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Abstract

The study examined the leadership effectiveness of school heads in implementing the
Revised K to 10 Curriculum in selected public elementary schools in the Schools Division of
Quezon. Using a quantitative descriptive–comparative research design, the study involved 100
public elementary school teachers as respondents. Data were gathered through a validated
researcher-developed survey questionnaire that measured leadership effectiveness across five
domains: leading strategically, managing school operations, focusing on teaching and learning,
developing self and others, and building connections, along with a profile of age, sex, and length
of service. Statistical treatments included mean and analysis of variance.

Findings revealed that most respondents were young- to mid-career teachers aged 20–35,
with the largest proportion the 20–25 age group. Female teachers slightly outnumbered males,
and most respondents had 11–15 years of teaching experience. School heads were rated as Much
Effective across all leadership domains during the implementation of the Revised K to 10
Curriculum. Strong leadership practices were observed in research-based leadership,
instructional supervision, staff mentoring on governance, use of data and feedback, and parent–
community partnerships. Lower ratings were noted in collaboration with higher-level education
leaders, financial and operational sustainability, data-driven decision-making, the promotion of
lifelong learning, and the use of digital platforms. No significant differences in leadership
effectiveness were found when grouped by age, sex, and length of service across most domains,
except in Developing Self and Others, where age showed a significant difference. Overall, the
results indicate consistent leadership effectiveness among school heads, as perceived by teachers,
during the early phase of the implementation of the Revised K to 10 Curriculum.

Keywords: Leadership Effectiveness; Revised K to 10 Curriculum; School Heads; Instructional
Leadership, Significant Differences
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I. INTRODUCTION
Background and rationale
The role of school heads in the Philippines is pivotal in managing school operations,

supporting teachers, and overseeing teaching and learning processes. They are crucial during
periods of curriculum reform, as they are responsible for adapting instructional practices,
aligning assessments, and providing guidance to ensure that educational reforms are successfully
implemented. However, studies reveal that many school heads still face significant gaps in both
managerial and instructional leadership skills, which hampers their ability to supervise
instruction and respond effectively to the demands of reform. The rigid administrative structures
and limited capacity to adjust these systems further complicate their leadership efforts (Madamba
et al., 2022; Zakaria et al., 2021).

The Department of Education's adoption of the Philippine Professional Standards for
School Heads (PPSSH) under DepEd Order No. 024, s. 2020, was intended to establish a clear
framework for leadership expectations. This framework includes leading strategically, managing
school operations, focusing on teaching and learning, and developing self and others. However,
despite these well-defined standards, their consistent and effective implementation remains a
challenge. Studies show discrepancies between school heads’ self-assessments and teachers'
perceptions of leadership, particularly regarding supervision and communication. Teachers who
are engaged in participatory governance tend to show higher commitment and better evaluations
of leadership effectiveness, indicating the importance of inclusive decision-making in improving
school leadership (Gonzales & Lingat, 2021; Mercado & Aguinaldo, 2023; Caldararu et al., 2023;
Ladra & Gorospe, 2025).

The ongoing curriculum reform in the Philippines, particularly the Revised K to 10
Curriculum introduced through DepEd Order No. 010, s. 2024, adds further complexity to the
leadership role. School heads are expected to guide teachers through the curriculum transition,
but compliance with these expectations remains low. Factors such as inadequate training, unclear
implementation guidelines, and insufficient instructional resources exacerbate the challenges
school heads face. Evidence suggests that low ratings from teachers are often linked to weak
instructional leadership, poor organizational climate, and diminished instructional quality
(Prestoza & Naldoza, 2025; Ralebese et al., 2025; Grissom et al., 2021). This gap in leadership
effectiveness during early curriculum reform highlights the need for further research to
understand how school heads manage their responsibilities and improve their performance
during periods of change (OECD, 2020; Ta-Ala, 2025).

Review of related literature
Existing literature consistently shows that teachers and school leaders exhibit wide

variation in age, gender, educational attainment, and length of service across local and
international contexts. In the Philippines, the teaching force spans early-career to veteran stages,
reflecting both workforce renewal and professional stability, a pattern also observed in OECD
countries, while Japan faces concerns related to an aging educator population (SciSpace, 2024;
Mislang Sison & Junio, 2019; OECD, 2021; MEXT, 2020). Studies further agree on the
feminization of the profession, with women dominating teaching roles and, in the Philippine
context, holding leadership positions to a greater extent than in Australia and Indonesia (Arsendy
et al., 2020; Henebery, 2021; Philippine Commission on Women, 2024). What remains limited,
however, is evidence linking these demographic profiles to leadership effectiveness during
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periods of major curriculum reform. The current study addresses this gap by examining
leadership effectiveness under the Revised K to 10 Curriculum while accounting for
demographic groupings, thereby situating leadership performance within the realities of school
leadership composition.

