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Abstract 

This study strategically evaluates the 

implementation of National Learning Camps to 

enhance the effectiveness of monitoring and 

evaluation tools used in the program. It examined 

the respondents’ perceptions across multiple 

elements, which include tasks, people, structure, 

and culture. Using a mixed-methods descriptive 

design, the research was conducted in the Schools 

Division of Caloocan City. The respondents 

consisted of thirty (30) school administrators, 

ninety (90) teacher-volunteers, ninety (90) 

parents or guardians, and ninety (90) students. 

The study employed a researcher-made 

questionnaire and open-ended questions for in-

depth interviews and focus group discussions. 

The questions were based on the key components 

of the Nadler-Tushman Congruence Model. 

Findings indicated that while tasks align with 

participants' skills, improvements are needed in 

pacing, engagement, and communication. The 

camp fosters collaboration and a student-centered 

culture, but it requires improved access to 

resources and greater inclusivity. The results, 

which revealed differences in stakeholders’ 

perceptions, particularly between teacher-

volunteers and parents, highlight the need for 

alignment. The study underscores the importance 

of refining the program through meaningful 

tasks, strong relationships, structured support, 

and inclusivity. Recommendations include 

adjustments in the pacing and structure of 

learning activities to ensure they are engaging, 

inclusive, and achievable for all students. 

Emphasizing innovative and flexible teaching 

strategies will help foster an inclusive 

environment that supports diverse learning needs 

through intentional program design and 

professional development. Future researchers 

may also explore to examine the long-term 

impact of the National Learning Camp on 

students’ academic and social-emotional growth, 

assessing its overall effectiveness and 

sustainability through longitudinal tracking. 

 

Keywords: Perceptions across multiple elements, task, people, culture, structure, National Learning 

Camp  

INTRODUCTION 

The importance of the National Learning Camp has gained significant recognition in recent 

years as countries strive to enhance educational outcomes and bridge learning disparities. According to 

Resuello et al (2024), the National Learning Camp is a strategic educational intervention aimed at 

addressing learning gaps and improving student performance, especially in critical areas such as literacy, 

numeracy, and critical thinking. Designed to foster inclusive learning environments, the program targets 

the unique needs of diverse student populations. In the Philippines, the Department of Education (DepEd) 

took a significant step toward improving the quality and inclusivity of education by launching the National 
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 Learning Camp through Department Order No. 014, series of 2023. This initiative emerged as a 

heartfelt response to the growing concern over learning loss, especially in the wake of the COVID-19 

pandemic, which disrupted the education of millions of Filipino students. Learning loss refers to the decline 

in students’ knowledge and skills due to prolonged disruptions in formal education (Maba et al., 2023). 

These challenges were particularly severe for students from low-income families and underserved 

communities, many of whom lacked the necessary devices, internet connectivity, or quiet study spaces at 

home. As a result, countless learners struggled to keep up with lessons, retain foundational skills, and stay 

motivated in their studies. 

A study conducted by Espinosa, et al. (2024) shows that students participating in such learning 

camps benefit from personalized instruction and hands-on learning, particularly in core subjects like 

mathematics, science, and literacy. Educational equity as a fundamental goal of the National Learning Camp 

ensures that all students, regardless of their socio-economic background, have access to quality education. 

These learning camps provide additional support to students who may be lagging, thereby reducing the 

achievement gap and promoting social inclusion (García & Weiss, 2022). However, despite its promising 

framework and initial successes, its implementation in urban areas like Caloocan City has revealed 

persistent challenges.  According to Abad et al. (2024), implementing the National Learning Camps comes 

with various complex challenges that threaten its effectiveness, sustainability, and overall impact on 

students, parents, teachers, and school administrators. Compounding these challenges is the limited 

availability of robust monitoring and evaluation tools, which makes it difficult to assess program impact, 

identify areas for improvement, and ensure long-term effectiveness (Resuello et al., 2024). To address these 

gaps, the researcher was prompted to conduct this study to strategically assess the implementation of the 

National Learning Camps. Furthermore, the researcher was motivated to pursue this study based on 

personal experience and direct involvement as the focal person and head teacher assigned to oversee the 

implementation of the National Learning Camp in her respective school. Firsthand exposure to the 

opportunities and gaps in the program’s execution revealed the need for a deeper, evidence-based 

understanding of its impact and sustainability. Through a comprehensive examination of key elements, 

challenges, and their impacts on outcomes, this research intends to generate actionable recommendations 

for improving effectiveness and institutionalizing the program. The findings are expected to provide a 

roadmap for continuous improvement, ensuring that the National Learning Camps remain adaptable and 

responsive to the evolving needs of students and educational systems. This section reviews recent research 

on the strategic evaluation and monitoring of learning interventions, particularly in educational camps like 

the National Learning Camp. Studies from 2020 onward were selected to provide an up-to-date 

understanding of the effectiveness, implementation challenges, and impact of such programs, as well as 

monitoring and evaluation strategies. 

This study aimed to evaluate and monitor the strategic implementation of the National Learning 

Camp in the Schools Division of Caloocan City, focusing on its effectiveness, challenges, and overall 

impact on students, teachers, and parents.  

Specifically, the study sought to address the following questions: 

• How are the tasks and learning activities in the National Learning Camp aligned with the skills and 

knowledge as perceived by school administrators, teacher-volunteers, parents and guardians, and 

students? 

• How does the National Learning Camp empower the strengths and capabilities of the stakeholders 

involved in its implementation, as perceived by school administrators, teacher-volunteers, 

parents/guardians, and students? 
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• How does the current organizational structure support the implementation of the National Learning 

Camp program as perceived by school administrators, teacher-volunteers, parents/guardians, and 

students? 

• How does the prevailing organizational culture of the National Learning Camp align with its strategic 

goals and educational objectives as perceived by school administrators, teacher-volunteers, 

parents/guardians, and students? 

METHODOLOGY 

This chapter outlined the research design employed by the researcher, the population of 

respondents, the research instrument, the data collection procedure, and the statistical analysis used in the 

study.  

 

The researcher utilized a descriptive mixed-methods research design to evaluate the strategic 

implementation and monitoring of the National Learning Camp in the Schools Division of Caloocan City. 

The mixed-methods approach integrates both quantitative and qualitative data, allowing for a 

comprehensive analysis of the program’s inputs, processes, and outcomes. By combining these 

methodologies, the study aimed to provide a comprehensive view of the National Learning Camp’s 

effectiveness and insights into the factors that influence its success or limitations (Creswell, 2020). The 

quantitative component of the study focused on the measurable aspects of the National Learning Camp’s 

implementation, specifically examining the program. Data on the tasks, people empowerment, structure, 

and culture were gathered to assess whether the National Learning Camp was sufficiently resourced to meet 

its objectives. Studies have shown that effective resource distribution plays a significant role in the success 

of educational interventions, particularly in urban areas (OECD, 2021). The qualitative component 

examined people's experiences at the National Learning Camp, focusing on the processes and challenges 

encountered during its implementation. Semi-structured interviews with school administrators and teacher-

volunteers provide detailed insights into the camp’s effectiveness and challenges. This approach has been 

widely used in recent educational research to understand the complexities of program implementation 

(Miles et al., 2020). Focus Group Discussions with parents/guardians and students explored their 

experiences, perceptions of the camp’s effectiveness, and challenges. Focused group discussions are 

beneficial for capturing group dynamics and shared experiences, which are essential in evaluating 

educational programs (Morgan, 2021). Qualitative data were analyzed using thematic analysis, a widely 

regarded effective method for identifying and analyzing patterns within qualitative data (Braun & Clarke, 

2021).  

