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Abstract

Reading difficulties among primary grade
learners continue to be a significant challenge
in many public elementary schools, affecting
comprehension, academic performance, and
overall learning development. Implementing
remedial reading program  activities
effectively is essential to support struggling
readers and improve literacy outcomes in the
early grades.

This study assessed the extent of
implementation of Remedial Reading
Program Activities in public elementary
schools in District V, Dagupan City Division,
for the school year 2025-2026. It focused on
five key instructional areas: assessment-
based instruction, multi-sensory approach,
individualized instruction, small group
sessions, and repetition and practice. The
study also examined whether significant
differences existed between the perceptions
of teachers and school heads and determined
the degree of seriousness of problems
encountered in program implementation.

A descriptive-survey research design was
employed, with 52 teachers and 3 school

DOI: 10.5281/zenodo.19028976

heads from three public elementary schools
included through total enumeration. Data
were collected using a validated structured
questionnaire adapted from Marti (2023).
Analysis involved the Average Weighted
Mean to determine the extent of
implementation and seriousness of problems,
while an independent samples t-test assessed
differences in perceptions at the 0.05 level of
significance.

Findings revealed that remedial reading
program activities were generally
implemented at an “often” level across the
five areas, with assessment-based instruction,
repetition and practice, and individualized
instruction rated highest. There was no
significant  difference  between  the
perceptions of teachers and school heads.
Problems encountered were moderately
serious, indicating areas for improvement in
support, resources, and  professional
development. These findings underscore the
need for targeted interventions to strengthen
remedial reading programs and enhance
learners’ reading proficiency.

Keywords: remedial reading program activities, assessment-based instruction, multi-sensory
approach, individualized instruction, small group sessions, and repetition and practice
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INTRODUCTION

98

Reading is a fundamental skill that significantly influences learners’ academic success and
lifelong learning. In the early grades, the development of reading proficiency is particularly
important because it serves as the foundation for learning in all subject areas. However, many
pupils experience difficulties in reading comprehension, word recognition, and fluency, which
may hinder their ability to keep pace with classroom instruction. These challenges highlight the
importance of implementing effective remedial reading programs in public elementary schools to
support struggling learners.

The Department of Education has emphasized the need for schools to implement reading
interventions that address the diverse needs of learners who demonstrate limited reading
proficiency. Remedial reading programs typically involve structured activities such as assessment-
based instruction, multi-sensory teaching approaches, individualized instruction, small group
sessions, and repeated practice to strengthen learners’ reading skills. These strategies are designed
to provide targeted support and opportunities for learners to develop confidence and competence
in reading.

Teachers and school heads play a critical role in ensuring the successful implementation of
remedial reading programs. Teachers are responsible for designing and delivering appropriate
interventions, while school heads provide supervision, resources, and administrative support.
However, the effective implementation of these programs may be influenced by several factors,
including instructional materials, time constraints, training opportunities, and classroom
conditions. Understanding how these programs are implemented and identifying the challenges
encountered by teachers are essential for improving the quality of reading interventions in schools.

In view of these concerns, this study was conducted to assess the extent of implementation
of Remedial Reading Program Activities in public elementary schools in District V, Dagupan City
Division. By examining the perceptions of teachers and school heads and identifying the problems
encountered in program implementation, the study aims to provide evidence-based information
that may contribute to strengthening reading interventions and improving literacy outcomes among
primary grade learners.

MATERIALS AND METHODS

Research Design

This study utilized a descriptive-survey research design to determine the extent of
implementation of Remedial Reading Program Activities in public elementary schools in District
V, Dagupan City Division. The descriptive design was appropriate because it allowed the
researcher to systematically describe existing conditions and practices related to the
implementation of remedial reading programs without manipulating variables.
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Participants

The respondents consisted of 52 primary grade teachers and 3 school heads from three public
elementary schools in District V, Dagupan City Division during the school year 2025-2026. These
schools included Sabangan Elementary School, North Central Elementary School, and General
Gregorio Del Pilar Elementary School. Total enumeration sampling was employed to include all
teachers and school heads who were directly involved in the implementation and supervision of
remedial reading activities.

