Online ISSN: 3082-5121

\“é Aloysicm Interclisciplinary JOUI‘I‘IOI https://journals.aloysianpublications.com
A of Social Sciences, Education, and Allied Fields U e ) s 2 )

262

Instructional Leadership and Teachers’
Collaboration on Students’ Qutcomes

in Victoria District: Basis for Professional
Community Implementation Plan

Frederick T. Ordona
Mindoro State University
frederick.ordona@deped.gov.ph

Publication Date: September 6, 2025

Abstract

This study examined the relationship between the
school heads’ instructional leadership, teacher
collaboration and students’ outcomes in Junior
High Schools in Victoria District as basis for
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between instructional leadership practices and
teacher collaboration. However, instructional
leadership showed mostly non-significant
correlations with student outcomes. No

Professional Learning Community (PLC) significant differences were found in leadership
Implementation  Plan. This study used practices, collaboration, or student outcomes
descriptive-correlational ~ and  comparative across their respective indicators. In response, a

methods of research. The participants of the study
were the 323 students and 64 junior high school
teachers from the public secondary schools of
Victoria District. A self-made questionnaire was
utilized. The study found that instructional
leadership among school heads was consistently

teacher collaboration program was proposed to
enhance instructional alignment and strengthen
student learning. The study concluded that while
leadership and collaboration are strong, efforts
should be made to better connect leadership to
classroom outcomes and tailor interventions to

rated at a very high extent, while teacher specific student needs. Recommendations
collaboration also scored very high across include more structured classroom visits,
professional activities such as Learning Action collaborative planning workshops,

Cells, in-service trainings, and seminars. Student
outcomes in core competencies like
communication, problem-solving, and
information literacy were rated at a high level. A
strong and significant relationship was found

interdisciplinary roundtables, and data-driven
instructional interventions, along with piloting
the proposed collaboration program in selected
subject areas and encouraging future research on
other factors influencing student achievement.
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INTRODUCTION

Globally, instructional leadership is faced with many challenges. These challenges include
insufficiency in training, support and time to do things related to teaching and learning. In most cases,
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school heads are occupied with their administrative tasks that guiding teachers in their instruction and
monitoring learning outcomes had taken a backseat. (Chang et.al, 2019).

In under-resourced schools in the United States, school heads manage teachers, despite of lack of
proper trainings in instructional leadership. Having too many teachers to manage and without proper
professional development opportunities proves to be a hindrance to achieving favorable learning
outcomes. (Grissom et al., 2021). It was found that this kind of situation lessens the school heads’ influence
on teachers and ultimately on the learning outcomes.

Having said so, another challenge is establishing teacher collaboration amid insufficient time,
limited support and no clear framework for its utilization. The heavy workload hinders teachers in
engaging in this type of professional development. According to a study by Nguyen et al. (2021), teacher
collaboration is still limited in practice for many countries because of poor planning and weak leadership
support.

In line with this, students are having difficulty in developing key skills like critical thinking,
communication, and problem-solving. These learning gaps started to surface after the COVID-19
pandemic. The World Bank (2022) found that during this period children cannot read and understand a
simple text by age 10 has increased in many countries, showing a notable decline in students’ outcomes.

In the Philippines, there are schools that face ongoing challenges in instructional leadership, teacher
collaboration, and student outcomes. Balancing administrative tasks and instructional supervision has
always hindered school heads from supporting teachers in improving their instruction and collaboration,
hence it was taken for granted due to lack of time, structured support, and misaligned professional
development. This deprives teachers of having the opportunity to share effective strategies and solve
teaching challenges together. Due to this, students' outcomes in key areas such as reading, math, and
science are continuously declining. According to a study by Orsaria and Sapin (2022), the Philippine
education system’s gaps in leadership practices and collaborative culture directly affects student outcomes.

The discussions show a clear gap in how instructional leadership; teacher collaboration and
students’ outcomes are connected and practiced. Often, school leaders focus on administrative tasks alone.
Collaboration among teachers, meanwhile, are surface level that it is not truly helping teachers improve
instruction and may affect student outcomes. This study intends to connect that gap by exploring how
strong instructional leadership can encourage meaningful teacher collaboration, and in turn, help improve
students’ outcomes.

The legal framework in the Philippines, such as the Department of Education (DepEd) Order No.
32, s. 2010, pointed out the importance instructional leadership. In addition, The National Competency-
Based Standards for School Heads (NCBS-SH) enumerated the competencies needed to promote teacher
collaboration as an important part of instructional leadership.