 

The researcher employed proportionate sampling to ensure that each subgroup within the population 

was represented in proportion to its actual size. This technique is particularly useful for heterogeneous 

populations, allowing for more accurate generalizations (Etikan & Bala, 2021). This study employed 

proportionate sampling at the Schools Division Office (SDO) of Caloocan, which comprises 30 secondary 

schools across 7 districts. The district first categorized the schools to achieve a representative sample, 

forming distinct strata. The number of schools selected from each district was determined based on their 

proportional size within the total school population. This approach ensures that the sample accurately 

reflects the educational conditions and challenges across all districts, enhancing the reliability and validity 

of the study’s findings. 

 

The research setting for this study was in the Schools Division of Caloocan City, located in the 

National Capital Region (NCR) of the Philippines. Caloocan is a highly urbanized city and one of the most 

populous in the country, boasting a diverse demographic composition that includes students from various 

socioeconomic backgrounds. This study involved four groups of respondents: school administrators, 
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teacher-volunteers, parents/ guardians, and students at selected secondary schools offering National 

Learning Camps in the Schools Division of Caloocan City. The school respondents were divided into seven 

(7) distinct strata or clusters. The population included thirty (30) school administrators, ninety (90) teacher-

volunteers, ninety (90) parents/guardians of learner-participants, and ninety (90) students in National 

Learning Camps. Three hundred (300) respondents from various junior high schools were selected to assess 

the Strategic Evaluation and Monitoring of National Learning Camps in the Schools Division of Caloocan 

City. 

 

To effectively gather data on the strategic evaluation and monitoring of the National Learning Camp 

in the Schools Division of Caloocan City, the researcher developed a range of research instruments tailored 

for different stakeholders: school administrators, teacher-volunteers, parents/guardians, and students. The 

main tool utilized was a researcher-made 4-point Likert scale questionnaire designed to capture quantitative 

data on key dimensions of the National Learning Camp implementation, specifically aligned with the 

Nadler-Tushman Congruence Model. The questionnaire measured perceptions across four domains: task, 

people, structure, and culture, which are central to understanding how program components align and affect 

outcomes. In addition to the structured questionnaires, the researcher also prepared open-ended questions 

for use in interviews and focus group discussions. These qualitative tools were intended to capture more in-

depth and nuanced insights into the experiences and suggestions of the various stakeholders. Before 

deployment, all instruments underwent a rigorous validation process. A panel of experts, including 

practitioners and scholars with knowledge of the National Learning Camp and educational program 

evaluation, reviewed the instruments for content relevance, clarity, and alignment with the research 

objectives. The research adviser also provided detailed feedback on the initial drafts. All comments and 

suggestions were carefully incorporated to improve the accuracy and appropriateness of the questions, 

ensuring that the final versions were both valid and fit for purpose. To ensure internal consistency and 

reliability, the questionnaires underwent reliability testing using Cronbach’s alpha. The results of the 

reliability analysis demonstrated excellent consistency across all instruments.  

 

The analysis utilized descriptive statistics, which provided a foundational summary of the survey 

responses. Data gathered from the survey questionnaire were tabulated and analyzed to generate frequencies 

and means that describe the overall trends in stakeholders’ perceptions. To determine whether there was a 

statistically significant relationship in the perception levels among the different stakeholder groups, such 

as students, teachers, parents, and school administrators, the Pearson correlation coefficient (r) was 

employed. The Pearson correlation coefficient measures linear correlation between two sets of data. The 

qualitative data were analyzed through thematic analysis. The researcher employed thematic analysis due 

to its adaptability and potential to provide a rich and detailed account of the information. This approach 

involves coding data from interviews and focused group discussions to identify and explore recurring 

themes (Creswell, 2020). Thematic analysis, widely recognized for its flexibility and depth, is a valuable 

tool for evaluating program implementation as it enables researchers to capture complex ideas (Braun & 

Clarke, 2021).  

 

To elicit all vital information, the researcher strategized several methods, including administering 

questionnaires to respondents without requiring them to write their names, conducting brief meetings to 

explain the study, obtaining their informed consent, and assuring them that their responses would remain 

confidential. The researcher also provided a Google Forms version of the questionnaire for respondents 

who preferred a digital option, ensuring accessibility and convenience. The researcher allotted three (3) 

days for the retrieval of questionnaires. Upon collection from each school, the researcher-made printed and 

digital questionnaires were grouped according to the four identified respondent groups. This approach 

ensured a comprehensive data collection process while accommodating respondents’ preferences, 

enhancing participation, and response accuracy. Quantitative data were analyzed using SPSS for statistical 
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analysis.  All data were collected and stored in digital format using Excel and SPSS for organization and 

statistical analysis. Qualitative data were treated thematically to analyze participants’ perspectives 

comprehensively. The researcher documented the interviews and focused group discussions (FGDs), 

recording the discussions for accuracy. Some interview responses were also written down to capture key 

insights and ensure clarity. Data gathered from the respondents were coded, grouped, and analyzed to 

confirm or disconfirm the quantitative results. 

 

The study entailed ethical considerations to protect the researcher, the respondents, and the 

institutions under study. The researcher obtained explicit letters of permission and consent from all 

respondents, ensuring that they understood the purpose of the study, its procedures, and the benefits. The 

consent forms provided were in an accessible language and format, allowing respondents to make informed 

decisions about their involvement. Respondents were informed that participation was voluntary and that 

they could withdraw from the study without any negative consequences. The researcher ensured that any 

identifying information was removed or obscured in all published presentations and protected participants' 

confidentiality by anonymizing data and using secure data storage methods and considered the following 

ethical issues in this study: confidentiality, consent, integrity, right, and autonomy. The researcher ensured 

that all participants' personal information and data were kept confidential, safeguarding their privacy 

throughout the research process. Likewise, informed consent was obtained from all participants, ensuring 

they were fully aware of the study’s purpose, procedures, and potential risks before agreeing to participate. 

Furthermore, the researcher was diligent in accurately presenting and interpreting the data, avoiding 

misrepresentation of participants' responses or experiences to maintain the integrity of the findings.  Lastly, 

the researcher respected participants' right to make independent decisions regarding their involvement, 

ensuring they had the freedom to withdraw from the study at any point without consequences. 

 

RESULTS 

Table 1:  

Responses on the Tasks in the National Learning Camp alignment of stakeholders’ skills 

and knowledge 
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Table 2:  

Thematic Analysis of the Responses on the Tasks in the National Learning Camp as Perceived by School 

Administrators 
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Table 3:  

Thematic Analysis of the Responses on the Tasks in the National Learning Camp as Perceived by Teacher-

Volunteers 
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Table 4:  

Thematic Analysis of the Responses on the Tasks in the National Learning Camp as Perceived by 

Parents/Guardians 
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Table 5:  

Thematic Analysis of the Responses on the Tasks in the National Learning Camp as Perceived by Students 
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Figure 3  

Boxplot Presentation of Table 1 
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Table 6  

Respondents' Perceptions of People's Empowerment in the National Learning Camp 
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Table 7 

Thematic Analysis of the Responses on the People in the National Learning Camp as Perceived by School 

Administrators 
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Table 8 

Thematic Analysis of the Responses on the People in the National Learning Camp as Perceived by Teacher-

Volunteers 
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Table 9 

Thematic Analysis of the Responses on the People in the National Learning Camp as Perceived by 

