments (Dwiningsih et al., 2019). 

 

Relevant Theme 4: Guiding the Educator’s Path 

 

The theme Guiding the Educator’s Path explored the personal and professional factors that influenced 

master teachers’ careers in remote public schools. Two clustered themes emerged: Family and External 

Influences on Teaching and Professional Growth and Innovation. Family played a crucial role in career 



 

 

 

 

 

 
 

174 

Volume 1 Issue 3 (2025) 

motivation, especially in remote areas where emotional support helps teachers overcome systemic 

challenges (Dung et al., 2020). Despite long and difficult travel to schools, teachers demonstrated resilience, 

supported by their families. Puspasari et al. (2023) illustrated that during the COVID-19 pandemic, 

educators adapted to limited resources, reinforcing the importance of endurance in such settings. 

 

Professional development and innovation were equally vital for navigating teaching challenges. Liu et al. 

(2019) stressed the need for updated pedagogical strategies, while Gustavsson et al. (2019) supported 

collaborative learning to enhance teaching practices. Teachers in under-resourced areas adapted by 

integrating technology and innovating classroom methods (Dung et al., 2020; Baimukhambetova, 2024). 

These efforts improved student engagement and learning experiences. Reflective Practice Theory aligned 

with this theme, encouraging teachers to analyze personal and external influences, refine their strategies, 

and enhance both professional growth and student outcomes (Dwiningsih et al., 2019). 

 

Relevant Theme 5: Commitment Beyond the Classroom 

 

The relevant theme Commitment Beyond the Classroom underscored the profound dedication of master 

teachers in remote public schools, capturing their heavy workloads, leadership roles, and enduring passion 

for teaching through three clustered themes: Teacher Responsibilities and Well-Being, Leadership and 

Commitment in Education, and Passion and Dedication in Teaching. Despite risks of burnout, those who 

engaged in professional development showed increased resilience and job satisfaction (Dewi et al., 2024). 

Their leadership extended beyond teaching, shaping school policies and mentoring peers (Wenner & 

Campbell, 2016), while their passion enhanced student engagement (Quines & Ogal, 2023; Pant, 2020). 

Emotional regulation was essential in challenging contexts (Liu et al., 2023), and Reflective Practice Theory 

(Dwiningsih et al., 2019) supported continuous self-evaluation and adaptation—affirming teaching as a 

dynamic, purpose-driven vocation. 

 

Relevant Theme 6: Balancing Commitment and Life 

 

The theme Balancing Commitment and Life captured the challenges faced by master teachers in remote 

public schools as they managed professional duties alongside personal responsibilities, encompassing the 

clustered themes Between Duty and Home and The Emotional Toll of Teaching. Educators often struggled 

with heavy workloads that strained their work-life balance, risking burnout and impacting family 

interactions (Azeem & Akhtar, 2014), highlighting the need for institutional support. Emotionally, teaching 

in remote areas contributed to stress and fatigue, affecting job satisfaction (Phelan & Janzen, 2021; Munda 

& Gache, 2024). Encouragement from peers and strong collegial relationships were vital to fostering 

resilience (Aras et al., 2022). Guided by Constructivist Learning Theory, teachers continuously shaped and 

adapted their understanding of work-life balance through lived experiences, reinforcing their personal and 

professional growth (Black & Halstead, 2021). 

 

 

 

 

Relevant Theme 7: The Burden of the Profession 

              

The Burden of the Profession explores the physical, emotional, and financial challenges faced by master 

teachers in remote public schools, which were categorized into two themes: The Weight of the Work and 

The Hidden Costs of Teaching. Teachers often experience physical exhaustion due to high stress and 

workload, which negatively impacts their health and teaching effectiveness (Xue et al., 2023; Pearn et al., 

2024). Emotional tolls, exacerbated by insufficient mental health support, also contribute to burnout, 
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increasing turnover rates (Collie, 2021; Taysum & Hysa, 2023). Financial struggles, including low pay, 

further demoralize educators and discourage others from joining the profession, perpetuating shortages 

(Al’Abri et al., 2023; Chisholm‐Burns et al., 2019). Despite these burdens, teachers remain dedicated, 

emphasizing the need for systemic solutions, such as mental health resources, teacher training, and equitable 

compensation (Pearn et al., 2024; Karim et al., 2021). Reflective Practice Theory highlights the value of 

self-reflection in managing these challenges, promoting resilience and well-being (Yuzkiv et al., 2022). 

 

Relevant Theme 8: Teaching Against the Odds 

 

Teaching Against the Odds highlights the resilience and adaptability of master teachers in remote public 

schools, who face challenges such as limited resources and difficult teaching conditions. This theme was 

divided into two clusters: Teaching on a Tight Budget and Resourcefulness at Its Best, which underscored 

the lack of teaching materials, the need for digital tools, and teachers’ innovative approaches in remote 

teaching. Teachers in rural contexts developed creative strategies to continue providing quality education 

despite logistical challenges, often engaging families and communities to support learning (Kouhia et al., 

2021). The shift to online education during the COVID-19 pandemic further highlighted the need for digital 

resources, with teachers overcoming disparities in technology access by leveraging available tools (Lee, 

2024; Schotgues, 2022). Despite limited resources and support, educators demonstrated remarkable 

adaptability, achieving positive outcomes through their commitment to student success (Garcia et al., 2022; 

Bugge & Siddiq, 2021). Constructivist Learning Theory, which emphasizes learning through experiences 

and interactions, serves as a foundation for understanding how teachers facilitated learning in these 

challenging conditions (Black & Halstead, 2021). 