Instruments

Data were gathered using a validated structured questionnaire adapted from Marti (2023).
The instrument consisted of two parts. Part I measured the extent of implementation of remedial
reading program activities across five areas: assessment-based instruction, multi-sensory
approach, individualized instruction, small group sessions, and repetition and practice. Part II
assessed the degree of seriousness of the problems encountered by teachers in the implementation
of the remedial reading program. A Likert-scale format was used to quantify the perceptions of the
respondents.

Procedure

Permission to conduct the study was obtained from the Schools Division Office of Dagupan
City and from the participating school heads. The researcher personally distributed and retrieved
the questionnaires from the respondents. Participants were given adequate time to complete the
instrument, and clarifications were provided when necessary to ensure accurate responses.
Confidentiality of responses and voluntary participation were strictly observed throughout the data
collection process.

Data Analysis

The Average Weighted Mean was used to determine the extent of implementation of the
remedial reading program activities and the degree of seriousness of the problems encountered by
teachers. The independent samples t-test was employed to determine whether significant
differences existed between the perceptions of teachers and school heads regarding the
implementation of the remedial reading program. All statistical tests were interpreted at the 0.05
level of significance.
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RESULTS AND DISCUSSIONS

EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING PROGRAM
ACTIVITIES IN TERMS OF ASSESSMENT-BASED AS PERCEIVED BY TEACHERS
AND SCHOOL HEADS

Table 2 shows that the overall Average Weighted Mean of 3.94 indicates that the
implementation of assessment-based activities in the Remedial Reading Program is often observed
by both teachers and school heads. This suggests that teachers consistently use diagnostic and
formative assessments to identify learners’ reading strengths and weaknesses, monitor progress,
and adjust instruction accordingly. Practices such as administering baseline and post-tests,
recording results systematically, grouping learners by reading levels, and involving parents in
understanding assessment outcomes are regularly carried out. The findings imply that the
assessment component of the program is effectively integrated into daily teaching, providing a
solid foundation for targeted and individualized reading interventions. Teachers are actively using
assessment data to inform remedial strategies, which enhances the program’s responsiveness to
learners’ specific needs and supports measurable improvements in reading proficiency.

Table 2. Extent of Implementation of the Remedial Reading Program Activities in terms of
Assessment-Based as Perceived by Teachers and School Heads

Teachers School Overall

heads
Assessment-Based

Mean | DE | Mean | DE | AWM | DE

1. Administer baseline reading assessments at the
start of the program to determine each learner’s | 3.99 | O | 402 | O | 401 | O
initial reading level.

2. Use diagnostic tools consistently to identify
learners’ specific strengths and weaknesses in | 4.01 | O | 402 | O | 402 | O
phonics, fluency, and comprehension.

3. Conduct regular monitoring activities such as
weekly or monthly checks to track learners’ | 3.58 | O | 3.61 | O | 3.60 | O
progress in reading.

4. Record all assessment results systematically in
a monitoring sheet or digital tracker for | 3.56 | O | 3.58 | O | 3.57 | O
reference and analysis.
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5. Inform parents and guardians about their child’s
assessment results to promote home-school | 4.11 | O | 412 | O | 412 | O
collaboration in reading development.

6. Adjust instructional plans and remedial
activities based on the outcomes of diagnostic | 3.78 | O | 3.79 | O | 3.79 | O
and formative assessments.

7. Administer post-tests or exit assessments after
intervention to evaluate learners’ improvement | 4.11 | O | 4.12 | O | 412 | O
and mastery.

8. Ensure that assessment tools and materials are
appropriate for the learners’ age, grade level, | 398 | O | 398 | O | 398 | O
and language background.

9. Group learners according to their assessed
reading levels (frustration, instructional, | 4.01 | O | 402 | O | 402 | O
independent) to deliver targeted instruction.

10. Utilize assessment results in preparing
individualized action plans and strategies for | 4.17 | O | 419 | O | 418 | O
remedial reading.