Parents/Guardians  
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Table 10 

Thematic Analysis of the Responses on the People in the National Learning Camp as Perceived by Students 
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Figure 4  

Boxplot Presentation of Table 6 

 

 

 

 

 

 

 

 

 

 

 

 

Table 11 

Respondents' Perceptions of the Structure Supporting the National Learning Camp Implementation 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 
 

Volume 1 Issue 8 (2025) 

265 

 

 

 

 

 

 

 

 

 

 

Table 12 

Thematic Analysis of the Responses on the Structure in the National Learning Camp as Perceived by School 

Administrators 
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Table 13 

Thematic Analysis of the Responses on the Structure in the National Learning Camp as Perceived by 

Teacher-Volunteers 
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Table 13 

Thematic Analysis of the Responses on the Structure in the National Learning Camp as Perceived by 

Teacher-Volunteers 
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Table 14 

Thematic Analysis of the Responses on the Structure in the National Learning Camp as Perceived by 

Parents/ Guardians 
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Figure 5  

 

Boxplot Presentation of Table 11 
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Table 15  

Respondents' Perceptions of the Culture of the National Learning Camp  
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Table 16 

Thematic Analysis of the Responses on the Culture in the National Learning Camp as Perceived by School 

Administrators 
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Table 17 

Thematic Analysis of the Responses on the Culture in the National Learning Camp as Perceived by Teacher-

Volunteers 
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Table 18 

Thematic Analysis of the Responses on the Culture in the National Learning Camp as Perceived by 

Parents/Guardians 
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Table 19 

Thematic Analysis of the Responses on the Culture in the National Learning Camp as Perceived by Students 
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Figure 6  

 

Boxplot Presentation of Table 15  

 

 

 

 

 

 

 

 

 

 

 

 

Table 20 

Significant relationship across multiple elements in the implementation of the National Learning 

Camp as perceived by the school administrators 

 

 A-Task A- People A- Structure A- Culture 

A-Tasks -    

A-People 0.893*** -   

A-Structure 0.831*** 0.988*** -  

A-Culture 0.843*** 0.976*** 0.993*** - 

 

Table 21 

Significant relationship across multiple elements in the Implementation of the National Learning 

Camp as perceived by the Teacher-Volunteers 

 

 T-Task T- People  T-Structure T-Culture 

T-Tasks -    

T-People 0.937*** -   

T-Structure 0.835*** 0.827*** -  

T-Culture 0.851*** 0.825*** 0.895*** - 
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Table 22 

Significant relationship across multiple elements in the Implementation of the National Learning 

Camp as perceived by the Parents/Guardians 

 

 P-Task P- People  P-Structure P-Culture 

P-Tasks -    

P-People 0.972*** -   

P-Structure 0.978*** 0.968*** -  

P-Culture 0.970*** 0.960*** 0.972*** - 

 

Table 23 

Significant relationship across multiple elements in the implementation of the National Learning 

Camp as perceived by the Students 

 

 S-Task S- People  S-Structure S-Culture 

S-Tasks -    

S-People 0.927*** -   

S-Structure 0.924*** 0.973*** -  

S-Culture 0.93*** 0.917*** 0.921*** - 

 

DISCUSSION 

This chapter presents, analyzes, and interprets quantitative and qualitative data on the strategic 

evaluation and monitoring of the National Learning Camp in the Schools Division of Caloocan City. It 

includes a comprehensive analysis and interpretation of the collected data, providing insights into the 

effectiveness of the camp’s implementation. The interpretation of data reveals literature that supports or 

contradicts the study's findings.  

Table 1 shows a detailed analysis of the respondents’ perceptions regarding their specific tasks 

and responsibilities during the implementation of the National Learning Camp. This table highlights how 

students, teachers, parents, and school administrators viewed their roles, shedding light on levels of 

engagement, accountability, and involvement in the program's execution. A closer look reveals that 

indicators S2, S4, S5, S8, and S10 received the highest mean score of 3.43, signifying a strong consensus 

among school administrators. These areas seem to reflect tasks where administrators feel confident and 

well-prepared. This finding is encouraging because it signifies that administrators are not merely managing 

their responsibilities but also experiencing a sense of proficiency and alignment in key aspects of their roles. 

When school leaders feel secure in their capabilities, it can lead to more effective decision-making, stronger 

leadership, and a more positive school environment. Their confidence likely translates into clearer guidance 

for teachers, better resource allocation, and a greater capacity to address challenges proactively. 
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On the other hand, S1 received the lowest mean score of 3.32. Although this still represents a 

positive perception, it highlights a modest gap, suggesting potential opportunities for growth and further 

support to align specific tasks with administrators' expertise. This indicates that while administrators still 

generally perceive their competence positively, there is room for growth in this area. The modest gap in 

confidence could stem from various factors, such as unclear expectations, insufficient training, or evolving 

demands that challenge administrators' existing expertise. This has important implications for professional 

development and institutional support. Even a tiny discrepancy in perceived readiness can affect decision-

making, leadership effectiveness, and overall morale. These findings are further substantiated by the 

qualitative statements provided by school administrators, which echo the quantitative results. Their 

reflections affirm the areas of strength and highlight the need for continued support in certain tasks. These 

findings were supported by the study conducted by Loeb, Darling-Hammond, and Luczak (2020). It was 

found that when school leaders engaged in tasks aligned with their strengths, they felt more capable and 

confident. It will naturally inspire them to engage more fully and take a more active role.  

Second, the National Learning Camp teacher-volunteers recorded the highest mean score of 

3.51 for S2, highlighting the volunteers’ confidence in applying their subject knowledge to support student 

learning. This finding underscores how well the program leveraged its existing expertise, allowing it to feel 

more effective in its instructional roles. Such alignment is crucial in professional development initiatives as 

it enhances teachers' confidence and instructional impact, potentially leading to improved student 

engagement and learning outcomes. Hence, the standard deviation suggests some variability in experiences, 

indicating that while many teachers found the program beneficial, some may have faced challenges. 

Addressing these concerns through targeted support mechanisms could help ensure a more consistently 

positive experience for all participants. 

On the other hand, a mean score of 3.39 on S8 suggests that while many teachers were engaged, 

some struggled to stay entirely motivated or connected to the activities. These insights highlight the 

program's strengths in empowering teachers while identifying areas where it could improve in inspiring and 

engaging its participants. This variability in responses suggests that, while the program successfully 

empowered teachers, there were aspects that could be improved to sustain motivation and foster deeper 

engagement. Factors such as workload, activity design, or external influences may have contributed to this 

challenge, highlighting the need for strategies that foster continuous enthusiasm and connection. Addressing 

these concerns through targeted support mechanisms could help ensure a more consistently positive 

experience for all participants.  Overall, the findings suggest that the National Learning Camp serves as a 

valuable model for professional development, and its success provides insights for designing future 

initiatives that further strengthen teacher effectiveness, engagement, and student learning. 

These findings are further substantiated by the qualitative statements provided by the teacher-

volunteers, supporting the quantitative results. Their reflections affirm the areas of strength, particularly 

their confidence in delivering subject content, and highlight the need for continued support in sustaining 

motivation and engagement throughout the program. 

These findings were supported by a recent study that underscores the importance of effective 

professional development (PD) in enhancing teaching practices and addressing diverse student needs. 