 

Relevant Theme 9: Breaking Barriers in Learning 

 

Breaking Barriers in Learning explores the innovative strategies master teachers in remote public schools 

used to address learning gaps, focusing on language barriers, multilingual dynamics, and effective teaching 

methods. The theme was structured around two key clusters: Language Gaps in Learning and Strategies 

That Stick. Teachers in linguistically diverse classrooms adapted their methods to overcome language 

barriers, utilizing strategies like code-switching to bridge communication gaps (Saadati et al., 2021; Brown 

et al., 2022). Emphasizing the need for technology and culturally contextualized teaching, educators tailored 

their approaches to meet varied language needs, enhancing engagement (Ewing & Cooper, 2021; Fidan, 

2021). Storytelling, highlighted by Zhang (2020), became a key tool in connecting students to the material 

and fostering comprehension. Additionally, adaptive learning models, as discussed by Sutardi et al. (2021), 

equipped teachers with the skills to address challenges in remote teaching. Social Constructivism Theory 

(Vygotsky, 1978) underpinned these efforts, stressing the role of social interactions and cultural contexts in 

fostering meaningful learning experiences. 

 

Relevant Theme 10: Strengthening Ties, Strengthening Education 

                  

Strengthening Ties, Strengthening Education underscores the critical role of community collaboration in 

improving educational outcomes in remote public schools, structured around two clusters: Bridging the 

Home-School Gap and Schools and Villages Together. Eden et al. (2024) emphasized the importance of 

parental and community involvement in fostering student success, noting that limited parental support often 

results from socioeconomic barriers. The second cluster, Schools and Villages Together, highlights how 

community engagement can enhance educational quality by creating partnerships that address both 

academic and social needs (Godfrey, 2016; Chzhen et al., 2022). Local communities also contribute to 

overcoming educational barriers through innovative projects and resource-sharing initiatives, such as 

nutrition education programs that integrate community support (Hampden‐Thompson et al., 2015; Bello & 
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Pillay, 2019). Social Constructivism Theory (Black & Halstead, 2021) supports this theme by emphasizing 

the role of social interactions and community contexts in knowledge construction, demonstrating that 

collaboration between parents, teachers, and communities enhances student learning and creates relevant, 

meaningful educational experiences. 

 

Relevant Theme 11: Keeping the Classroom Alive 

 

Keeping the Classroom Alive highlights, the commitment of master teachers in remote public schools to 

maintaining student engagement and motivation despite significant challenges. This theme focuses on 

strategies like fostering social belonging, as Mikami et al. (2017) found that students who feel connected 

to their peers and teachers engage more deeply and achieve academically. Self-regulated learning (SRL) 

also plays a crucial role, as Dewi and Hadiana (2021) noted that students who manage their goals and time 

effectively are more engaged, especially in remote learning. Barriers to engagement, such as socioeconomic 

status and academic burnout, contribute to absenteeism and disengagement, with students from low-income 

families often facing unreliable internet access and inadequate learning environments (Tomaszewski et al., 

2020; Arlinkasari et al., 2017; Niyibizi, 2024). Studies show that engaging curricula and teacher interaction 

are vital for sustaining motivation (Li et al., 2021; Lam et al., 2015). Social constructivism theory 

(Vygotsky, 1978) supports these efforts by emphasizing the importance of social interaction and community 

in fostering motivation and engagement, highlighting the teacher's role in facilitating collaborative learning. 

 

 

 

Relevant Theme 12: Enduring Hardships in Remote Teaching 

 

Enduring Hardships in Remote Teaching captures the multifaceted struggles faced by master teachers in 

remote public schools, categorized into two themes: The Hard Road to Teaching and Crumbling 

Classrooms, Enduring Lessons. Teachers endure significant physical and emotional challenges, including 

long journeys to isolated schools, loneliness, and a lack of support networks, compounded by inadequate 

infrastructure such as unreliable internet access (Gershy & Katz, 2023) and insufficient resources (Baraquia, 

2020). Additionally, poor physical learning environments contribute to emotional exhaustion and burnout, 

negatively affecting both teacher effectiveness and student engagement (Collie, 2021; Kamboj & Garg, 

2021). The literature emphasizes the importance of infrastructure, teacher resilience, and collaboration 

between teachers, students, and parents in mitigating these challenges (Ewing & Cooper, 2021; Harris & 

Jones, 2020). Reflective practice theory (Schön, 1983) is particularly relevant, as it highlights how self-

reflection and adaptation help teachers navigate these hardships, ultimately improving their instructional 

effectiveness, emotional well-being, and ability to engage students in challenging environments. 

 

 

 

Relevant Theme 13: Beyond Teaching, A Lasting Legacy 

 

Beyond Teaching, A Lasting Legacy underscored the multifaceted contributions of master teachers in 

remote public schools, emphasizing their roles as mentors, community leaders, and resilient educators 

across three clustered themes: More Than Just a Teacher, Small Wins, Big Impact, and Beyond the Lesson 

Plan. These educators built strong emotional connections that enhanced motivation, resilience, and student 

well-being, particularly in isolated learning environments (Ewing & Cooper, 2021; Zik, 2024). Celebrating 

small victories reinforced self-efficacy and intrinsic motivation, fostering optimism and perseverance amid 

challenges (Yang et al., 2018; Pak et al., 2020). Their holistic teaching approach integrated real-world 

applications and community-based projects, promoting experiential learning and contextual understanding 
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(Alfi & Amalia, 2024; Coker, 2021; Burke et al., 2023). Through these practices, master teachers disrupted 

systemic disadvantages, promoted equity, and created psychologically safe spaces conducive to risk-taking 

and growth (Yang et al., 2018; Zik, 2024; Coker, 2021). Grounded in constructivist learning theory, which 

views learning as an active, experience-driven process (Bruner, 1966; Piaget, 1973), their legacy lies in 

fostering independent, critical thinkers and lifelong learners equipped to navigate real-world challenges. 