Studies consistently describe the Revised K to 10 Curriculum as a reform focused on
decongesting content, strengthening foundational skills, and promoting values education through
flexible and inclusive instructional approaches (Department of Education, 2024a; Department of
Education, 2024b). Pilot and early implementation findings confirm that streamlined
competencies improve instructional focus and classroom integration, while regional and division
memoranda play a key role in operationalizing national policy at the school level (EDCOM II,
2024; Department of Education – Region VIII, 2024; Department of Education – Schools
Division of Bulacan, 2024). Research further agrees that school heads are central to aligning
resources, supporting teachers, and sustaining collaboration during curriculum transition (Toledo,
2025; Verano et al., 2024). However, the literature lacks localized empirical evidence directly
measuring leadership effectiveness during the early phase of Revised K to 10 implementation.
This study responds by assessing how school heads perform key leadership functions—strategic,
operational, instructional, and relational—within the specific context of curriculum reform.

Leadership effectiveness literature consistently draws from Systems Theory, Distributed
Leadership Theory, and Transformational Leadership Theory, emphasizing leadership as
adaptive, collaborative, and vision-driven (Bertalanffy, 1968; Spillane, 2006; Burns, 1978; Bass,
1985). Empirical studies confirm that systems thinking supports coherence and informed
decision-making, distributed leadership strengthens collaboration and accountability, and
transformational leadership enhances motivation, innovation, and school culture (Agbor, 2025;
Nkambule & Mashiane-Nkabinde, 2025; Kalogeratos et al., 2025; Budiman & Fatahillah, 2025).
While these frameworks are well established, most studies apply them in stable instructional
contexts. Few examine how these leadership approaches function during large-scale curriculum
transitions. The present study bridges this gap by operationalizing leadership effectiveness
through PPSSH-aligned domains under the Revised K to 10 context, offering evidence on how
theory translates into practice during reform.

Research consistently affirms that effective school heads balance strategic leadership,
operational management, and instructional supervision to drive school improvement
(Jakavonytė-Staškuvienė & Strazdauskienė, 2023; Mapoy et al., 2021). Studies agree that
leadership quality influences instructional coherence, teacher performance, and learner outcomes,
while weak leadership is often associated with workload pressures, accountability demands, and
limited preparation for reform (Yamanaka & Suzuki, 2020; Fedena, 2019). International and
local literature also highlights the importance of goal-setting, resource management, crisis
preparedness, and stakeholder engagement as core leadership functions (Grand Canyon
University, 2023; Hobbs, 2022; Levin & Bradley, 2020). What remains underexplored is how
these leadership domains perform collectively during the first year of a national curriculum
overhaul.

Studies consistently show that effective instructional leadership involves contextualizing
curriculum standards, supervising pedagogy, and supporting teacher development through
mentoring and professional learning (Honig & Rainey, 2020; Ikemoto, 2020; Starr, 2022).
Leadership effectiveness is also linked to staff recognition, well-being, and collaborative school
cultures that promote sustained improvement (Wechsler & Wojcikiewicz, 2023). Moreover,
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building strong connections with parents, communities, and external partners enhances
transparency and shared accountability (Theoharis, 2024; Stronge & Xu, 2021; Mintrop, 2020;
Cuban, 2020). While these elements are well documented, limited research integrates them
within the specific demands of Revised K to 10 implementations.

Statement of the problem
In this study, the researcher evaluated the “Leadership Effectiveness of Implementation

of Revised K to 10 Curriculum”.
Specifically, this study wanted to seek answers to the following sub-problems:

1. What is the demographic profile of respondents in terms of:
1.1. age;
1.2. sex; and
1.3. length of service?

2. What is the level of perceived leadership effectiveness of school heads in the
Implementation of the Revised K to 10 Curriculum in terms of

2.1. leading strategically;
2.2. managing school operations;
2.3. focusing on teaching and learning;
2.4. developing self and others; and
2.5. building connections?