Mohamed (2024), published in the International Journal of Academic Research in Progressive Education 

and Development, supports this idea, demonstrating that well-structured professional development (PD) 

programs have a significant impact on student achievement and classroom engagement. The study found 

that when teachers develop their knowledge, skills, and mindset, their students also thrive. This highlights 

the value of investing in professional development that is not only informative but also practical and 

inspiring. When educators feel equipped and supported, they can create more inclusive, engaging, and 

effective learning environments. 
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Parents’ and guardians’ perceptions regarding their roles and responsibilities at the National 

Learning Camp were also gauged in this study. The indicator that received the highest mean score of 3.16, 

which indicates substantial agreement among respondents, was S4. This suggests that parents or guardians 

agree that the tasks in the program contribute significantly to their child's development of practical skills, 

and it successfully integrates hands-on learning experiences, reinforcing the importance of bridging 

academic content with practical application.   

On the other hand, the lowest-rated indicator, with a mean score of 3.03, is S2. This is 

suggestive that parents generally agree that the tasks and activities in the National Learning Camp are 

designed with clear objectives in mind and that these activities are effectively structured to help their 

children achieve the desired learning outcomes. However, while the "Agree" score is positive, the fact that 

it is not higher indicates that there may still be room for improvement in how the tasks are perceived. While 

parents generally agree that the program’s tasks are structured with clear objectives to support their 

children’s learning, the modest score suggests that some parents may perceive gaps in how well these 

objectives are communicated or how effectively the activities translate into meaningful learning outcomes. 

These findings are further substantiated by the qualitative feedback provided by parents and 

guardians, which aligns with quantitative results.  

Overall, parents and guardians seem to feel reassured that the tasks and learning activities were 

aligned with the expected educational outcomes for their children. This suggests that they have confidence 

in the program’s structure and trust that it is effectively guiding their children toward the academic goals 

set out for them. It reflects a partnership between the program and the parents, where the shared belief in 

its design fosters a positive outlook on their children's learning journey.  

The findings align with Utami's (2022) study, which highlights the strong connection between 

parental involvement and positive educational outcomes for children. When parents and guardians are 

involved in their children's learning, it fosters a collaborative partnership between home and school, 

enriching the educational experience. This partnership not only leads to better academic performance but 

also contributes to improved classroom behavior, higher attendance rates, and enhanced overall well-being. 

Engaged parents are key to fostering a holistic and supportive learning environment. 

 Lastly, the students' experiences in the National Learning Camp were also assessed. The 

highest-rated indicator, S5, with a mean score of 3.08, highlights the program’s success in making learning 

both engaging and meaningful for students. This suggests that the tasks and activities were not only 

enjoyable but also played a crucial role in deepening students’ understanding of the material. When students 

find learning experiences engaging, they are more likely to stay motivated, retain information, and develop 

critical thinking skills, which are the key ingredients for long-term academic growth. This strong rating is 

a testament to the program’s thoughtful design, which effectively blends challenge and enrichment. It shows 

that when students are actively involved in learning, rather than just passively receiving information, they 

are more likely to connect with the material in meaningful ways. This balance of engagement and 

intellectual stimulation is a significant strength of the National Learning Camp, as it reinforces the idea that 

education should not only inform but also inspire.  

 However, the lowest-rated indicator, S4, with a mean score of 2.96, highlights an area for 

improvement, specifically the need for more effective time allocation for tasks. Findings also show that 

there may have been occasional challenges with time management during the tasks. Some participants may 

have felt rushed or that the time allocated for specific activities was insufficient. This is an area for 

improvement, and it would be beneficial to reassess the pacing of tasks and time allocations to ensure they 

are realistic and allow for meaningful engagement with the material.  

  



 

 

 

 

 

 
 

Volume 1 Issue 8 (2025) 

279 

These findings are further substantiated by the students’ reflections, which is reflective of the 

quantitative results. Their responses affirm that the National Learning Camp succeeded in making learning 

both engaging and meaningful, with many students expressing appreciation for the interactive and enjoyable 

learning experiences. At the same time, consistent with the lower rating in time management, several 

students noted feeling rushed during activities.  

 These findings are supported by a study conducted by Hsu et al. (2023) on time awareness 

in self-regulated learning. It reveals a fundamental truth that show learners’ ability to manage and allocate 

their time can significantly impact their ability to absorb and apply new knowledge. When students are 

conscious of the time, they can plan and approach their tasks to maximize their learning potential.  

Figure 3, the boxplot presentation, visually supports these findings. School administrators and 

teacher-volunteers show higher medians and more compact data ranges, indicating strong and consistent 

perceptions of empowerment. In contrast, students and parents display lower medians and wider spreads, 

including outliers, which highlight variability and uncertainty in their experiences. These patterns reveal a 

noticeable gap between those who lead and facilitate the program and those who receive or observe its 

effects. Overall, all groups affirm that the National Learning Camp fosters empowerment to some degree. 

However, the differences in their responses highlight areas where inclusivity can be strengthened. There is 

a clear need to enhance the involvement of parents and students by creating more participatory opportunities 

and platforms for feedback. Empowering every stakeholder is essential in cultivating a truly collaborative 

and impactful learning environment. 

The observation that strategic planning may not have been fully optimized or consistently 

applied during the National Learning Camp resonates with recent insights from the field. For instance, 

Kgatitsoe (2023) emphasizes that factors such as ineffective leadership, inadequate infrastructure, 

insufficient training, and poor personnel management can create significant barriers to the successful 

implementation of strategic plans. These challenges highlight the importance of establishing robust 

leadership foundations, investing in infrastructure, and equipping teams with the necessary skills and 

resources to effectively translate plans into action. 

For the teacher-volunteers, the highest-rated statements were S3, S4, S5, S6, S7, and S10, all 

tied at a mean of 3.47, which is interpreted as “Agree”. This highlights the core strengths of the National 

Learning Camp. These include fostering collaboration among teacher-volunteers, inspiring and motivating 

students, creating a positive and productive learning environment through effective classroom management, 

demonstrating strong leadership, and leveraging individual strengths to contribute meaningfully to the 

camp's success. These high scores resonate with the values upheld during the camp; specifically, teamwork, 

motivation, leadership, and adaptability were not just practiced but also deeply appreciated. The emphasis 

on teamwork suggests that when teachers collaborate, they not only enhance their effectiveness but also 

contribute to a stronger, more cohesive learning environment. This highlights the importance of professional 

learning communities, where educators share insights, strategies, and encouragement to enhance student 

outcomes. 

On the other hand, the lowest-rated indicator is S2, with a mean score of 3.41, which still falls 

within the "Agree" range, indicating that teacher-volunteers generally felt confident in their pedagogical 

approaches. However, its relative position as the lowest-rated item suggests an opportunity for growth, 

particularly in refining and innovating teaching strategies to better connect with and motivate students. This 

serves as a constructive reminder that even successful programs must continue evolving. Teaching is a 

dynamic process, and as student needs, learning styles, and educational landscapes shift, there is always 

room to explore new strategies that enhance engagement and effectiveness. The fact that this indicator 

scored slightly lower could indicate that some teacher-volunteers felt they needed additional tools or 

methodologies to reach certain students more effectively. 
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These findings are further substantiated by the qualitative feedback provided by teacher-

volunteers, which reflects the survey results. Their responses affirm that the National Learning Camp 

successfully fostered collaboration, motivation, effective classroom management, leadership, and the 

recognition of individual strengths (S3, S4, S5, S6, S7, and S10). At the same time, they acknowledge the 

need for continued development in pedagogical approaches (S2) to better meet the evolving needs of 

learners. These insights highlight the importance of cultivating a supportive professional community while 

continuously innovating instructional practices to sustain student engagement and success. 