 

Relevant Theme 14: Passion as the Heart of Teaching 

 

Passion as the Heart of Teaching underscored the essential role of passion in driving master teachers in 

remote public schools, highlighting how their dedication created supportive learning environments and 

lasting impacts beyond academics, as captured in the themes The Price of Passion and A Calling, Not Just 

a Career. Despite limited resources and difficult conditions, these educators made significant sacrifices—

such as extended hours and emotional investment—demonstrating unwavering commitment that enhanced 

student engagement and outcomes (Serin, 2023). Their passion was not just professional but deeply 

personal, serving as a source of hope and inspiration for students facing adversity, and reinforcing the belief 

that teaching is a vocation rooted in fulfillment and purpose (Wang, 2022). Literature affirmed that 

passionate educators not only experience higher job satisfaction and efficacy but also cultivate dynamic, 

nurturing classrooms that boost student motivation and learning (Serin, 2023; Wang, 2022; Allen et al., 

2015; Jimerson & Haddock, 2015). Aligned with constructivist learning theory, which views learning as an 

active, contextual, and socially-driven process (Bruner, 1966; Piaget, 1973), these teachers inspired 

meaningful learning by connecting content to students’ lives and fostering lifelong growth. 

 

 

 

 

Relevant Theme 15: Building Future Careers 

 

Building Future Careers highlighted the proactive role of master teachers in remote public schools in 

mentoring, training, and supporting future educators to ensure a sustainable educational ecosystem, as 

captured in the clustered themes Guiding Future Teachers and Training and Supporting Teachers. Through 

mentorship, seasoned educators helped novice teachers develop professional identity, confidence, and 

instructional competence, which improved retention and classroom effectiveness, especially in isolated 

settings (Ernest et al., 2013; Al-Rawashdeh et al., 2023; Sin, 2020). Master teachers also led professional 

development workshops and fostered collaborative learning frameworks that supported innovation and built 

strong professional learning communities (Quinn et al., 2020; Muijs, 2015). Literature supported 

mentorship and experiential training as crucial for bridging theory and practice, enhancing teacher efficacy, 

and improving student outcomes (Ernest et al., 2013; Al-Rawashdeh et al., 2023; Sin, 2020). School-

university partnerships and tailored PD initiatives further reinforced teacher preparedness and instructional 

quality (Quinn et al., 2020), while professional learning networks enabled reflective teaching and 

collaborative planning (Muijs, 2015). Grounded in social constructivism theory (Vygotsky, 1978), this 

theme emphasized that learning occurs through interaction and shared experiences, with master teachers 

acting as facilitators of growth—cultivating a culture of collaboration, resilience, and continuous 

professional innovation. 

 

Relevant Theme 16: Building a Stronger Education System 

 

Building a Stronger Education System emphasized the critical role of master teachers in remote public 

schools in shaping and transforming education through two clustered themes: Improving Education Policies 

and Creating Lasting Educational Programs. Master teachers, drawing from firsthand classroom 
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experiences, contributed valuable insights to policy-making, ensuring that frameworks are responsive to 

the unique needs of remote schools and promote equity and teacher professionalism (Nuraeni et al., 2023). 

They also designed and implemented sustainable, culturally responsive programs that recognized diverse 

student backgrounds, increased engagement, and improved academic outcomes (Karataş & Oral, 2015). 

Long-term educational improvements were supported through inclusive teacher training and professional 

development, which fostered teaching efficacy and addressed diverse learning needs (Karataş & Oral, 2015; 

Dericioğlu & Öznaçar, 2024). Literature affirmed that teacher involvement in policymaking and culturally 

aware pedagogy enhanced educational standards and learning environments (Giannakos et al., 2021). 

Moreover, the integration of technology in education and targeted STEM training initiatives improved 

access and student achievement, particularly in remote areas (Giannakos et al., 2021). Grounded in social 

constructivism (Vygotsky, 1978), this theme highlighted how knowledge is built through collaboration, with 

master teachers acting as both learning facilitators and key contributors to policy and program development, 

thereby strengthening education systems for future generations. 

 

 

Relevant Theme 17: Growing as Leaders and Lifelong Learners 

 

Growing as Leaders and Lifelong Learners captured the commitment of master teachers in remote public 

schools to enhance their skills and leadership capacities while promoting a culture of continuous learning 

through two clustered themes: Growing and Learning for Life and Leading with Purpose. Master teachers 

recognized lifelong learning as essential, engaging in ongoing professional development, reflective 

practices, and participation in learning communities to refine teaching methods and inspire innovation (Sun, 

2022; Impedovo, 2016). This commitment not only benefitted their own growth but also fostered 

adaptability, resilience, and a growth mindset among students. As proactive leaders, master teachers 

influenced educational practices and policies, mentored peers, and advocated for culturally responsive 

teaching to create inclusive learning environments (Impedovo, 2016). Research supported the importance 

of reflection, professional collaboration, and teacher leadership in driving educational improvement (Sun, 

2022; Impedovo, 2016). Reflective Practice Theory (Schön, 1983) underpinned this theme, emphasizing 

how continuous self-evaluation enables educators to adapt strategies, enhance leadership, and make 

meaningful contributions to teaching and learning. 

 

Relevant Theme 18: Transforming Classrooms for the Future 

 

Transforming Classrooms for the Future emphasized the vital role of master teachers in remote public 

schools in fostering innovative and inclusive learning environments through two clustered themes: Bringing 

Technology into Teaching and Making Learning Inclusive and Student-Focused. Master teachers used 

digital tools to design interactive, personalized instruction that enhanced engagement and learning 

outcomes, while also addressing the digital divide through ongoing professional development (Ahmed, 

2024; Anyolo et al., 2018). Despite infrastructure challenges, technology enabled dynamic teaching and 

bridged access gaps. Simultaneously, inclusive education practices that embraced cultural diversity and 

student-centered strategies, such as differentiated instruction and collaborative learning, empowered 

students and promoted equity in the classroom (Anyolo et al., 2018; Brodie & Jackson, 2024). Research 

supported the role of educators in integrating technology and inclusive teaching to enrich learning and better 

prepare students for future challenges (Ahmed, 2024; Brodie & Jackson, 2024). Grounded in Social 

Constructivism (Vygotsky, 1978), this theme highlighted how collaborative, technology-integrated, and 

inclusive approaches fostered community, active participation, and meaningful learning for all students. 