3. Is there a significant difference in the level of perceived leadership effectiveness in the
Implementation of the Revised K to 10 Curriculum when grouped according to respondents’
profiles?

Hypothesis:
There is no significant difference in the level of perceived leadership effectiveness in the

Implementation of the Revised K to 10 Curriculum when grouped according to respondents’
profile

II. MATERIALS and METHODS

Section of this paper is inclusive of the research design, participants, instrument,
procedure, and data analysis.

Research Design
The study utilizes a quantitative descriptive research design, as defined by Creswell and

Creswell (2023), to systematically gather and present numerical data that describe teachers'
perceptions of school heads' leadership effectiveness in implementing the Revised K to 10
Curriculum. This design is appropriate for documenting characteristics, behaviors, or perceptions
of a population without establishing causal relationships or manipulating variables. The primary
objective is to generate an accurate portrayal of teachers’ demographic characteristics and their
assessment of school heads’ leadership across five domains outlined in the Philippine
Professional Standards for School Heads (PPSSH). Descriptive statistics, such as frequency
counts, percentages, and weighted means, were used to summarize and interpret the collected
data, providing an objective picture of leadership effectiveness in various domains.
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Participants
The study's participants consisted of 100 elementary teachers from the 2nd Congressional

District of the Schools Division of Quezon. The sample was drawn using stratified random
sampling to ensure proportional representation from different districts within the region,
including Candelaria East, Candelaria West, Dolores, and others. The total population of 131
teachers was reduced to 100 after adjusting for sample size using Cochran’s formula, ensuring
sufficient representation for analysis. Teachers were selected based on their ability to assess the
leadership effectiveness of their school heads in relation to the Revised K to 10 Curriculum.
These teachers had varying levels of exposure to training and seminars but shared a common
understanding of their school leaders’ practices.

Instruments
The study employed a researcher-developed survey questionnaire, designed to collect

data on the teachers' perceptions of school heads’ leadership effectiveness, based on the PPSSH-
OPCRF standards. The questionnaire included two parts: the first part collected demographic
information such as age, sex, and years of service, while the second part assessed leadership
effectiveness across four key domains: developing self and others, managing school operations,
focusing on teaching and learning, and building connections. A five-point Likert scale was used
to rate leadership effectiveness, ranging from "Not Effective at All" to "Very Much Effective."
To ensure the validity and reliability of the instrument, a two-step validation process was
conducted, including expert review and pilot testing, with the latter showing a high internal
consistency coefficient (Cronbach's alpha = 0.83).

Procedure
The data collection process for this study was carried out over six weeks, ensuring a

comprehensive approach to gathering responses from the targeted participants. Initially, the
researcher sought ethical clearance from the university's ethics committee, which was a
necessary step to ensure that the research adhered to ethical standards, especially concerning
participant confidentiality and informed consent. Once approval was granted, the researcher
proceeded to obtain formal authorization from the Schools Division Superintendent and relevant
district supervisors, ensuring that the study complied with the guidelines set forth by the
Department of Education. This step was critical to secure institutional support and endorsement
for the research. After all approvals were in place, the survey was distributed electronically
through Google Forms to the selected teachers. The link to the online survey was conveniently
shared via group chats of school heads across the districts, allowing easy access for teachers,
irrespective of location. By using a digital platform, the researcher was able to reach a larger
pool of respondents efficiently. To ensure maximum participation, the data collection was
carefully monitored, with reminders sent to encourage timely responses. The researcher allowed
a window of three to five weeks for teachers to complete the survey, ensuring that they had
enough time to reflect on their assessments and provide thoughtful responses. Once the survey
period concluded, the completed questionnaires were compiled and prepared for statistical
analysis, serving as the foundation for analyzing teachers' perceptions of school heads' leadership
effectiveness, particularly during the transition to the Revised K to 10 Curriculum.
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Data Analysis
The data analysis for this study was structured to offer both descriptive and inferential