Recent educational research supports the recognition that even well-established teaching 

practices can benefit from refinement and innovation. A study in the Journal of Research in Innovative 

Teaching & Learning by Marmet (2023) highlights the transformative power of combining effective 

pedagogical techniques with strong relationship-building strategies. These approaches not only enhance the 

learning experience but also create meaningful connections that inspire student engagement and drive 

success. This highlights the importance of continually evolving teaching methods to meet the ever-changing 

needs of learners. 

 Third, the parents and guardians' responses regarding their involvement in the National 

Learning Camp were also measured. The highest-rated indicators, S4 and S8, both with a weighted mean 

of 3.10, underscore the importance of collaboration between teachers and parents in the National Learning 

Camp. This substantial agreement among respondents highlights the program’s commitment to fostering 

meaningful partnerships between educators and families, recognizing that student success is most 

effectively achieved when parents are actively involved in the learning process. 

 On the other hand, the lowest rated indicators are S1, S6, S7, and S10, with a weighted 

mean of 3.07. It implies that while the National Learning Camp has some strengths, it falls short in fully 

engaging parents and addressing their expectations. Parents feel that their ability to support their child’s 

learning, foster collaboration with other parents, and address their child’s specific needs is only moderately 

supported. These findings underscore the need for the National Learning Camp to enhance parental 

involvement through more meaningful opportunities, foster a sense of community among parents, provide 

individualized support tailored to learning needs, and clearly articulate its mission and objectives to 

establish trust and alignment with parents.  

 These findings are further strengthened by the qualitative feedback provided by parents 

and guardians, supporting the survey results. Their responses affirm the program’s commitment to building 

strong partnerships between teachers and families (S4 and S8), recognizing that collaboration is key to 

student success. At the same time, parents noted areas where engagement and communication could be 

deepened, particularly in terms of individual support, parental collaboration, and program clarity (S1, S6, 

S7, and S10). These insights highlight the importance of intentional, two-way communication and more 

inclusive parent involvement to strengthen trust and shared ownership in their child’s learning journey. 

A recent study by Hill (2022) highlights the crucial role of parental involvement in enhancing 

educational programs. Active parental engagement has been linked to improved student attendance, social 

skills, and behavior. Fostering a sense of community among parents and providing individualized support 

for students' learning needs can significantly boost academic performance and emotional well-being.   

Lastly, students’ perceptions regarding their experiences in the National Learning Camp. The 

highest-rated indicators are S1, S4, S8, and S9, with a weighted mean of 3.17, indicating that the National 

Learning Camp effectively fosters essential student competencies. Students valued their ability to quickly 

understand new concepts, indicating that the program effectively supports cognitive skill development. 

These results suggest that the National Learning Camp creates a positive and enriching environment that 

promotes intellectual, creative, and communicative growth among its participants. 
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On the other hand, the lowest-rated indicator is S7, with a mean of 3.10, suggesting that the 

National Learning Camp may need to strengthen its efforts in fostering students' sense of responsibility and 

accountability for their learning. While the score still falls within the "Agree" range, it indicates a relative 

weakness compared to other areas. This suggests that students may feel the program provides limited 

opportunities or strategies for them to take ownership of their educational progress. These findings highlight 

the importance of deepening parental involvement through more meaningful and structured opportunities. 

While the camp acknowledges the role of parents, it may need to go further in creating platforms for active 

participation, such as interactive workshops, peer support groups, or personalized guidance sessions. 

These findings are supported by the qualitative feedback provided by students, reflective of 

the survey results. Their responses affirm that the National Learning Camp effectively supports cognitive 

and creative growth by helping them understand new concepts quickly and communicate more confidently. 

At the same time, they recognize a need to improve in fostering a stronger sense of responsibility and 

accountability for their learning.  

A recent study emphasizes the importance of integrating self-directed learning strategies to 

empower students to take ownership of their educational progress. According to Mohiyeddini (2024), 

implementing practical approaches that promote autonomy, relatedness, and competence can significantly 

enhance student motivation and engagement. This will help students develop the ability to set goals, monitor 

their progress, and reflect on their performance, leading to greater autonomy and responsibility in their 

academic journey.  

Figure 4 shows a boxplot visualization of the perceptions of four key stakeholder groups: 

school administrators, parents, students, and volunteer-teachers, regarding their experiences or perceived 

empowerment in the implementation of the National Learning Camp. The distribution of responses 

highlights notable variations in how each group perceived their role and level of involvement. 

School administrators exhibit the highest median scores with a narrow interquartile range, 

indicating strong and consistent agreement across their responses. The compactness of the data and the 

absence of outliers suggest that administrators shared a unified perception, likely reflecting their clear 

leadership role and active involvement in the planning and oversight of the camp. Similarly, teachers also 

report a relatively high median, showing a strong sense of engagement and empowerment. However, the 

longer, lower whiskers and the presence of outliers in the teacher group indicate that a few teachers may 

have experienced challenges or limitations in their roles, possibly due to heavy workload, unclear 

expectations, or uneven support. 

In contrast, parents and students show more variability in their responses. The parent group 

reveals a broader spread of data, with a lower median and several outliers falling significantly below the 

interquartile range. This suggests that while some parents felt adequately involved, others perceived 

minimal empowerment or clarity in their roles within the camp. Such discrepancies could point to 

communication gaps or limited avenues for parent participation. Likewise, the student group displays 

moderate median and a wide distribution of responses, including outliers. This indicates that although many 

students had positive experiences, a considerable number felt disconnected or less empowered, revealing 

inconsistencies in how the program was experienced by its primary beneficiaries. 

Overall, Figure 4 emphasizes the need to reinforce inclusive practices that elevate the voices 

of parents and students within the National Learning Camp framework. While administrators and teachers 

appear to be effectively engaged and empowered, the varying responses from students and parents highlight 

areas for improvement in terms of participation, communication, and support. Strengthening these 

dimensions will help create a more balanced, responsive, and equitable learning environment for all 

stakeholders involved in the program.Table 3 shows a detailed analysis of the respondents’ perceptions of 
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the structure supporting the implementation of the National Learning Camp. This table highlights how each 

group of respondents viewed the organizational systems, processes, and support mechanisms in place, 

shedding light on how these structural elements facilitated or hindered the effective delivery of the program. 

First, the school administrators’ perceptions regarding the National Learning Camp’s 

organizational structure. The highest-rated indicator is S7, with a mean score of 3.40, which suggests that 

administrators perceive the organizational framework as effectively facilitating the active participation of 

both teacher-volunteers and support staff. This indicates that the structure is considered supportive and 

conducive to collaboration and teamwork, which are essential for the success of the National Learning 

Camp. The positive rating reflects confidence in the system's ability to foster an environment where 

educators and support staff can contribute meaningfully, potentially enhancing the educational experience 

and camp outcomes.  

On the other hand, the lowest-rated indicator is S2, with a mean score of 3.27, which suggests 

that there may be some challenges or limitations in how communication is currently managed within the 

organizational structure. Although the score still falls within the "Agree" range, it suggests that 

administrators believe there is room for improvement in ensuring smooth and efficient communication 

among all key stakeholders. This could imply potential barriers to clear and timely information flow, 

hindering collaboration, decision-making, or responsiveness. These findings highlight the importance of 

deepening parental involvement through more meaningful and structured opportunities.  