 

Conclusion 
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The following conclusions were based on the synthesized relevant themes and the participants’ experiences. 

 

Master teachers in English in remote public schools played a multifaceted and indispensable role in shaping 

education. Their profession extends beyond classroom instruction, encompassing mentorship, leadership, 

and community-building. They served as bridges between cultures, facilitators of language development, 

and advocates for student-centered learning despite the challenging conditions they face. Their experiences 

were a deep commitment to fostering academic growth, instilling values, and optimizing learning 

environments to ensure their students receive quality education. 

 

Despite their dedication, master teachers grapple with significant challenges that test their resilience and 

adaptability. They constantly balanced personal and professional responsibilities, navigated resource 

limitations, and overcame barriers to student engagement. Teaching in remote schools often means enduring 

difficult working conditions, geographical isolation, and systemic constraints that impact their ability to 

innovate and sustain high-quality instruction. However, their passion for education remained steadfast, 

driving them to seek creative solutions, strengthen collaboration, and cultivate meaningful relationships 

with students and colleagues. 

 

The master teachers held an optimistic vision for the future of education. They see themselves as agents of 

change, committed to empowering future educators, strengthening the education system, fostering 

leadership, and transforming learning environments. They recognized the importance of lifelong learning, 

policy advocacy, and the integration of modern teaching strategies to make education more inclusive, 

engaging, and effective. 

 

All things considered, the findings emphasized that master teachers in English were vital pillars of 

education in remote communities. Their experiences call for greater institutional support, professional 

development opportunities, and policy interventions that will enhance their teaching capacities and sustain 

their invaluable contributions. Their narratives underscored the need for a holistic approach to educational 

reform—one that values, supports, and empowers educators as they continue to shape future generations. 

 

Recommendation 

 

The following were recommended based on the findings and conclusions: 

1. Master Teachers may participate in reflective practice, peer mentoring, and leadership training to 

refine teaching approaches. They can advocate for institutional support, funding, and infrastructure 

improvements while contributing to curriculum development and policy discussions for remote 

schools. 

2. School Administrators may prioritize teacher support programs, training workshops, and resource-

sharing initiatives. Address teacher well-being through workload management, incentives, and 

mental health programs, while improving infrastructure and technology integration in schools. 

3. DepEd-Policymakers may develop targeted interventions for remote teaching challenges, including 

resource allocation, digital learning access, and mentorship programs. Conduct regular assessments 

to ensure effective policy implementation tailored to rural school needs. 

4. Future Researchers may expand research on master teachers’ long-term impact, technology in 

education, and professional development programs. Incorporate quantitative and qualitative data 

for a more comprehensive analysis of interventions in remote schools. 

 

 

 



 

 

 

 

 

 
 

180 

Volume 1 Issue 3 (2025) 

References 

Abasolo, E., Abasolo, D., & Abella, P. (2021). Master teachers’ capability and challenges in the normal. 

Lun Padidu National High School. 

Abdullah, J. (2020). The relationship of instructional leadership towards teachers’ development through 

mentoring. International Journal of Educational Management, 34(3), 453–466. 

https://doi.org/10.1108/IJEM-01-2019-0001 

Accad, M. F. (2015). On-line culture and creativity of graphic arts and architectural designing students in 

Central Mindanao, Philippines. International Journal of Industrial Engineering & 

Technology (IJIET, 5(2), 17–28. https://docplayer.net/138463428-On-line-culture-and-

creativity-of-graphic-arts-and-architectural-designing-students-in-central-mindanao-

philippines.html 

Accad, M. F., Nor, A. K. A., & Accad, A. S. (2015). Tribal flags and their significance to the culture and 

traditions of Maguindanaon tribes in the Philippines. International Journal of Research in 

Humanities, Arts and Literature, 3(6), 61–70. 

https://oaji.net/articles/2015/4881437045104.pdf 

Aktar, M. (2020). Challenges faced by teachers in low-resource environments. International Journal of 

Education and Literacy Studies, 8(1), 1–10. https://doi.org/10.7575/aiac.ijels.v.8n.1p.1 

Amelia, B. A. (2022). Teacher’s difficulties in teaching English in rural area: A case study at SMAN 1 

Merapi Selatan, Lahat, Sumatera Selatan. Unpublished Undergraduate Thesis. 

Anggela, S., Warna, D., & Okta Sukma, F. A. (2024). Teaching English in rural areas: Difficulties and 

strategies. Journal of English Teaching Adi Buana, 9(1), 1–12. 

https://doi.org/10.1234/jet.v9i1.8753 

Baene, M., Piliang, H., Fatmariza, F., & Darmansyah, D. (2023). Teacher's strategy in implementing the 

independent learning curriculum in the leading regions, remote, and left behind (3T). 

Scaffolding Jurnal Pendidikan Islam Dan Multikulturalisme, 5(2), 293-307. 

https://doi.org/10.37680/scaffolding.v5i2.2916 

Barclay, C. (2018). Semi-structured interviews. http://www.qualres.org/HomeSemi-3629.html 

Bariu, S., & Chun, S. (2022). Challenges and solutions of technology integration in rural schools: A 

systematic literature review. Computers & Education, 176, 104348. 

https://doi.org/10.1016/j.compedu.2021.10434 

Beausaert, S., Froehlich, D. E., Devos, C., & Riley, P. (2021). Effects of support on burnout and self-efficacy 

of school principals. Educational Research, 63(1), 74–90. 

https://doi.org/10.1080/00131881.2020.1863545 

Behram, S., Ul-Hassan, M., Perveen, S., & Nadeem, M. (2015). Difficulties of teaching English in rural 

areas of Pakistan. International Journal of Information Research Review, 2(4), 100–104. 