Total | 393 | O | 395 | O | 394 | O

EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING PROGRAM
ACTIVITIES IN TERMS OF MULTI-SENSORY APPROACH AS PERCEIVED BY
TEACHERS AND SCHOOL HEADS

Table 3 shows that the overall Average Weighted Mean of 3.60 indicates that the multi-
sensory approach in the Remedial Reading Program is often implemented by teachers and school
heads. This suggests that teachers consistently use a variety of sensory modalities—visual,
auditory, tactile, and kinesthetic—to enhance learners’ reading skills. Activities such as
storytelling, read-alouds, tactile tracing, movement-based exercises, and rhymes are regularly
applied to engage learners and reinforce letter recognition, phonics, and comprehension. However,
some strategies, including the use of digital tools, color-coding, drawings, and combining multiple
modalities in each lesson, were implemented slightly less often, showing areas for increased
consistency. Overall, the findings imply that teachers recognize the value of multi-sensory
instruction in supporting diverse learning styles and are actively integrating these strategies into
remedial reading sessions, contributing to more engaging and effective literacy interventions.
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Table 3. Extent of Implementation of the Remedial Reading Program Activities in

terms of Multi-Sensory Approach as Perceived by Teachers and School Heads

Teachers School
Multi-Sensory Approach heads Overall
Mean | DE | Mean | DE | AWM | DE
. Use visual aids such as flashcards, charts, and
posters to support recognition of letters and | 3.59 | O | 3.61 | O | 3.60 | O
words.
Include listening activities like storytelling,
audio recordings, and read-alouds to build | 401 | O | 402 | O | 402 | O
comprehension and fluency.
Trace letters, syllables, or words using tactile
materials (e.g., sand, clay, textured paper) to | 4.02 | O | 402 | O | 402 | O
strengthen memory.
Integrate movement-based activities such as
acting out words or using gestures to connect | 4.04 | O | 406 | O | 405 | O
learning with physical actions.
Incorporate digital tools such as reading apps,
videos, and interactive games to make sessions | 3.25 | SO | 3.26 | SO | 3.26 | SO
engaging.
. Apply color-cpdlng techniques to highlight 392 1501 325 | SO | 324 | SO
syllables, phonics patterns, or key vocabulary.
. Use rh}{mes, jingles, and songs to remforce 398 01398 | 0l 398 | O
phonemic awareness and vocabulary retention.
Create drawings, story maps, or illustrations that
represent texts and ideas learned in reading | 3.32 | SO | 3.36 | SO | 3.34 | SO
sessions.
Combine oral, written, visual, and kinesthetic
activities in every lesson to cater to different | 3.21 | SO | 3.29 | SO | 3.25 | SO
learning styles.
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10. Apply multi-sensory strategies consistently
across remedial reading sessions to ensure | 3.26 | O | 329 | O | 327 | O
reinforcement of skills.

Total | 359 | O | 3.61 | O | 3.60 | O

EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING PROGRAM
ACTIVITIES IN TERMS OF INDIVIDUALIZED INSTRUCTION AS PERCEIVED BY
TEACHERS AND SCHOOL HEADS

Table 4 indicates that the overall Average Weighted Mean of 3.71 shows that individualized
instruction in the Remedial Reading Program is often implemented by teachers and school heads.
This reflects a consistent effort to tailor reading interventions to the specific needs and abilities of
each learner. Teachers are actively setting measurable reading goals, preparing customized
materials, allowing learners to progress at their own pace, and providing personalized feedback.
Strategies such as peer mentoring and targeted phonics or comprehension exercises are regularly
applied to support struggling readers. While most practices are consistently implemented, some
differentiated strategies, like providing leveled learning materials and assigning specific targeted
tasks, are slightly less frequent, indicating areas for further emphasis. Overall, the findings
highlight that teachers prioritize individualized approaches to ensure that each learner receives the
necessary support to improve reading proficiency, fostering more effective and learner-centered
remedial reading sessions.

Table 4. Extent of Implementation of the Remedial Reading Program Activities in terms of
Individualized Instruction as Perceived by Teachers and School Heads

Teachers School Overall

Individualized Instruction Heads

Mean | DE | Mean | DE | AWM | DE

1. Tailor lesson plans to match the unique
reading needs of each learner, especially those | 3.67 |O [3.69 |O |3.68 |O
identified as struggling.

2. Provide differentiated learning materials that
are leveled and suitable for the learners’ | 3.39 | SO | 3.4 SO | 3.40 | SO
reading abilities.

3. Give personalized and constructive feedback
to learners after every reading activity to | 3.29 | SO [3.29 |[SO |3.29 |SO
guide improvement.
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4. Assign specific tasks and activities, such as
phonics drills or comprehension exercises, | 3.28 | SO [ 3.29 | SO |3.29 | SO
that target learners’ weaknesses.