These findings are further substantiated by the qualitative feedback provided by school 

administrators, aligned with the survey results. Their responses affirm that the organizational structure of 

the National Learning Camp effectively supports the participation and collaboration of teacher-volunteers 

and support staff. At the same time, they acknowledge a need to enhance communication strategies within 

the framework, recognizing that clear and timely information flow is essential for seamless coordination 

and decision-making. These insights emphasize the value of both a strong structural foundation and 

transparent communication to sustain an inclusive and efficient learning environment. 

A study by Bratchuk and Smith (2023) analyzed classroom communication barriers and 

developed strategies to overcome them. The research emphasizes the importance of addressing these 

barriers to improve educational outcomes. When communication breaks down or becomes unclear, it can 

create obstacles that slow progress and hinder the collective effort needed for success.  

Looking into the teacher-volunteers’ perceptions regarding the National Learning Camp’s 

organizational structure revealed that the highest-rated indicator is S1, with a weighted mean of 3.44. This 

implies that the organizational framework provides adequate support for the engagement and involvement 

of teacher-volunteers and support staff in the National Learning Camp. This positive rating suggests that 

teacher-volunteers feel supported in collaborating with other volunteers and support staff, which is crucial 

for the program’s success. It highlights that the structure provides an environment where teamwork is 

encouraged and communication is streamlined, helping to align everyone toward common goals. However, 

the score also suggests that while collaboration and communication are generally substantial, there may still 

be opportunities to refine and optimize these interactions.  

The lowest rated indicator is S4, with a weighted mean of 3.14, which indicates concerns or 

limitations regarding the availability of teaching materials and resources in the National Learning Camp. 

Although the score falls within the "Agree" range, teacher-volunteers may need more consistent and timely 

access to essential materials.  This finding has important implications for the program’s effectiveness. 

Teaching materials are fundamental to delivering engaging and meaningful instruction, and any limitations 

in their availability could impact both teacher confidence and student learning experiences. When educators 

must adapt to or work around resource constraints, it can lead to inconsistencies in instruction, reduce 
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efficiency, and place additional strain on volunteers who may need to create or source materials 

independently. Addressing this concern requires a strategic approach to resource distribution.  

These findings are further elaborated by the qualitative feedback provided by teacher-

volunteers, reflecting the survey results. Their responses affirm that the National Learning Camp’s 

organizational structure supports collaboration and effective engagement among volunteers and support 

staff (S3). At the same time, they highlight the need to improve the availability and consistency of teaching 

materials (S4), recognizing that resource limitations can hinder instructional quality and add pressure on 

volunteers. These insights emphasize the need for both structural support and adequate resources to ensure 

a smooth, empowering, and impactful learning experience. 

These findings are further corroborated by recent research, reinforcing the validity and 

relevance of the observed outcomes. Wu (2024) conducted a study on educational equity and resource 

allocation, emphasizing the need for effective distribution of resources to guarantee that all students have 

equal opportunities to succeed, regardless of their backgrounds.  

 On the parents' and guardians’ perceptions regarding the current organizational structure 

that supports the implementation of the National Learning Camp, indicator S7 received the highest mean 

score of 3.09. This suggests that parents strongly agree with this aspect of the program. Seeing it as effective 

in providing personalized support to meet the individual educational needs of students. It also indicates that 

the National Learning Camp is likely implementing tailored approaches, such as differentiated instruction 

or targeted interventions, to support students at various levels. 

 On the other hand, the lowest-rated indicator is S2, with a weighted mean of 3.01, 

indicating that while parents generally agree, there is room for improvement in fostering greater parental 

involvement in the program. Although parents agree that the structure allows for some involvement, the 

relatively low score suggests that there may be insufficient opportunities for parents to actively contribute 

to their child's learning. This finding has important implications for the program’s effectiveness. Teaching 

materials are fundamental to delivering engaging and meaningful instruction, and any limitations in their 

availability could impact both teacher confidence and student learning experiences. When educators must 

adapt to or work around resource constraints, it can lead to inconsistencies in instruction, reduce efficiency, 

and place additional strain on volunteers who may need to create or source materials independently. 

 These findings are backed by the qualitative feedback provided by parents and guardians, 

which reflects the survey results. Their responses affirm that the current organizational structure of the 

National Learning Camp effectively supports the individual learning needs of students through personalized 

approaches (S7). At the same time, they point to the need for more meaningful opportunities for parental 

involvement (S2), recognizing that active family engagement is essential for sustaining student progress 

and strengthening school-home partnerships. These insights reinforce the value of inclusive planning and 

the importance of fostering a collaborative ecosystem that empowers both learners and their families. 

A study conducted by Haryanto (2024) similarly highlights the crucial role that parental 

involvement plays in promoting positive educational experiences. When schools and parents collaborate, 

they establish a powerful support system for students, promoting their academic progress and emotional 

development. Prioritizing parental involvement in education and building strong, collaborative partnerships 

between schools and families is essential for creating a system that nurtures student success and well-being. 

Such collaboration not only enhances academic outcomes but also fosters the overall development of 

students, preparing them for a future filled with possibilities.  

  

Lastly, the students’ perceptions regarding the current organizational structure of implementing 
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the National Learning Camp program. The highest-rated indicators are S6 and S8, with a weighted mean of 

3.19. This indicates that the National Learning Camp has successfully established an effective 

organizational structure that fosters a supportive and engaging learning environment. Clear communication 

among participants, teacher-volunteers, and administrators ensures that students are well-informed, 

promoting open dialogue and feedback. These factors increase student engagement, deepen learning 

experiences, and strengthen academic outcomes.  

 On the other hand, the lowest-rated indicators are S3 and S9, with a weighted mean of 3.08. 

It suggests that there may be challenges in the program's ability to provide students with the necessary 

materials and tailored assistance for success. Participants may find it difficult to quickly access resources, 

suggesting that improvements in the distribution process or clarity of availability are needed.  

 These findings are well supported by the qualitative feedback provided by students, which 

mirrors the survey results. Their responses affirm that the National Learning Camp has successfully built 

an environment characterized by clear communication and supportive interactions (S6 and S8). Students 

expressed that they felt informed, listened to, and encouraged to participate actively in their learning. 

However, they also pointed out concerns regarding access to learning materials and personalized assistance 

(S3 and S9), suggesting the need for enhanced resource delivery and tailored support systems. These 

insights reflect both the strengths of the camp’s current organizational framework and its opportunities for 

growth in meeting student needs more comprehensively. A study by Luz (2023) reviewed global research 

on the accessibility of guidance and counseling services in schools, emphasizing the need for enhanced 

accessibility to meet students' needs in the modern era. The study emphasizes the importance of ensuring 

that all students, regardless of their background, have equal access to these essential services, thereby 

promoting their academic and emotional well-being in an increasingly complex world.  

Figure 5 presents a boxplot comparing the perceptions of administrators, teachers, parents, and 

students regarding the structural aspects of the National Learning Camp. The term “structure” here refers 

to the organization, systems, roles, schedules, and frameworks that support the delivery and implementation 

of the camp’s program. 

 School administrators once again reflect the most consistent and favorable perceptions. 

Their responses show a high median and a relatively narrow interquartile range (IQR), indicating a strong 

agreement that the structural components of the camp are sound and well-established. The absence of 

outliers further suggests consensus within the group, likely because administrators are directly involved in 

shaping the program’s structure and ensuring operational oversight. 

 Teachers display a similarly high median, showing general agreement with the 

effectiveness and clarity of the program’s structure. However, the wider IQR and the presence of low 

outliers, such as IDs 183 and 250, indicate that while most teachers feel the structure supports their work, 

a few may experience challenges or inconsistencies, perhaps related to scheduling, workload distribution, 

or coordination. 