In Victoria District, teacher collaboration is also minimal. Based on a pre-survey conducted by the
researcher before conceptualizing this study, 64% of respondents stated that they rarely or never participate
in collaborative planning, 58% reported lack of scheduled time for collaboration, while 53% indicated that
there are no formal collaborative programs among teachers and 49% expressing low confidence in trying
new instructional strategies. These data emphasized the notable gap in teacher collaboration in the district.

Another challenge in the district is the inadequate training provided to school heads with regards
to instructional leadership. The pre-survey conducted, showed consistently low scores on the Office
Performance and Commitment Review Form (OPCRF) for instructional leadership over the past three
school years—1.7, 1.65, and 1.6—indicating a persistent gap in school heads' ability to lead instructional
improvements effectively. They are associating this with insufficiency in adequate training in these areas.
Having said so, school heads struggle to guide teachers in instruction due to this challenge.
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Thus, improving instructional leadership through professional development initiatives and
providing resources for collaborative efforts are needed to address the challenges mentioned. If this is
done, school heads will be better equipped to give support to their teachers in promoting a culture of
collaboration, improving instruction and increasing students’ outcomes.

Considering the foregoing discussion, the best way to address gaps in instructional development is
to have a Professional Learning Community Implementation Plan which is the output of this study. This
will be a guide in facilitating collaboration for teachers to share best practices, engage in group problem-
solving, and participate in continuous professional development. This program, aligned with instructional
leadership, would bridge the gap between leadership strategies and collaborative efforts, ultimately
improving the quality of education and enhancing student outcomes in the Victoria District.

METHODOLOGY

This research employed a descriptive-correlational and comparative method of research. The
procedures involved the use of self-made questionnaire to assess school heads’ instructional leadership,
teacher collaboration and students’ outcomes in Junior High Schools in Victoria District

The participants of the study were the 323 students and 64 junior high school teachers from the
public secondary schools of Victoria District. Proportional stratified random sampling was used through
G-power.

A research-made questionnaire was the main instrument of this study. The researcher prepared a
questionnaire based on different references. The questionnaire has three parts. Part I dealt with the
instructional leadership of the school heads to be measured through setting clear educational goals,
monitoring and evaluating instructional practices, providing professional development, fostering a
culture of continuous improvement and engaging in instructional supervision. Part II was teacher
collaboration which will be measured in terms of learning action cells, in-service training, teacher
induction program and seminars and training. Part III, on the other hand, dealt with students’ outcomes
in terms of critical thinking, effective communication, problem solving and information literacy. Each
indicator consists of 10 items.

To make sure the research tool is effective, two school principals and one junior high school
teacher examined and evaluated the researcher-made questionnaire to confirm its validity. Furthermore,
the researcher utilized single test reliability. The test was administered to 10 non-respondents and was
analyzed using Cronbach’s Alpha.

Moreover, the study utilized descriptive statistics such as mean and rank to describe the results of
the study. Moreover, inferential statistics such as Pearson Product Moment Correlation Coefficient and
One Way Analysis of Variance (ANOVA).

RESULTS AND DISCUSSION

1.Extent of instructional leadership of their school heads

The extent of instructional leadership yielded an overall mean of 3.56, obtaining a weighted mean
of 3.60 for setting clear educational goals, 3.53 for monitoring and evaluating instructional practices,3.50
for providing professional development, 3.65 for fostering a culture of continuous improvement and 3.51
for engaging in instructional supervision all described as very high extent.
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2. Level of teacher collaboration

For the level of teacher collaboration, the overall mean is 3.64, with a weighted mean of 3.55 for
learning action cells, 3.68 for in-service trainings, 3.64 for teacher induction program and 3.68 for seminar
and training all interpreted as very high.

3.Level of students’ outcomes

Findings showed for the level of students’ outcomes an overall mean of, yielding a weighted mean
of 2.99 for critical thinking, 3.04 for effective communication, 3.07 for problem-solving and 3.04 for
information literacy all described as high.

4. Relationship between the extent of instructional leadership of school heads and level of teacher
collaboration

The results show that instructional leadership dimensions such as setting clear educational goals (r
= 0.721), monitoring instructional practices (r = 0.745), providing professional development (r = 0.713),
and instructional supervision (r = 0.750) have strong and significant correlations with teacher
collaboration, especially in Learning Action Cells, accounting for up to 55% of the variation. Similarly,
positive correlations were observed in in-service trainings, induction programs, and seminars, while
fostering a culture of continuous improvement showed no significant relationship.