insights into teachers’ perceptions of school leadership. Descriptive statistics were initially
employed to analyze the teachers' demographic profiles, including characteristics such as age,
gender, and teaching experience. The use of frequency counts and percentages allowed the
researcher to systematically summarize these variables and provide a clear overview of the
sample population. In addition to demographic analysis, the study used the mean and weighted
mean to measure the level of perceived leadership effectiveness, which was based on teachers’
assessments of school heads’ leadership across five key domains. This quantitative approach
helped paint a broad picture of how school leadership was viewed by teachers. To explore
potential relationships between teachers' perceptions and their demographic characteristics,
inferential statistical methods were applied. The Shapiro-Wilk Test was first conducted to assess
the normality of the data, which is a crucial step in determining the appropriate statistical tests
for further analysis. With a p-value of 0.921, the data was confirmed to be normally distributed,
justifying the use of Analysis of Variance (ANOVA). ANOVA was then applied to test the
hypotheses regarding differences in perceived leadership effectiveness based on various teacher
profiles. This allowed the researcher to explore whether factors such as teaching experience or
district location influenced how leadership effectiveness was perceived. The statistical analysis
was carried out using Microsoft Excel for basic calculations and SPSS for more advanced
analysis, with the significance level set at 0.05 to ensure the reliability of the results.

III. RESULTS
Table 1
Profile of the Respondents According to Age Bracket, Sex, and Length of Service

Age Frequency Percentage
20 – 25 years old 21 21
26 – 30 years old 19 19
31 – 35 years old 19 19
36 – 40 years old 11 11
41 – 45 years old 8 8
46 – 50 years old 8 8
51 – 55 years old 8 8
56 – 60 years old 6 6

Total 100 100.00

Sex Frequency Percentage
Male 49 49
Female 51 51

Total 100 100.00

Years Frequency Percentage
0 – 5 years 21 21
6 – 10 years 18 18
11 – 15 years 38 38
16 – 20 years 11 11
21 years and above 12 12

Total 100 100.00
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The table 1 presents the frequency and percentage distribution of respondents according
to their age bracket. The results show that the largest group belongs to the 20–25 age range, with
21 respondents (21%), followed by the 26–30 and 31–35 age groups, each with 19 respondents
(19%). The smallest group belongs to the 56–60 age range, with 6 respondents (6%). This
distribution suggests that the respondent pool is dominated by younger individuals, with a
gradual decrease in representation as age increases. The values imply that most of those involved
in the Revised K to 10 Curriculum implementation come from early to mid-career stages, while
only a small portion comes from late-career or near-retirement groups. Regarding sex, results
indicate that 51 respondents (51%) were female and 49 (49%) were male, with an almost equal
distribution. Although the difference is minimal, the data reveals a slight predominance of
female respondents. This balanced representation suggests that both male and female teachers
were actively involved participants in the Implementation of the Revised K to 10 Curriculum,
which provides a well-rounded perspective on the leadership performance of the school leaders
across sexes. In the length of service, results show that the largest group has been in service for
11–15 years, with 38 respondents (38%), followed by those with 0–5 years at 21 respondents
(21%), and 6–10 years at 18 respondents (18%). Smaller groups include those with 16–20 years
at 11 respondents (11%) and 21 years and above at 12 respondents (12%). This distribution
indicates that most respondents are in the mid-career stage, while fewer have either very limited
experience or long-term tenure. The overall trend shows a concentration of teacher who have
accumulated substantial professional experience without yet reaching end-of-career levels.

Table 2
Summary of the Mean Distribution of the Level of Perceived Leadership Effectiveness of School
Heads in the Implementation of Revised K to 10 Curriculum

Revised K to 10 Curriculum Variables MEAN VERBAL
DESCRIPTION

Leading Strategically 3.93 Much Effective
Managing School Operations 3.97 Much Effective
Focusing on Teaching and Learning 4.02 Much Effective
Developing Self and Others 4.10 Much Effective
Building Connections 4.00 Much Effective

Grand Mean 4.00 Much Effective

Table 2 presents the summary of the mean distribution of the level of perceived
leadership effectiveness of school heads in the implementation of the Revised K to 10
Curriculum. The mean scores for the five variables are as follows: Leading Strategically (3.93),
Managing School Operations (3.97), Focusing on Teaching and Learning (4.02), Developing
Self and Others (4.10), and Building Connections (4.00). All variables fall under the "Much
Effective" category. The grand mean of 4.00 also falls under the "Much Effective" category,
indicating the overall effectiveness of school heads in the implementation of the curriculum.
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Table 3
Significant Difference on the Respondent’s Level of Perceived Leadership Effectiveness of
School Heads in the Implementation of Revised K to 10 Curriculum in Terms of Leading
Strategically When According to Teachers’ Profile

Indicators Profile p-value Decision Remark

Leading Strategically

Age 0.262 Failed to Reject
null hypotheses

Not Significant

Sex 0.413 Failed to Reject
null hypotheses

Not Significant

Length of service 0.906 Failed to Reject
null hypotheses

Not Significant

Note: “If p value is less than or equal to the level of significance (0.05) reject Ho, otherwise failed to reject Ho.”