5. Set clear, measurable, and attainable reading
goals for each learner to track individual {421 |O [422 |O [422 |O
progress.

6. Allow learners to progress at their own pace,
giving extra time and support to those who | 3.78 | O [3.79 |O |[3.79 |O
need it.

7. Prepare customized worksheets, flashcards,
or stories that cater to learners’ interests and | 4.11 | O [4.12 | O |4.12 0]
reading levels.

8. Monitor each learner’s performance closely

through observation and progress charts. 34210 1343 10 1343 10

9. Pair struggling readers with peer mentors or
tutors  for  additional support and | 421 |O (422 |O |422 |O
encouragement.

10.  Adjust remedial sessions regularly
depending on the learner’s improvement and | 3.71 |O |3.72 |O |371 |O
emerging needs.

Total |3.71 |O |3.72 |O |3.71 |O

EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING PROGRAM
ACTIVITIES IN TERMS OF SMALL GROUP SESSIONS AS PERCEIVED BY
TEACHERS AND SCHOOL HEADS

Table 5 shows that the overall Average Weighted Mean of 3.49 indicates that small group
sessions in the Remedial Reading Program are often implemented by teachers and school heads.
Grouping learners by ability and rotating groups to ensure equal opportunities are practices
consistently applied, reflecting a strong effort to provide focused instruction and targeted support.
Teachers also give immediate feedback and prepare materials specifically for small group and one-
on-one sessions, demonstrating attention to individual learner needs. However, some practices,
such as limiting group sizes, maximizing interaction for all learners, and dedicating extra time for
slower learners, are implemented slightly less frequently, indicating areas that could be
strengthened. Overall, the findings suggest that small group sessions are effectively utilized to
provide personalized attention, support struggling readers, and enhance overall reading
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proficiency, while highlighting opportunities to further optimize session management and learner
engagement.

Table 5. Extent of Implementation of the Remedial Reading Program Activities in terms of
Small Group sessions as Perceived by Teachers and School Heads

Teachers School Overall

Small Group session Heads

Mean | DE | Mean | DE | AWM | DE

1. Group learners according to their ability
levels to ensure instruction is appropriate and | 4.18 | O | 419 | O | 419 | O
manageable.

2. Conduct small group reading sessions to
provide focused attention and targeted | 342 | O | 343 | O | 343 | O
activities.

3. Provide one-on-one support for non-readers
or severely struggling readers to address their | 3.28 | SO | 3.29 | SO | 3.29 | SO
specific difficulties.

4. Maximize teacher-student interaction by
ensuring each learner participates actively | 3.01 | SO | 3.05 | SO | 3.03 | SO
during sessions.

5. Limit group size to three to five learners for

more effective instruction and monitoring. 3121801 3.16 1 50 | 3.14 1 S0

6. Give immediate corrective feedback during
reading exercises to help learners avoid | 3.79 | O | 3.79 | O | 3.79 | O
repeating errors.

7. Rotate reading groups so that all learners
receive equal opportunities for guided | 4.18 | O | 419 | O | 419 | O
implementation.

8. Prepare specific materials and activities
suited for small group and one-on-one | 3.47 | O | 348 | O | 348 | O
sessions.

9. Dedicate additional time to learners who
show very slow progress despite group | 3.15 | SO | 3.18 | SO | 3.17 | SO
instruction.




Online ISSN: 3082-5121

%‘é Aloysian |nterdiscip|inary Journal https:/ /journals.aloysianpublications.com
£ of Social Sciences, Education, and Allied Fields

............

Volume 2 Issue 3 (2026)

10. Schedule regular remedial sessions outside
the normal class period to strengthen reading | 3.23 | SO | 3.25 | SO | 3.24 | SO
skills.

Total | 348 | O | 350 | O | 349 | O

EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING PROGRAM
ACTIVITIES IN TERMS OF REPETITION AND PRACTICE AS PERCEIVED BY
TEACHERS AND SCHOOL HEADS

Table 6 indicates that the overall Average Weighted Mean of 3.93 reflects that repetition and
practice activities in the Remedial Reading Program are consistently implemented by teachers and
school heads. Daily drills, repeated reading of texts, guided oral reading, and reinforcement of
phonics and decoding skills are applied regularly to build learners’ accuracy, fluency, and
confidence in reading. Practices such as reviewing previous lessons, assigning homework, and
engaging learners in interactive games also support retention and mastery of reading skills. The
high level of implementation suggests that teachers prioritize repeated practice as a key strategy
to strengthen reading proficiency, providing learners with multiple opportunities to consolidate
learning. This consistent use of repetition and practice contributes significantly to improving
reading outcomes and ensuring that struggling readers receive the structured support they need to
develop foundational literacy skills.

