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Abstract

Faculty members in higher education often face heavy instructional and administrative
demands that may affect their ability to sustain a healthy work-life balance and maintain high
teaching performance.

This study assessed the extent of manifestation of faculty members’ work-life balance
(time management, job satisfaction, and involvement balance), determined the level of their
teaching performance (planning and preparation, classroom environment, instruction, and
professional responsibilities), identified challenges in maintaining both, and tested the
relationship between work-life balance and teaching performance.

The study employed a descriptive quantitative design using a validated, researcher-made
survey questionnaire. Respondents were 172 full-time faculty members selected through
stratified random sampling from a population of 307 in higher education institutions within
Congressional District I, Batangas Province. Data were analyzed using weighted mean for
descriptive interpretation and Pearson product-moment correlation (r) for relationship testing,
with statistical processing via SPSS.

Faculty work-life balance was moderately manifested while teaching performance was
rated high. A significant positive relationship was found between work-life balance and teaching
performance. Challenges reported by the faculty members included administrative workload,
compromised personal life, and burnout due to constant role demands.

Findings indicate that improving faculty work-life balance is associated with better
teaching performance. Institutional support that reduces administrative burden and strengthens
time management and wellness initiatives may help sustain high performance while protecting
faculty well-being.

Keywords: work-life balance, teaching performance, job satisfaction, involvement balance, time
management, higher education.
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Introduction

Work-life balance is increasingly recognized as vital for sustaining teachers’ motivation,
well-being, and effectiveness. Faculty members in higher education often manage overlapping
responsibilities such as lesson planning, grading, administrative work, mentoring, and
institutional duties, which frequently extend beyond regular work hours. This imbalance can
contribute to stress, reduced satisfaction, and burnout factors that can also affect the quality of
classroom instruction and student learning experiences.

In the Philippine higher education context, faculty members commonly juggle
professional responsibilities alongside personal obligations, making work-life balance difficult
to maintain. Supportive work environments and institutional policies are essential in promoting
faculty well being and sustaining effective performance.

Work-life balance is commonly understood as an inter-role phenomenon that reflects an
individual’s orientation across multiple life roles. The study was guided by Work-Life Balance
Theory, the Job Demands Resources (JD-R) Model, and Role Theory, which collectively explain
how job demands, available resources, and competing roles influence faculty well-being and
performance.

Related literature indicates that excessive workloads and time pressures increase stress
and reduce well-being, while adequate organizational support can mitigate burnout and sustain
productivity. Teaching performance is often linked to readiness and planning, classroom
environment management, effective instruction, and fulfillment of professional responsibilities.

This study examined work-life balance and teaching performance of faculty members in
higher education institutions within Congressional District I, Batangas Province. Specifically, it
sought to answer the following questions:

1. What is the extent of manifestation of faculty members’ work-life balance in terms of time
management, job satisfaction, and involvement balance?

2. How may the level of performance of faculty members be assessed in terms of planning
and preparation, classroom environment, instruction, and professional responsibilities? 3. Is
there a significant relationship between the assessments on faculty members’ work-life
balance and their level of performance?
4. What challenges do faculty members face in maintaining work-life balance and good

performance?
5. Based on the results, what intervention activities may be proposed?
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Objectives of the Study

The study aimed to:

1. Assess faculty work-life balance across time management, job satisfaction, and
involvement balance;

2. Assess faculty teaching performance across planning and preparation, classroom
environment, instruction, and professional responsibilities;

3. Determine the relationship between work-life balance and teaching performance;
4. Identify challenges affecting work-life balance and performance; and
5. Propose intervention activities based on the findings.

Ho: There is no significant relationship between faculty members' work-life balance and
teaching performance.

Materials and Methods

Research Design

The study employed a descriptive quantitative research design using survey
questionnaires to gather data on faculty work-life balance and teaching performance.

Participants

Respondents were drawn from a total population of 307 full-time faculty members in
Congressional District I, Batangas Province. Using a 5% margin of error, a sample of 172 faculty
members was determined and selected through stratified random sampling to ensure proportional
representation per institution.

Instruments

A researcher-made survey questionnaire was developed based on related literature and
relevant instruments. The tool included Likert-scale items covering work-life balance in terms of
time management, job satisfaction, involvement balance, the performance of faculty members in
terms of their planning and preparation, classroom environment, instruction, professional
responsibilities and the challenges faced by faculty members affecting their work-life balance
and performance. The instrument underwent expert content validation and pilot testing.
Reliability was assessed using Cronbach’s alpha, and refinements were incorporated prior to full
administration.
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Procedure

Approval was obtained from institutional authorities prior to data collection. The
questionnaire was distributed to identified respondents in printed or digital form. Informed
consent
was secured, and confidentiality and anonymity were ensured. Responses were collected,
encoded, and securely stored for analysis.

Data Analysis

Data were analyzed using weighted mean for descriptive interpretation and Pearson
product-moment correlation (r) to determine the relationship between work-life balance and
teaching performance. Frequency and ranking were also utilized where appropriate. Statistical
processing was performed using SPSS.

Results

This section presents the key descriptive and inferential findings of the
study. Tables 1-5 summarize the descriptive and inferential results of the study.