Table 3 presents the significant difference in the respondents’ level of perceived
leadership effectiveness of school heads in the Implementation of the Revised K to 10
Curriculum when grouped according to teachers’ profile variables in terms of age, sex, and
length of service for the domain of Leading Strategically. The results show that age (p = 0.262),
sex (p = 0.413), and length of service (p = 0.906) did not yield statistically significant differences,
as all computed p-values exceeded the 0.05 level of significance. Thus, the null hypothesis was
not rejected. These findings indicate that teachers, regardless of demographic background, held
generally consistent perceptions of school heads’ strategic leadership during the early phase of
the Revised K to 10 implementations.

Table 4
Significant Difference on the Respondent’s Level of Perceived Leadership Effectiveness of
School Heads in the Implementation of Revised K to 10 Curriculum in Terms of Managing
School Operations When According to Teachers’ Profile

Indicators Profile p-value Decision Remark

Managing School
Operations

Age 0.234 Failed to Reject
null hypotheses

Not Significant

Sex 0.657 Failed to Reject
null hypotheses

Not Significant

Length of service 0.096 Failed to Reject
null hypotheses

Not Significant

Note: “If p value is less than or equal to the level of significance (0.05) reject Ho, otherwise failed to reject Ho.”

Table 4 presents the significant difference in the respondents’ level of perceived
leadership effectiveness of school heads in the Implementation of the Revised K to 10
Curriculum when grouped according to teachers’ profile variables in terms of age, sex, and
length of service for the domain of Managing School Operations. The results show that age (p =
0.234), sex (p = 0.657), and length of service (p = 0.096) did not yield statistically significant
differences, as all p-values were greater than 0.05. Hence, the null hypothesis was not rejected.
This indicates that teachers, regardless of demographic differences, shared similar perceptions of
school heads’ effectiveness in managing school processes, resources, and operational
requirements during the early phase of the Revised K to 10 implementations.
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Table 5
Significant Difference on the Respondent’s Level of Perceived Leadership Effectiveness of
School Heads in the Implementation of Revised K to 10 Curriculum in Terms of Focusing on
Teaching and Learning When According to Teachers’ Profile

Indicators Profile p-value Decision Remark
Focusing on Teaching
and Learning

Age 0.278 Failed to Reject
null hypotheses

Not Significant

Sex 0.540 Failed to Reject
null hypotheses

Not Significant

Length of service 0.681 Failed to Reject
null hypotheses

Not Significant

Note: “If p value is less than or equal to the level of significance (0.05) reject Ho, otherwise failed to reject Ho.”

Table 5 presents the significant difference in the respondents’ level of perceived
leadership effectiveness of school heads in the Implementation of the Revised K to 10
Curriculum when grouped according to teachers’ profile variables in terms of age, sex, and
length of service for the domain of Focusing on Teaching and Learning. The results indicate that
age (p = 0.278), sex (p = 0.540), and length of service (p = 0.681) did not yield statistically
significant differences, as all computed p-values exceeded the 0.05 level of significance. Thus,
the null hypothesis was not rejected. This finding suggests that teachers shared similar
perceptions of school heads’ instructional leadership regardless of their demographic
characteristics during the early implementation of the Revised K to 10 Curriculum.

Table 6
Significant Difference on the Respondent’s Level of Perceived Leadership Effectiveness of
School Heads in the Implementation of Revised K to 10 Curriculum in Terms of Developing Self
and Others When According to Teachers’ Profile

Indicators Profile p-value Decision Remark
Developing Self and
Others

Age 0.019 Reject null
hypothesis

Significant

Sex 0.094 Failed to Reject
null hypotheses

Not Significant

Length of service 0.092 Failed to Reject
null hypotheses

Not Significant

Note: “If p value is less than or equal to the level of significance (0.05) reject Ho, otherwise failed to reject Ho.”