Bermejo-Toro, L., Prieto-Ursúa, M., & Hernández, V. (2016). Towards a model of teacher well-being: 

Personal and job resources involved in teacher burnout and engagement. Educational 

Psychology, 36(3), 481–501. 

Bozkurt, A. (2020). Teacher narratives as a research tool: Insights from remote teaching experiences. 

Journal of Education and Practice, 11(23), 1–10. 

https://doi.org/10.1108/IJEM-01-2019-0001
https://docplayer.net/138463428-On-line-culture-and-creativity-of-graphic-arts-and-architectural-designing-students-in-central-mindanao-philippines.html
https://docplayer.net/138463428-On-line-culture-and-creativity-of-graphic-arts-and-architectural-designing-students-in-central-mindanao-philippines.html
https://docplayer.net/138463428-On-line-culture-and-creativity-of-graphic-arts-and-architectural-designing-students-in-central-mindanao-philippines.html
https://oaji.net/articles/2015/4881437045104.pdf
https://doi.org/10.7575/aiac.ijels.v.8n.1p.1
https://doi.org/10.1234/jet.v9i1.8753
https://doi.org/10.37680/scaffolding.v5i2.2916
http://www.qualres.org/HomeSemi-3629.html
https://doi.org/10.1016/j.compedu.2021.10434
https://doi.org/10.1080/00131881.2020.1863545


 

 

 

 

 

 
 

181 

Volume 1 Issue 3 (2025) 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 

3(2), 77–101. 

Bugnos, J., Protacio, A., Billanes, E., Caman, K., Diego, S., Formacion, C., Galamay, N., & Molato, M. 

(2022). Traditionalist to progressivist: Lived experiences of generation X teachers in the 

new normal. Globus Journal of Progressive Education, 12(1), 90–94. 

https://globusedujournal.in/wp-content/uploads/2022/05/GE-121-JJ22-12-Jezelle-D.-

Bugnos.pdf 

Carmines, E. G., & Zeller, R. A. (1991). Reliability and validity assessment. Sage Publications. 

Chand, D., & Mohan, P. (2019). Impact of school locality on teaching and learning: A qualitative inquiry. 

Waikato Journal of Education, 24(2), 65–72. https://doi.org/10.15663/wje.v24i2.672 

Clandinin, D. J., & Connelly, F. M. (2000). Narrative inquiry: Experience and story in qualitative research. 

Jossey-Bass. 

Coker, D. (2021). Structure of remote work in public education: A rapid scoping review. International 

Research in Education, 9(2), 27. https://doi.org/10.5296/ire.v9i2.18474 

Connelly, F. M., & Clandinin, D. J. (1990). Stories of experience and narrative inquiry. Educational 

Researcher, 19(5), 2–14. https://doi.org/10.3102/0013189X019005002 

Copland, F., Garton, S., & Burns, A. (2013). Challenges in teaching English to young learners: Global 

perspectives and local realities. TESOL Quarterly, 48(4), 738–762. 

https://doi.org/10.1002/tesq.148 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five 

approaches. SAGE Publications. 

D’Souza, L. (2023). Challenges faced by teachers in remote learning environments. International Journal 

of Instruction, 16(1), 1–16. https://doi.org/10.29333/iji.2023.1611a 

Dutta, S., & Smita, M. (2020). Socio-economic challenges in rural education: Implications for teaching. 

International Journal of Educational Research, 12(2), 45–56. 

https://doi.org/10.1016/j.ijer.2020.01.002 

Dung, N., Huy, N., Hằng, N., & Hà, D. (2020). Self-perception of teachers and managers of the impact of 

teachers’ professional development in Vietnam. Education & Self Development, 15(2), 21-

30. https://doi.org/10.26907/esd15.2.03 

Eden, C., Chisom, O., & Adeniyi, I. (2024). Parent and community involvement in education: Strengthening 

partnerships for social improvement. International Journal of Applied Research in Social 

Sciences, 6(3), 372-382. https://doi.org/10.51594/ijarss.v6i3.894 

Errasti-Ibarrondo, B., Canga, M., & Rojas, J. (2018). Conducting phenomenological research: 

Rationalizing the methods and rigor of the phenomenology of practice. International 

Journal of Qualitative Methods, 17(1), 1–12. https://doi.org/10.1177/1609406918759206 

Febriana, M., Nurkamto, J., Rochsantiningsih, D., & Muhtia, A. (2018). Teaching in rural Indonesian 

schools: Teachers’ challenges. International Journal of Multicultural and Multireligious 

Understanding, 5(5), 11. https://doi.org/10.18415/ijmmu.v5i5.305 

https://globusedujournal.in/wp-content/uploads/2022/05/GE-121-JJ22-12-Jezelle-D.-Bugnos.pdf
https://globusedujournal.in/wp-content/uploads/2022/05/GE-121-JJ22-12-Jezelle-D.-Bugnos.pdf
https://doi.org/10.15663/wje.v24i2.672
https://doi.org/10.5296/ire.v9i2.18474
https://doi.org/10.3102/0013189X019005002
https://doi.org/10.1002/tesq.148
https://doi.org/10.29333/iji.2023.1611a
https://doi.org/10.1016/j.ijer.2020.01.002
https://doi.org/10.26907/esd15.2.03
https://doi.org/10.51594/ijarss.v6i3.894
https://doi.org/10.1177/1609406918759206
https://doi.org/10.18415/ijmmu.v5i5.305


 

 

 

 

 

 
 

182 

Volume 1 Issue 3 (2025) 

Fikuree, M., Meyer, A., & Tsimba, T. (2021). Bridging the digital divide: Strategies for integrating 

technology in rural education. Education and Information Technologies, 26(3), 3131–

3150. https://doi.org/10.1007/s10639-020-10469-0 

Fink, A. (1995). How to measure survey reliability and validity. Sage Publications. 