Table 6. Extent of Implementation of the Remedial Reading Program Activities in terms of
Repetition and Practice as Perceived by Teachers and School Heads

Teachers School Overall

Repetition and Practice Heads

Mean | DE | Mean | DE | AWM | DE

1. Conduct daily drills of sight words to
improve recognition and automaticity in | 3.68 | O | 3.69 | O | 3.69 | O
reading.

2. Implementation  reading  short  texts
repeatedly until learners achieve accuracy | 3.99 | O | 398 | O | 399 | O
and fluency.

3. Guide learners through oral reading activities

that build confidence and fluency. 39110 1401 1 0 39 1 O
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4. Reinforce phonics and decoding skills

through repeated sound and word exercises. 40110140210 40210

5. Review previous lessons frequently to ensure

mastery and retention of learned skills. 3.63 1 01363 1 03630

6. Read aloud regularly at home and in school
to  strengthen oral language and| 3.78 | O | 3.79 | O | 3.79 | O
comprehension.

7. Provide structured opportunities for both oral

and silent reading implementation. 409 1 O | 412 | O | 411 0]

8. Strengthen spelling and vocabulary mastery
through repetition and varied implementation | 3.98 | O | 398 | O | 398 | O
activities.

9. Assign daily seatwork or homework that

reinforces reading tasks practice in class. 411101412 10 41210

10.  Engage learners in fun and interactive
games that require repetition of reading | 401 | O | 402 | O | 402 | O
skills.

Total | 392 | O | 394 | O | 393 | O

SUMMARY OF THE EXTENT OF IMPLEMENTATION OF THE REMEDIAL READING
PROGRAM ACTIVITIES AS PERCEIVED BY TEACHERS AND SCHOOL HEADS

Table 7 shows that the overall Average Weighted Mean of 3.72 indicates that the Remedial
Reading Program Activities are generally implemented often by both teachers and school heads.
Among the five key instructional areas, Assessment-Based instruction and Repetition and Practice
are the most consistently applied, reflecting a strong focus on monitoring learner progress and
providing repeated opportunities for skill mastery. Individualized Instruction and the Multi-
Sensory Approach are also implemented regularly, supporting learners’ diverse needs and learning
styles. Small Group Sessions, while practiced often, have slightly lower implementation,
suggesting room for more targeted attention in group instruction. Overall, the findings demonstrate
that teachers are actively applying a variety of instructional strategies to enhance reading
proficiency, providing structured, consistent, and evidence-based support to struggling readers in
primary grades.
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Table 7. Summary of the Extent of Implementation of the Remedial Reading Program
Activities as Perceived by Teachers and School Heads

Teachers School Heads Overall
Mean | DE Mean DE | AWM | DE
1. Assessment-Based 3.93 O 3.95 O 3.94 O
2. Multi-Sensory Approach 3.59 O 3.61 O 3.6 O
3. Individualized Instruction 3.71 O 3.72 O 3.71 O
4. Small Group Sessions 3.48 0 3.5 O 3.49 0]
5. Repetition and Practice 3.92 0 3.94 O 3.93 0]
Total | 3.71 O 3.72 O 3.72 O

SIGNIFICANT DIFFERENCES IN THE EXTENT OF IMPLEMENTATION OF THE
REMEDIAL READING PROGRAM ACTIVITIES BETWEEN THE PERCEPTION OF
TEACHERS AND SCHOOL HEADS

Table 8 indicates that there is no significant difference between the perceptions of teachers
and school heads regarding the extent of implementation of the Remedial Reading Program
Activities. The computed t-value is lower than the critical value, leading to the acceptance of the
null hypothesis. This finding suggests a shared understanding and consistent observation between
teachers and school heads on how frequently the program activities are being applied in
classrooms. Both groups recognize that the key instructional strategies—Assessment-Based
instruction, Multi-Sensory Approach, Individualized Instruction, Small Group Sessions, and
Repetition and Practice—are generally implemented often, reflecting a cohesive approach to
supporting struggling readers and enhancing literacy outcomes in the primary grades.