 In contrast, parents and students reflect lower and more varied perceptions. The parent 

group shows a moderate median with a wide range of scores, including several notable outliers on the lower 

end (e.g., IDs 95, 100, 103, and 167). This suggests that while some parents view the structure positively, 

others perceive it as lacking clarity or accessibility.  

These responses may reflect limited understanding of how the camp is organized or their 

marginal role in its structural decisions. 
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Students also present a moderate median with a noticeable spread of responses and a few 

outliers, such as ID 4. This variability indicates inconsistent experiences of structure among the students, 

possibly related to classroom organization, activity sequencing, or unclear expectations. Their lower scores 

suggest that while the structure is in place, it may not always translate into a coherent or supportive 

experience from the learner's perspective. 

 Overall, Figure 5 highlights a clear trend that the more actively involved a group is in the 

planning and implementation of the National Learning Camp the more favorably they perceive the structure. 

Conversely, groups with less decision-making power or access to structural information, like parents and 

students, report more diverse and less confident assessments.  

 These insights suggest a need to bridge the perception gap by improving communication 

about the program’s framework and providing more transparent, inclusive avenues for engagement. 

Strengthening how the structure is experienced at all levels is essential to ensure that it supports not just 

implementation efficiency but also equity and accessibility for all stakeholders. 

Table 15 shows a detailed analysis of the respondents’ perceptions regarding the organizational 

culture of the National Learning Camp. This table highlights how the different groups of respondents 

perceived the shared values, norms, and practices within the program, shedding light on the overall climate 

of collaboration, inclusivity, and support that influenced their experiences during implementation. 

School administrators' perceptions regarding the organizational culture of the National 

Learning Camp revealed that the highest-rated indicators are S2, S6, S7, and S10, with a mean score of 

3.37. It is indicative of the organizational culture of the National Learning Camp that is strongly aligned 

with its educational goals and values. The emphasis on a student-centered approach suggests that the 

program prioritizes the needs of students, ensuring that teaching strategies and learning activities are 

designed to support their individual growth.  

On the other hand, the lowest-rated indicators are S4, S8, and S9, with a mean of 3.30. This 

implies that there may be areas for improvement in how these aspects are emphasized within the National 

Learning Camp. While the organizational culture generally supports strategic goals, the focus on fostering 

innovation in teaching methods and activities could be enhanced to better align with evolving educational 

needs. Specifically, these findings indicate that aspects related to fostering innovation in teaching methods 

and activities may not be as strongly emphasized as other components of the program. These findings are 

corroborated by the qualitative feedback provided by school administrators, aligned with the survey results. 

Their responses affirm that the organizational culture of the National Learning Camp is rooted in student-

centered values and educational alignment. Administrators acknowledged that the program consistently 

prioritizes learners' needs and fosters a culture of shared purpose among stakeholders. However, they also 

emphasized the need to cultivate greater innovation in teaching strategies and learning activities, 

highlighting areas where the camp could further evolve to meet the dynamic demands of education. 

In support, research by Nazmi et al. (2023) highlights educators' challenges in adapting to 

diverse learning environments, underscoring how these difficulties can compromise the overall 

effectiveness of educational programs. Their study emphasizes that the shift to educational platforms has 

affected teachers' ability to engage with students and impacted the seamless delivery of curriculum, thus 

highlighting the need for improved adaptability and resourcefulness within educational structures. 

On the teacher-volunteers’ perceptions regarding the current organizational culture of the 

National Learning Camp and its alignment with the camp's strategic goals and educational objectives, the 

highest-rated indicators are S2, S3, and S10, with a mean score of 3.41. This suggests that the National 

Learning Camp has successfully cultivated a strong organizational culture that prioritizes student-centered 

learning, collaboration among teacher-volunteers and staff, and adaptability to meet evolving educational 
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needs. These aspects reflect the program’s commitment to fostering an environment that places students at 

the center of its goals, ensuring that their unique needs and interests are addressed effectively. However, 

while these high ratings indicate a strong foundation, they also serve as a reminder that maintaining such a 

culture requires continuous effort. The evolving landscape of education demands ongoing reflection, 

innovation, and responsiveness. To sustain this positive momentum, the National Learning Camp can 

further enhance collaboration by encouraging more peer mentoring, creating opportunities for shared 

learning experiences among educators, and integrating student feedback into program development. 

On the other hand, the lowest-rated indicators are S5 and S8, with a weighted mean of 3.36, 

suggesting that while the National Learning Camp has built a generally effective organizational culture, 

there may be areas where communication about strategic goals and educational objectives could be 

improved. This finding suggests that while the National Learning Camp has fostered a generally strong 

organizational culture, there are areas where communication regarding strategic goals and educational 

objectives could be enhanced. This finding highlights a critical challenge: ensuring that every teacher-

volunteer not only understands the broader mission of the camp but also recognizes the impact of their 

efforts on its overall success. When volunteers have a clear understanding of the program’s vision and their 

role within it, they are more likely to feel motivated, engaged, and aligned with the camp’s objectives. 

However, communication gaps can lead to uncertainty, missed opportunities for collaboration, and a lack 

of cohesion in implementing key initiatives. Without a shared sense of direction, even the most dedicated 

educators may struggle to maximize their impact. 

These findings are further substantiated by the qualitative feedback provided by teacher-

volunteers, which closely mirrors the survey results. Their responses affirm that the National Learning 

Camp has successfully built an organizational culture grounded in student-centered values, collegial 

collaboration, and adaptive teaching (S2, S3, and S10). However, their reflections also point to areas for 

growth, specifically in enhancing communication about the camp’s strategic goals and educational 

objectives (S5 and S8). These insights reinforce the importance of maintaining a shared vision and 

transparent dialogue to sustain momentum and deepen impact. 

The findings are supported by a study conducted by Holloway (2020), which underscores the 

importance of establishing clear and meaningful accountability structures that keep volunteers on track and 

cultivate a sense of shared responsibility for the program’s success. When volunteers are supported, 

empowered, and made to feel that their contributions are essential to the broader vision, they become more 

than just participants; they become invested partners.  

 Parents and guardians' perceptions of the National Learning Camp's organizational culture 

revealed that the highest-rated indicator is S10, with a mean of 3.17. It indicates that participants generally 

agree that the program fosters a supportive, inclusive, and secure environment for students. This suggests 

that the camp prioritizes student well-being and strives to create a nurturing environment that encourages 

learning and growth. However, while the score reflects a positive perception, it also indicates room for 

improvement. Slightly higher scores could be achieved by enhancing safety measures, inclusive practices, 

and the overall environment, ensuring all students feel fully supported in their academic, social, and 

emotional development. Strengthening these aspects could further elevate the experience for students and 

make the program even more conducive to their success and well-being.  

On the other hand, the lowest rate indicators are S1, S4, S5, S6, and S9, with a mean of 3.07, 

suggesting that areas within the National Learning Camp's organizational culture may require attention and 

improvement. The statements highlight that while the National Learning Camp has built a generally positive 

organizational culture, certain areas require further attention and improvement. These indicators highlight 

key concerns regarding the program’s alignment with educational objectives, communication effectiveness, 

respect for diverse learning needs, commitment to continuous improvement, and recognition of teacher-
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volunteers. When communication is unclear or inconsistent, it can lead to misunderstandings about program 

goals, expectations, and roles. Strengthening this aspect could foster a more unified and collaborative 

environment where all stakeholders feel informed and valued. 