Table 6 presents a significant difference in respondents’ perceived leadership
effectiveness of school heads in the Implementation of the Revised K to 10 Curriculum, when
grouped by teachers’ profile variables, for the Developing Self and Others domain. The results
show that age yielded a statistically significant difference (p = 0.019), leading to the rejection of
the null hypothesis. In contrast, sex (p = 0.094) and length of service (p = 0.092) did not produce
significant differences, as their p-values exceeded the 0.05 level of significance. This indicates
that teachers’ perceptions of school heads’ effectiveness in professional growth, mentoring, and
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capacity development varied according to age, while remaining consistent across sex and length
of service.

Table 7
Significant Difference on the Respondent’s Level of Perceived Leadership Effectiveness of
School Heads in the Implementation of Revised K to 10 Curriculum in Terms of Building
Connections When According to Teachers’ Profile

Indicators Profile p-value Decision Remark

Building Connections

Age 0.905 Failed to Reject
null hypotheses

Not Significant

Sex 0.372 Failed to Reject
null hypotheses

Not Significant

Length of service 0.891 Failed to Reject
null hypotheses

Not Significant

Note: “If p value is less than or equal to the level of significance (0.05) reject Ho, otherwise failed to reject Ho.”

In Table 7 presents the significant difference in the respondents’ level of perceived
leadership effectiveness of school heads in the Implementation of the Revised K to 10
Curriculum when grouped according to teachers’ profile variables in terms of age, sex, and
length of service for the domain of Building Connections. The findings reveal that age (p =
0.905), sex (p = 0.372), and length of service (p = 0.891) did not yield statistically significant
differences, as all p-values exceeded the 0.05 level of significance. Hence, the null hypothesis
was not rejected. This indicates that teachers held generally similar perceptions of school heads’
effectiveness in establishing partnerships, engaging stakeholders, and strengthening school–
community linkages regardless of demographic characteristics.

IV. DISCUSSION

The age distribution of teachers reveals a predominance of early- to mid-career
professionals, which influences their performance across the PPSSH–OPCRF domains. Younger
teachers tend to excel in areas such as Leading Strategically and Building Connections, driven by
their adaptability and openness to reforms, but may struggle with Managing School Operations
and Developing Self and Others, which require more experience. Mid-career teachers perform
better in Focusing on Teaching and Learning due to their growing competence in instructional
supervision. The smaller number of older teachers highlights a gap in senior leadership, likely
due to retirement or limited promotions, suggesting a transition toward younger leaders assuming
broader roles. This shift underscores the need for mentoring and structured development
programs, especially for younger teachers who will play a key role in the ongoing curriculum
implementation. To address this, schools must balance fresh perspectives with the wisdom of
more experienced educators, fostering collaborative engagement and capacity-building to ensure
effective leadership and continuity in the Revised K to 10 Curriculum..

Near-equal distribution between male and female respondents suggests that leadership
expectations within the PPSSH–OPCRF domains are applied consistently regardless of gender,
though gender-related trends in leadership experience may still influence performance. Female
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teachers typically excel in Building Connections and Developing Self and Others, reflecting a
collaborative and relational leadership style, while male teachers may show strengths in
Managing School Operations due to their focus on operational tasks. With both sexes almost
equally represented, the data highlights that leadership effectiveness is more influenced by
experience and training than gender alone. The slightly higher proportion of female teachers
aligns with broader trends in the Philippine education system, where women hold a significant
share of teaching and leadership roles. This underscores the need for career development
programs that support both male and female teachers in leadership roles, ensuring equal access to
mentoring, coaching, and succession planning, while also incorporating gender-responsive
approaches that acknowledge the different leadership strengths, communication styles, and
support needs of each gender.

Teachers' experience plays a significant role in shaping how school heads meet
expectations across the PPSSH–OPCRF domains, particularly in areas like Managing School
Operations and Leading Strategically. Teachers with 11–15 years of service, benefiting from
their extended exposure to instructional supervision and teacher development, are more
effectively managed by school heads in domains such as Focusing on Teaching and Learning and
Developing Self and Others. In contrast, newer teachers with 0–5 years of experience tend to
excel in more adaptable areas like Building Connections, yet may require further support in
navigating complex administrative tasks. Teachers with 20 or more years of experience bring
strong decision-making and organizational management skills, allowing them to handle more
demanding leadership responsibilities and meet higher PPSSH–OPCRF expectations. The study
also suggests that mid-career teachers, who make up the largest group, would benefit from
advanced leadership certification and strategic planning training to prepare them for greater
responsibilities. On the other hand, early-career leaders could benefit from foundational
mentoring and administrative coaching, while veteran leaders can help ensure continuity by
mentoring younger teachers, preserving institutional knowledge, and strengthening succession
planning.