Table 8. Significant Differences in the Extent of Implementation of the Remedial Reading
Program Activities between the Perception of

Teachers and School Heads

Teachers School Heads
Mean DE Mean DE
1. Assessment-Based 3.93 O 3.95 0O
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2. Multi-Sensory Approach 3.59 O 3.61 O
3. Individualized Instruction 3.71 O 3.72 O
4. Small Group Sessions 3.48 o 3.5 O
5. Repetition and Practice 3.92 O 3.94 O

Total | 3.71 0] 3.72 O

Computed t-value:  0.890@ df 4

Alpha: @ 0.05 level of significance
Critical Value: 2.571, df4

Decision: accept the null hypothesis
Interpretation: No significant difference

EXTENT OF SERIOUSNESS OF PROBLEMS ENCOUNTERED BY TEACHERS

Table 9 shows that the problems encountered by teachers in implementing the Remedial
Reading Program Activities are generally rated as moderately serious, with an overall AWM of
2.30. The most pressing issues include inadequate training in remedial strategies, insufficient time
allocation for reading sessions, low learner motivation, and limited access to instructional
materials and technology. These challenges highlight how both resource constraints and learner-
related factors can affect the smooth delivery of reading interventions.

The moderately serious rating suggests that while teachers are actively implementing
remedial reading activities, the effectiveness of these interventions can be compromised by
logistical and instructional difficulties. Challenges such as managing large class sizes, diverse
learning needs, and limited parental and administrative support further emphasize the need for
structured support systems and targeted capacity-building measures.

Overall, the findings underscore the importance of addressing these barriers through
professional development, provision of instructional resources, improved scheduling, and
stakeholder engagement. Doing so can enhance the implementation fidelity of remedial reading
programs and ultimately improve reading proficiency and learner engagement in primary grade
classrooms.
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Table 9. Degree of Seriousness of Problems Encountered

Indicators

Experience a lack of instructional materials such
as storybooks, phonics resources, flashcards, and
other tools needed for effective remedial
activities.

Struggle with insufficient time allocation for
remedial reading sessions due to overloaded class
schedules and competing responsibilities.

Face challenges in managing large class sizes,
which reduce opportunities for individualized
instruction and small-group remediation.

Observe limited parental support since many
parents are unable to provide follow-up reading
implementation at home because of work
demands or low literacy levels.

Encounter inadequate training in remedial
strategies, making it difficult to apply evidence-
based interventions effectively.

. Note low learner motivation as struggling readers

often feel discouraged, embarrassed, or
uninterested in remedial activities.

Report insufficient administrative support, as
remedial reading is not always prioritized in terms
of funding, scheduling, or recognition.

Deal with limited access to technology, which
hampers the integration of digital tools and multi-
sensory approaches in reading remediation.

Encounter difficulties in addressing diverse
learning needs, since reading challenges vary in
phonics, fluency, and comprehension.

Teachers
Rank
Mean DE
2.39 S 5
2.47 S 2
2.35 S 6
2.06 MS 8
2.67 S 1
2.59 S 3.5
1.67 MS 10
2.59 S 3.5
1.88 MS 9
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10. It is challenging to monitor and evaluate learners’
progress consistently because of the absence of | 2.29 MS 7
standardized tools and heavy workloads.
Total | 2.30 MS
Conclusion

Based on the findings of the study, it can be concluded that both teachers and school heads
perceived the extent of implementation of Remedial Reading Program Activities in public
elementary schools to be generally high, indicating that key instructional strategies—particularly
assessment-based approaches, individualized instruction, and repetition and practice—are
consistently applied in remedial reading sessions. The perceptions of teachers and school heads
did not significantly differ, reflecting a shared understanding and coordinated effort in delivering
remedial reading interventions across instructional and administrative levels. Despite this, the
problems encountered in implementing the program were rated as moderately serious, especially
in areas such as teacher training, learner motivation, availability of instructional resources, time
allocation, and monitoring of learner progress, which can influence the effectiveness and
responsiveness of remedial instruction. In response to these findings, a proposed action plan was
developed to address these challenges, strengthen program implementation, and enhance the
overall delivery and impact of remedial reading activities in primary grade classrooms.
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