Most aspects of instructional leadership—such as setting clear educational goals, monitoring
instructional practices, providing professional development, and engaging in instructional supervision—
are significantly associated with increased teacher collaboration across various programs. The strongest
correlations were observed in Learning Action Cells, highlighting their importance as platforms for
professional dialogue and shared learning. However, fostering a culture of continuous improvement
showed no significant correlation, suggesting that culture alone, without specific leadership actions, may
not be enough to drive collaboration. These results emphasize the importance of active and strategic
instructional leadership in promoting meaningful collaboration among teachers.

5.Relationship between the extent of instructional leadership of school heads and level of students’
outcomes

Results show that most instructional leadership practices had weak and non-significant correlations
with student outcomes, indicating minimal direct impact. Only monitoring and evaluating instructional
practices showed a significant but weak correlation with students’ critical thinking (r = 0.260 ), while all
other leadership dimensions—such as setting goals, providing professional development, fostering
continuous improvement, and instructional supervision—had low r-values across critical thinking,
communication, problem solving, and information literacy.

Instructional leadership may not have a strong or direct influence on students’ academic skill
development, particularly in areas such as communication, problem-solving, and information literacy. The
slight association observed between monitoring classroom instruction and students’ critical thinking
suggests that leadership efforts focused on teaching practices can have some influence, though it may not
be substantial on its own. This implies that while leadership remains essential, it might need to be paired
with other factors—Ilike effective pedagogy, relevant learning materials, and student engagement—to
bring about noticeable improvements in student outcomes.
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6.Difference on the extent of instructional leadership across its indicators

The F-value obtained is 0.950, which is lower than the critical value of 2.40 at the 0.05 significance
level. This means that the difference in the extent of instructional leadership across the five indicators is
not statistically significant. In simpler terms, this suggests that school heads are generally consistent in
how they apply various aspects of instructional leadership—whether it’s setting clear educational goals,
monitoring instruction, engaging in supervision, fostering improvement, or providing professional
development, there are no major variations in their performance across these areas.

7.Difference on the extent of teacher collaboration across its indicators

The F-value of 1.15, which is lower than the critical value of 2.64, shows that there is no significant
difference in the extent of teacher collaboration across the indicators—Learning Action Cells (LACs), In-
Service Trainings (INSETs), Teacher Induction Program (TIP), and Seminars and Trainings. The results
suggest that teachers perceive a consistent level of collaboration across various professional development
activities, such as Learning Action Cells, in-service training, induction programs, and seminars.

8.Difference on the level of students’ outcomes across its indicators

The F-value is 1.92, which is lower than the critical value of 2.61 at the 0.05 significance level.
This means there is no significant difference in how students perform across these outcome areas. Students
are showing similar levels of performance whether they are solving problems, thinking critically,
communicating, or using information effectively.

9.Proposed teachers’ collaboration program

This Professional Learning Community (PLC) Implementation Plan is designed to strengthen
instructional leadership, teacher collaboration, and student outcomes in a rural school setting. By focusing
on clear strategies tied to measurable goals, the plan aims to improve the quality of teaching and learning
through shared leadership, continuous professional development, and active collaboration among
educators. The plan recognizes the unique challenges rural schools face, such as limited access to resources
and varied learner needs, and responds with practical, context-based actions like peer observations, one-on-
one coaching, and integration of real-life tasks in instruction. Through consistent implementation,
stakeholder involvement, and targeted capacity-building activities, the plan ensures that both teachers and
students are supported in ways that lead to visible and achievable improvements in academic performance
and teaching practices.

Conclusions

The study concluded that the consistently high extent of instructional leadership demonstrated that
school heads actively supported teaching and learning, establishing a solid foundation for professional
growth and instructional enhancement. Teachers were also found to be highly engaged in collaborative
activities, indicating a strong culture of professional learning communities that encouraged shared practices
and collegial support. Students showed high performance across core competencies, suggesting a generally
supportive instructional environment, though further efforts are needed to achieve excellence in all areas.
A strong and significant relationship between instructional leadership and teacher collaboration highlighted
the critical role of school heads in fostering a collaborative school culture and enhancing teacher
engagement. However, the weak and largely non-significant correlation between instructional leadership
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and student outcomes implied that leadership alone is insufficient to drive achievement unless effectively
translated into classroom practice through teacher initiative. The uniform application of leadership
strategies across indicators reflected consistency but also signaled the need to focus more strategically on
high-impact practices. Similarly, the absence of significant variation in teacher collaboration across
different activities confirmed a stable and balanced professional environment, while the uniformity in
student performance across outcome areas pointed to the need for more targeted interventions tailored to
specific skill development. Finally, the development of a teacher collaboration program based on these
findings provided a structured and practical approach to improving student learning through enhanced peer
support and instructional alignment.
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