Fosnot, C. T. (2005). Constructivism: Theory, perspectives, and practice. Teachers College Press. 

General, J. R. D. (2019). From novice to expert: The lived experience of master teachers in science. Journal 

of Higher Education, 1(1), 15–28. https://doi.org/10.5281/zenodo.2589624 

Gentles, S. J., Charles, C., Ploeg, J., & McKibbon, K. A. (2015). Sampling in qualitative research: Insights 

from an overview of the methods literature. The Qualitative Report, 20(11), 1772–1789. 

https://doi.org/10.46743/2160-3715/2015.2373 

Giorgi, A. (2009). The descriptive phenomenological method in psychology: A modified Husserlian 

approach. Duquesne University Press. 

Godfrey, S. (2016). Challenges impacting community participation and their effect on teaching and 

learning: A case study of rural areas. European Scientific Journal ESJ, 12(25), 345. 

https://doi.org/10.19044/esj.2016.v12n25p345 

Grieve, A. M., & McGinley, B. P. (2010). Enhancing professionalism? Teachers’ voices on continuing 

professional development in Scotland. Teaching Education, 21(2), 171–184. 

https://doi.org/10.1080/10476211003677713 

Griffiths, V., & Macleod, M. (2008). Teacher narratives: The importance of context. Teaching and Teacher 

Education, 24(6), 1531–1542. https://doi.org/10.1016/j.tate.2008.02.005 

Gustavsson, S., Andersén, A., & Berglund, M. (2019). To challenge and to be challenged – Teachers' 

collective learning in higher education. Reflective Practice, 20(3), 339-354. 

https://doi.org/10.1080/14623943.2019.1611552 

Hagan, M., & Dolan, R. (2022). Why do a master’s? Understanding the motivations of master’s students in 

Ireland, North and South. Education Sciences, 12(1), 24–36. 

https://doi.org/10.36315/2022v1end024 

Herdina, G. (2023). Teachers’ perceptions and challenges in integrating technology in English reading 

courses: A systematic research review. English Education: Journal of English Teaching 

and Research, 8(1), 91–101. https://doi.org/10.29407/jetar.v8i1.19133 

Jääskeläinen, R. (2022). Transcendental phenomenology in translation studies: Exploring the lived 

experiences of professional translators. Translation Studies, 15(1), 1–16. 

https://doi.org/10.1080/14781700.2021.1879236 

Johnson, B., & Sullivan, A. (2019). Teaching in remote schools: Challenges and opportunities. Educational 

Review, 71(2), 123–136. https://doi.org/10.1080/00131911.2018.1459476 

Kaisar, M., & Chowdhury, M. (2020). The need for professional development in remote education. Journal 

of Educational Research, 113(1), 67–79. https://doi.org/10.1080/00220671.2020.1712356 

Karataş, K., & Oral, B. (2015). Teachers’ perceptions on culturally responsiveness in education. Journal of 

Ethnic and Cultural Studies, 2(2), 47-57. https://doi.org/10.29333/ejecs/39 

https://doi.org/10.1007/s10639-020-10469-0
https://doi.org/10.5281/zenodo.2589624
https://doi.org/10.46743/2160-3715/2015.2373
https://doi.org/10.19044/esj.2016.v12n25p345
https://doi.org/10.1080/10476211003677713
https://doi.org/10.1016/j.tate.2008.02.005
https://doi.org/10.1080/14623943.2019.1611552
https://doi.org/10.36315/2022v1end024
https://doi.org/10.29407/jetar.v8i1.19133
https://doi.org/10.1080/14781700.2021.1879236
https://doi.org/10.1080/00131911.2018.1459476
https://doi.org/10.1080/00220671.2020.1712356
https://doi.org/10.29333/ejecs/39


 

 

 

 

 

 
 

183 

Volume 1 Issue 3 (2025) 

Kearney, M. H., Kelsey, C., Herrington, A., Decker, J., Mehta, R., & Leung, C. (2022). Stress, burnout, 

anxiety, and depression among teachers: A scoping review. International Journal of 

Environmental Research and Public Health, 19(16), Article 10187. 

https://doi.org/10.3390/ijerph191610187 

Kearney, S., McIntosh, L., Perry, B., Dockett, S., & Clayton, K. (2022). Supporting the wellbeing of 

kindergarten teachers in rural and remote Australia. Australian and International Journal 

of Rural Education, 26(1), 1–16. https://doi.org/10.47381/aijre.v26i1.280 

Kess, R., & Puroila, A. (2021). Narratives from the north: Early childhood teachers’ narrative identities in 

place. Scandinavian Journal of Educational Research, 67(1), 126–139. 

https://doi.org/10.1080/00313831.2021.1983867 

Khumalo, B., & Mji, A. (2014). Exploring educators’ perceptions of the impact of poor infrastructure on 

learning and teaching in rural South African schools. Mediterranean Journal of Social 

Sciences. https://doi.org/10.5901/mjss.2014.v5n20p1521 

Kinloch, V. (2012). Teacher narratives as a tool for professional development. Journal of Teacher 

Education, 63(1), 13–25. https://doi.org/10.1177/0022487111421794 

Kusuma, P. (2022). Addressing the challenges of technology integration in rural schools. International 

Journal of Innovative Science and Research Technology, 9(5), 1–10. 

https://doi.org/10.38124/ijisrt/IJISRT24MAY147 

Lai, K., & Pratt, K. (2020). The challenges of teaching in remote rural schools: Teachers’ perspectives. 