Table 1. Work-life Balance of Faculty Members by Dimension
Dimension Composite Mean Verbal

Interpretation

Time Management 3.10 Moderately Manifested

Job Satisfaction 3.25 Moderately Manifested

Involvement Balance 3.12 Moderately Manifested

Table 2. Teaching Performance of Faculty Members by Dimension
Dimension Composite Mean Verbal Interpretation

Planning and Preparation 3.99 High

Classroom Environment 3.82 High

Instruction 3.93 High

Professional Responsibilities 3.80 High
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Table 3. Top Challenges Faced by Faculty Members
Indicator (Challenge) Weighted

Mean
Verbal

Interpretation

Overwhelmed by volume of administrative tasks 3.75 Strongly Agree

Personal life often compromised by
professional duties

3.63 Strongly Agree

Experience burnout due to constant demands of role 3.60 Strongly Agree

Struggle to maintain work-life balance due to
faculty responsibilities

3.55 Strongly Agree

Table 4. Correlation Between Overall Work-life Balance and Performance
Variables r

value
p

value
Decision

Overall Work-life Balance vs Overall
Performance

0.485 0.000 Reject Ho
(Significant)
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Table 5. Correlation Between Work-life Balance Dimensions and Performance Dimensions
WLB Dimension Performance Dimension r

value
p

value
Interpretation

Time Management Planning and Preparation .650 .000 Strong positive

Time Management Classroom Environment .520 .000 Strong positive

Time Management Instruction .700 .000 Strong positive

Time Management Professional
Responsibilities

.760 .000 Very strong
positive

Job Satisfaction Planning and Preparation .600 .000 Strong positive

Job Satisfaction Classroom Environment .680 .000 Strong positive

Job Satisfaction Instruction .650 .000 Strong positive

Job Satisfaction Professional
Responsibilities

.580 .000 Strong positive

Involvement
Balance

Planning and Preparation .720 .000 Strong positive

Involvement
Balance

Classroom Environment .630 .000 Strong positive

Involvement
Balance

Instruction .750 .000 Strong positive

Involvement
Balance

Professional
Responsibilities

.690 .000 Strong positive

Descriptive statistics

Work-life balance (extent of manifestation):

• Time Management: Composite mean = 3.10 (Moderately Manifested)
• Job Satisfaction: Composite mean = 3.25 (Moderately Manifested)
• Involvement Balance: Composite mean = 3.12 (Moderately Manifested)

Teaching performance (level of performance):
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• Planning and Preparation: Composite mean = 3.99 (High)
• Classroom Environment: Composite mean = 3.82 (High)
• Instruction: Composite mean = 3.93 (High)
• Professional Responsibilities: Composite mean = 3.80 (High)

Challenges faced by faculty members:

• Overall challenges: Composite mean = 3.44 (Agree)
• Overwhelmed by administrative tasks: WM = 3.75
• Personal life compromised by professional duties: WM = 3.63
• Burnout due to constant role demands: WM = 3.60

Inferential statistics

A statistically significant positive relationship was found between overall work-life
balance and overall teaching performance (r = 0.485, p = 0.000). Thus, the null hypothesis was
rejected.

Selected relationships between work-life balance dimensions and performance
dimensions (all p = 0.000):

• Time Management vs Planning and Preparation: r = .650
• Time Management vs Classroom Environment: r = .520
• Time Management vs Instruction: r = .700
• Time Management vs Professional Responsibilities: r = .760
• Job Satisfaction vs Planning and Preparation: r = .600
• Job Satisfaction vs Classroom Environment: r = .680
• Job Satisfaction vs Instruction: r = .650
• Job Satisfaction vs Professional Responsibilities: r = .580
• Involvement Balance vs Planning and Preparation: r = .720
• Involvement Balance vs Classroom Environment: r = .630
• Involvement Balance vs Instruction: r = .750
• Involvement Balance vs Professional Responsibilities: r = .690

Discussion

Faculty members reported moderately manifested work-life balance yet high teaching
performance. This pattern suggests that performance may be maintained despite role strain,
possibly through extended work hours and personal sacrifice. The significant positive
correlations indicate that better work-life balance especially in time management and
involvement balance is associated with stronger instructional delivery and more effective
fulfillment of professional responsibilities.

The results align with the JD-R model, which explains how high job demands (e.g.,
administrative workload and time pressure) can strain well-being unless balanced by resources
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and supports. They also reflect Role Theory, highlighting stress arising from competing
professional and personal roles.

The findings support institutional actions that protect faculty well-being while sustaining
high performance. A Work-Life Integration Program is proposed, focusing on:

1. Structural interventions that streamline or reduce administrative burdens
2. Time management and boundary-setting strategies
3. Wellness and psychological support to reduce stress and prevent burnout

These interventions may help maintain teaching quality by improving workload
distribution, strengthening recovery time, and supporting faculty resilience.

The study was limited to higher education institutions in Congressional District I,
Batangas Province, and findings may not be generalizable to other contexts. Data were self-
reported and may be subject to response biases. The data collection period was confined to a
specific academic year, and other contributing factors (e.g., compensation, career advancement,
and broader institutional variables) were not examined in depth.

Conclusion

Faculty members demonstrated moderately manifested work-life balance but high
teaching performance. Work-life balance showed a significant positive relationship with
teaching performance, indicating that improvements in balance are associated with better and
more sustainable professional output. The most pressing challenges were administrative
workload, compromised personal life, and burnout risk.

Based on the findings, the study recommends:

1. Streamlining administrative tasks to reduce workload burden
2. Establishing clearer work-time boundaries and supportive institutional policies
3. Providing accessible wellness and psychological support programs
4. Offering professional development on time management and work-life integration 5.
Conducting further studies (including longitudinal and qualitative approaches) to evaluate
changes following interventions
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