Findings of this study reflect the overall effectiveness of school heads in implementing
the Revised K to 10 Curriculum, as demonstrated by the "Much Effective" ratings across all
leadership domains. This is consistent with previous studies, such as those by Mapoy et al.
(2021), Samimi et al. (2022), and Hobbs (2022), who noted that strategic leadership and
operational management play key roles in successful curriculum implementation. While school
heads generally excelled in areas such as strategic leadership, school operations, and teaching
supervision, there were areas for improvement, especially in terms of policy influence and
financial management. The study suggests that there is a need to focus on enhancing the
leadership skills of school heads, particularly in external collaboration and financial
sustainability, to address the challenges posed by the Revised K to 10 Curriculum. However,
limitations of the study include its reliance on self-reported data from teachers, which may
introduce response biases, and the limited focus on only one geographical region, which may not
fully represent the diverse leadership dynamics found in other areas of the Philippines. Future
research could explore these areas further and broaden the scope of leadership effectiveness
studies to include multiple regions and more diverse sample populations.
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The study aimed to test the hypothesis regarding the significant differences in teachers'
perceptions of school heads' leadership effectiveness in implementing the Revised K to 10
Curriculum, based on teachers' demographic profiles. The results from show that, across several
leadership domains—Leading Strategically, Managing School Operations, Focusing on Teaching
and Learning, Developing Self and Others, and Building Connections—no significant
differences were found in terms of age, sex, or length of service, as indicated by p-values
exceeding the 0.05 threshold in most cases. These findings suggest that, regardless of
demographic characteristics, teachers generally shared similar perceptions of their school heads'
effectiveness in implementing the curriculum. However, a significant difference was observed in
the Developing Self and Others domain when grouped by age, with younger and older teachers
perceiving leadership practices differently. This aligns with previous studies that highlighted the
varying leadership development needs across generational cohorts (Yamanaka & Suzuki, 2020;
Jakavonytė-Staškuvienė & Strazdauskienė, 2023). The study's findings emphasize the need for
differentiated leadership approaches that consider the professional growth expectations of
teachers at different career stages. The implications for practice and policy suggest the
importance of tailored leadership development programs and mentoring systems that address
these differences. While the study provides valuable insights into leadership effectiveness, its
limitations include a focus on a single geographical region and reliance on self-reported data,
which may introduce bias. Future research could explore broader regional contexts and include
observational data to further validate these findings.

V. CONCLUSIONS

Respondents were largely teachers in the early to mid-stages of their careers, with nearly
equal representation of male and female teachers and a generally similar length of service,
typically 11-15 years. School heads demonstrated effective leadership across all domains
examined, namely leading strategically, managing school operations, focusing on teaching and
learning, developing self and others, and building connections. Leadership practices were
consistently evident in strategic planning, operational management, instructional supervision,
professional development, and stakeholder engagement. Generally, there is no significant
difference on the level of leadership effectiveness in the Implementation of the Revised K to 10
Curriculum when grouped according to teachers’ profiles.

To enhance leadership effectiveness during the continued implementation of the Revised
K to 10 Curriculum, Schools Division Offices should develop tailored leadership capacity-
building programs for young and mid-career teachers and school heads, focusing on professional
development, mentoring, and instructional supervision, while emphasizing financial
development and collaboration. District Offices of DepEd should intensify technical assistance
and monitoring through regular coaching, peer mentoring, and leadership clinics to reinforce
strategic planning and instructional leadership. School heads must sustain effective practices by
strengthening mentoring systems, feedback mechanisms, and age-responsive professional
development strategies, particularly in the Developing Self and Others domain, where
differences in teacher perceptions were noted. Teacher Education Institutions should incorporate
leadership preparation aligned with the curriculum, focusing on instructional supervision,
reflective practice, and collaborative leadership. DepEd Offices may consider institutionalizing
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leadership support systems to enhance competencies in data-driven decision-making, digital
communication, and stakeholder engagement, addressing areas with lower ratings. Future
leadership programs should emphasize mentoring, coaching, and lifelong learning to cater to
teachers at different career stages. Finally, future research could expand across divisions or
regions to provide localized evidence on leadership effectiveness during curriculum reform and
further explore age-related differences in leadership perceptions using qualitative or mixed
methods approaches.
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