Journal of Rural Education, 36(1), 34–47. 

https://doi.org/10.1080/0161956X.2020.1841425 

Lake Sebu Profile. (2010). Lake Sebu Philippines. http://lakesebuphilippines.blogspot.com/2010/08/lake-

sebu-profile.html 

Leech, D. J., Leech, N. L., McClintock, E., & Haug, C. A. (2023). Rural teachers’ and non-rural teachers’ 

motivations to teach: Differences and similarities. The Rural Educator, 44(4), 15–28. 

https://doi.org/10.55533/2643-9662.1364 

Lei, H., Guo, C., & Liu, Y. (2012). Primary and secondary school mental health teachers in professional 

identity of intervention programs. Health, 04(12), 1299–1304. 

https://doi.org/10.4236/health.2012.412191 

Maheswari, S., & Dewi, K. (2023). The factors that affect the implementation of remote English teaching: 

Senior high school teacher’s and student’s perspectives. Jurnal Pendidikan Bahasa Inggris 

Undiksha, 10(3), 233–241. https://doi.org/10.23887/jpbi.v10i3.59076 

McIntosh, A. (2023). Stress and coping mechanisms among the teaching profession. Education Masters 

Theses, 1083. 

https://scholar.dominican.edu/cgi/viewcontent.cgi?article=1083&context=education-

masters-theses 

Meyer, A., Li, Y., & Srinivasan, S. (2017). The role of professional development in enhancing teachers’ 

technology integration in rural schools. Journal of Educational Technology & Society, 

20(1), 1–12. 

Moustakas, C. (1994). Phenomenological research methods. Sage Publications. 

https://doi.org/10.4135/9781412995658 

https://doi.org/10.3390/ijerph191610187
https://doi.org/10.47381/aijre.v26i1.280
https://doi.org/10.1080/00313831.2021.1983867
https://doi.org/10.5901/mjss.2014.v5n20p1521
https://doi.org/10.1177/0022487111421794
https://doi.org/10.38124/ijisrt/IJISRT24MAY147
https://doi.org/10.1080/0161956X.2020.1841425
http://lakesebuphilippines.blogspot.com/2010/08/lake-sebu-profile.html
http://lakesebuphilippines.blogspot.com/2010/08/lake-sebu-profile.html
https://doi.org/10.55533/2643-9662.1364
https://doi.org/10.4236/health.2012.412191
https://doi.org/10.23887/jpbi.v10i3.59076
https://scholar.dominican.edu/cgi/viewcontent.cgi?article=1083&context=education-masters-theses
https://scholar.dominican.edu/cgi/viewcontent.cgi?article=1083&context=education-masters-theses
https://doi.org/10.4135/9781412995658


 

 

 

 

 

 
 

184 

Volume 1 Issue 3 (2025) 

Munda, N., & Gache, M. (2024). Work-life balance, motivation, and satisfaction as determinants of job 

commitment. International Journal of Educational Management and Development 

Studies, 5(1), 1-26. https://doi.org/10.53378/353039 

Navidad, R. (2019). Management of learning resources materials, technology utilization, and teachers’ 

competence in selected public schools. International Multidisciplinary Research Journal, 

1(1), 82-91. https://doi.org/10.54476/iimrj413 

Octaberlina, L. R., & Anggarini, I. F. (2020). Virtual English teaching in remote area: A case study. Journal 

of Critical Reviews, 7(19), 9707–9713. https://doi.org/10.31838/jcr.07.19.1250 

Ojale, L. T. (2019). Growth and challenges of master teachers in the province of Batangas. International 

Journal of Research in Engineering, Science and Management, 2(2), 12–18. 

Owen, S., Tsimba, T., & Muzurura, A. (2020). The digital divide in rural education: Challenges and 

solutions. Educational Technology Research and Development, 68(3), 1455–1477. 

https://doi.org/10.1007/s11423-020-09709-5 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2013). Purposeful 

sampling for qualitative data collection and analysis in mixed method implementation 

research. Administration and Policy in Mental Health and Mental Health Services 

Research, 40(5), 1–12. https://doi.org/10.1007/s10488-013-0528-y 

Poedjiastutie, D., Mayaputri, V., & Arifani, Y. (2021). Socio-cultural challenges of English teaching in 

remote areas of Indonesia. Teflin Journal - A Publication on the Teaching and Learning of 

English, 32(1), 97. https://doi.org/10.15639/teflinjournal.v32i1/97-116 

Pramesty, N., Maghfiroh, A., & Mustikawati, D. (2022). Teachers’ challenges in teaching English to young 

learners in rural area. Al-Ishlah Jurnal Pendidikan, 14(4), 5283–5292. 

https://doi.org/10.35445/alishlah.v14i4.1517 

Protacio, A. V. (2021). Culturally-diverse students' lived experiences in English as language of instruction. 

Globus Journal of Progressive Education, 11(2), 150–155. 

https://www.globusedujournal.in/wp-content/uploads/2021/11/GE-JD21-Adrian-V.-

Protacio.pdf 

Puspasari, N. (2023). Investigating the challenges faced by EFL teachers in remote teaching during COVID-

19 emergencies at Indonesian senior high school context: A qualitative descriptive study. 

ELT Worldwide Journal of English Language Teaching, 10(1), 66. 

https://doi.org/10.26858/eltww.v10i1.41174 

Quisquino, J. M. F. (2022). Master teachers as instructional leaders in public elementary schools. 

International Journal of Research and Advanced Studies, 2(1), 1–12. 

https://doi.org/10.22214/ijraset.2022.12345 

Ravago, I. J. Y., & Villanueva, H. D. (2024). Exploring the experiences of teachers in delivering education 

amid the pandemic: A phenomenological study. International Journal of Social Science 

and Humanities Research, 7(1), 60–70. 

Rodríguez, A. G. (2013). Developing teacher leaders: How teacher leadership enhances school success. 

Teachers College Record, 115(4), 1–28. https://doi.org/10.1177/016146811311500409 

Rosiek, J., & Atkinson, D. (2005). The role of narrative in the construction of teacher identity. Teaching 

and Teacher Education, 21(5), 547–557. https://doi.org/10.1016/j.tate.2005.03.001 

https://doi.org/10.53378/353039
https://doi.org/10.54476/iimrj413
https://doi.org/10.31838/jcr.07.19.1250
https://doi.org/10.1007/s11423-020-09709-5
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.15639/teflinjournal.v32i1/97-116
https://doi.org/10.35445/alishlah.v14i4.1517
https://www.globusedujournal.in/wp-content/uploads/2021/11/GE-JD21-Adrian-V.-Protacio.pdf
https://www.globusedujournal.in/wp-content/uploads/2021/11/GE-JD21-Adrian-V.-Protacio.pdf
https://doi.org/10.26858/eltww.v10i1.41174
https://doi.org/10.22214/ijraset.2022.12345
https://doi.org/10.1177/016146811311500409
https://doi.org/10.1016/j.tate.2005.03.001


 

 

 

 

 

 
 

185 

Volume 1 Issue 3 (2025) 

Saadati, F., Giaconi, V., Chandía, E., Fuenzalida, N., & Donoso, M. (2021). Beliefs and practices about 

remote teaching processes during the pandemic: A study with Chilean mathematics 

teachers. Eurasia Journal of Mathematics Science and Technology Education, 17(11), 

em2023. https://doi.org/10.29333/ejmste/11201 

Saori, S. (2024). Teachers’ strategies in teaching reading comprehension. Academy of Education Journal, 

15(1), 456-461. https://doi.org/10.47200/aoej.v15i1.2224 

Schön, D. A. (1983). The reflective practitioner: How professionals think in action. Basic Books. 

Serin, H. (2023). Effective teaching: Passion and commitment. International Journal of Social Sciences 

and Educational Studies, 10(3). https://doi.org/10.23918/ijsses.v10i3p60 

Sharplin, E. (2014). Reconceptualising out-of-field teaching: Experiences of rural teachers in Western 

Australia. Educational Research, 56(1), 97-110. 

https://doi.org/10.1080/00131881.2013.874160 

Singh, K., & Billingsley, B. (1998). Peer support and teachers' professional commitment. Journal of 

Educational Research, 91(5), 294-304. https://doi.org/10.1080/00220679809597581 

Sonza, S. J., Protacio, A., Padojinog, W. M., Peñafiel, N., Javier, B. A., Dolojo, R., Magtulis, C., & 

Barcelona, C. (2022). Facilitators and barriers of students’ modular distance learning in 

English: A phenomenological inquiry. 

Tacogue, S., Protacio, A., Alocada, J. J., Gevero, G. A., Diama, B. G., Denoy, D., Lumasag, J. R., & Oronce 

Jr., R. (2022). Learning in isolation: Exploring the lived experiences of students in self-

directed learning in English. Globus Journal of Progressive Education, 12(1), 81-84. 

https://globusedujournal.in/wp-content/uploads/2022/04/GE-121-JJ22-Stefi-Marie-S.-

Tacogue.pdf 

Tagudando, J. C. (2022). Teaching English: Lived experiences of elementary teachers under the new normal 

(Unpublished master’s thesis). Central Philippine University, Jaro, Iloilo City. 

The importance of mental health for teachers. (2022). Insular Life. 

https://www.insularlife.com.ph/articles/the-importance-of-mental-health-for-teachers-

00000210 

Tingley, S. C. (2019). Teaching strategies for the remote classroom. WGU Blog. 

https://www.wgu.edu/blog/teaching-strategies-remote-classroom1906.html 

Tomlinson, C. A. (2017). How to differentiate instruction in academically diverse classrooms. ASCD. 

Villaver, M., & Justiniane, L. (2023). Challenges of English language learners towards remote independent 

study: Developing a theory. Journal of Learning and Development Studies, 3(1), 52–61. 

https://doi.org/10.32996/jlds.2023.3.1.6 

Visayans. (2022). Teach English at a rural elementary school in the Philippines. 

https://www.visayans.org/teach-english-at-a-rural-elementary-school-in-the-philippines 

Volunteer, K. (2022). Teach English in rural schools in the Philippines. Kaya Volunteer. 

https://www.kayavolunteer.com/project/teach-english-rural-schools-philippines/ 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard 

University Press. 

https://doi.org/10.29333/ejmste/11201
https://doi.org/10.47200/aoej.v15i1.2224
https://doi.org/10.23918/ijsses.v10i3p60
https://doi.org/10.1080/00131881.2013.874160
https://doi.org/10.1080/00220679809597581
https://www.insularlife.com.ph/articles/the-importance-of-mental-health-for-teachers-00000210
https://www.insularlife.com.ph/articles/the-importance-of-mental-health-for-teachers-00000210
https://doi.org/10.32996/jlds.2023.3.1.6
https://www.kayavolunteer.com/project/teach-english-rural-schools-philippines/


 

 

 

 

 

 
 

186 

Volume 1 Issue 3 (2025) 

Webster, L., & Mertova, P. (2007). Using narrative inquiry as a research method: An introduction to critical 

event narrative analysis. Routledge. 

Yang, H., Zhu, S., & MacLeod, J. (2018). Promoting education equity in rural and underdeveloped areas: 

Cases on computer-supported collaborative teaching in China. Eurasia Journal of 

Mathematics, Science and Technology Education, 14(6). 

https://doi.org/10.29333/ejmste/89841 

Zamora, R. A. (2023). Lived experiences of teachers in far-flung teaching communities in the Philippines. 

International Journal of Innovative Science and Research Technology, 8(2), 1044-1051. 

Zippia. (2022). What is a master teacher? https://www.zippia.com/answers/what-is-a-master-teacher/ 

https://doi.org/10.29333/ejmste/89841