These findings are well-supported by the qualitative feedback provided by parents and 

guardians, which reflects the survey results. Their responses affirm that the National Learning Camp 

successfully fosters a safe, inclusive, and supportive learning environment (S10), emphasizing student well-

being and holistic development. However, parents also voiced concerns regarding communication, 

alignment with educational goals, and the consistent recognition of teacher-volunteers (S1, S4, S5, S6, and 

S9). These insights suggest a need for clearer program communication, stronger home-school collaboration, 

and more visible appreciation of the educators who play a vital role in students' learning journeys. 

Similar challenges have been observed in other educational contexts. For instance, a study by 

Alicante-Marte (2023) highlighted that a strong organizational culture enhances teacher dedication, 

suggesting that fostering a more supportive environment could lead to increased motivation and reduced 

turnover among educators. Additionally, poor communication and a lack of inclusivity in addressing diverse 

learning needs could hinder the program’s effectiveness, ultimately affecting student engagement and 

outcomes. Ensuring clear communication and promoting an inclusive approach can improve instructional 

quality and learning experiences. 

 Lastly, the students' perceptions of the National Learning Camp's organizational culture 

yielded relatively high ratings on S3 and S6, with a mean score of 3.22 for active participation in class 

activities and student collaboration. It implies that the program successfully cultivates an interactive, 

cooperative, and dynamic learning environment which is a crucial element of a practical educational setting, 

as student engagement is directly linked to motivation, deeper learning, and overall academic success. The 

strong emphasis on collaboration suggests that students not only value working together but also recognize 

the importance of peer interactions in deepening their understanding of concepts. When students feel 

encouraged to participate actively and share ideas with their peers, they develop essential social skills such 

as teamwork, communication, and problem-solving, which are critical beyond the classroom. Moreover, an 

environment that nurtures engagement helps instill a sense of responsibility and ownership over one’s 

learning, leading to more meaningful educational experiences. On the other hand, the lowest-rated 

statement is S4, with a mean score of 3.16, suggests that while the National Learning Camp fosters a 

generally supportive environment, there is room for improvement in terms of inclusivity and valuing 

diversity. Although the score still indicates general agreement, the slightly lower rating hints at a potential 

gap that some students may feel that their unique backgrounds, abilities, or learning needs are not fully 

acknowledged or respected. This highlights an important area for growth: ensuring that every student, 

regardless of their differences, feels equally valued and understood. A truly inclusive learning environment 

goes beyond accessibility; it embraces and actively integrates diverse perspectives, experiences, and 

abilities into the educational process. To enhance inclusivity, the camp could implement more student-

centered strategies, such as differentiated instruction that accommodates various learning styles, culturally 

responsive teaching that reflects students' diverse backgrounds, and platforms where students can share 

their experiences and ideas.  

 These findings are further backed by the qualitative feedback provided by students 

reflecting the survey results. Their responses affirm that the National Learning Camp fosters a collaborative 

and engaging learning culture (S3 and S6), where students feel encouraged to participate and work together. 

However, a slightly lower rating for inclusivity (S4) reveals that while the camp creates a generally 

supportive environment, there is still room to strengthen how diversity and individual needs are 

acknowledged and celebrated. These insights underscore the importance of maintaining a dynamic, learner-

centered culture while ensuring that every student feels seen, valued, and included. 
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Findings from a similar study conducted by Cacho and Santos (2023) highlighted challenges, 

including limited resources and facilities can hinder the program's ability to address the diverse backgrounds 

of participants. These constraints suggest that despite the camp’s efforts toward inclusivity, structural 

barriers may still impede its ability to fully accommodate all students.  

 Addressing these challenges through improved resource allocation, targeted teacher 

training on inclusive practices, and open discussions about diversity and equity could significantly enhance 

the National Learning Camp’s commitment to creating an environment where every learner feels respected, 

valued, and empowered.  

Figure 6 shows a boxplot comparing the perceptions of four stakeholder groups: school 

administrators, teachers, parents, and students, regarding the cultural climate within the National Learning 

Camp. In this context, “culture” refers to the values, norms, relationships, and shared experiences that shape 

the learning environment and stakeholder engagement. 

 The responses of school administrators show a high median and a narrow interquartile 

range, indicating a strong consensus that the culture of the camp promotes collaboration, respect, and 

positive interaction. Their scores are consistently high, with no extreme outliers, reflecting their satisfaction 

with how the organizational culture aligns with the goals and spirit of the program. This likely stems from 

their central role in shaping and maintaining the camp's overall direction and values. 

 Teachers also express similar positive perceptions. Their median is slightly lower than that 

of administrators but remains above average, and their responses show a reasonably tight distribution. 

However, the presence of a few low outliers, such as responses from IDs 183 and 250, suggests that some 

teachers may feel disconnected or less supported culturally, perhaps due to implementation challenges, lack 

of recognition, or inconsistent collaboration among stakeholders. 

 Parents, on the other hand, exhibit a more varied and lower distribution of responses. The 

boxplot reveals a lower median, a wider spread, and a notable cluster of low outliers (e.g., IDs 95, 103, 

167). This suggests that a significant portion of parents feel excluded from or disconnected from the cultural 

aspects of the camp, possibly due to insufficient involvement, lack of communication, or minimal 

engagement in decision-making processes. These findings point to a potential disconnect between the 

intended inclusive culture and parents' actual experiences. 

 Students, the primary beneficiaries of the program, show a moderate median and a wider 

interquartile range than school staff. Their responses are more dispersed, reflecting a range of experiences 

with the camp's cultural environment. While many students appear to recognize a generally positive and 

respectful atmosphere, the presence of an outlier (e.g., ID 4) indicates that a few students may feel 

disengaged or unsupported. This implies the need to ensure that the culture within classrooms and activities 

is inclusive and affirming for all learners. 

 Overall, Figure 6 reveals a clear pattern where administrators and teachers perceive the 

camp’s culture as more positive and consistent, while parents and students experience greater variability, 

with several expressing concerns or dissatisfaction. These results highlight the importance of cultivating a 

culture that not only values academic success but also prioritizes inclusive relationships, active 

communication, and meaningful participation from all stakeholder groups.  

 Strengthening cultural cohesion through transparency, shared decision-making, and 

intentional engagement, especially with parents and learners, will help reinforce a more unified and 

empowering National Learning Camp environment. 
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Table 20 shows that the correlation among perceived task, people, structure, and culture from 

administrators’ views was significant (r=.831 to .988, p<.001). It provides valuable insights into how school 

administrators perceive the different components of the National Learning Camp. It shows that all 

relationships among task, people, structure, and culture are not only positive but also highly significant (p 

< .001), highlighting how deeply interconnected these areas are in administrators’ experiences. The strong 

correlation between tasks and people (r = .893) suggests that when administrators see tasks as clear, 

meaningful, and well-designed, they also tend to view the people involved as empowered and capable. 

Similarly, the relationship between task and structure (r = .831) indicates that well-planned tasks go hand 

in hand with a sense of organized systems and supportive structures within the camp. 

The connection between task and culture (r = .843) shows that effective tasks contribute 

significantly to building a positive and inclusive camp culture. Even more striking is the nearly perfect 

correlation between people and structure (r = .988), suggesting that administrators see the empowerment of 

individuals and the presence of strong organizational systems as almost inseparable. Likewise, the 

relationship between people and culture (r = .976) reflects that when people feel valued and capable, it 

naturally fosters a culture of positivity, trust, and collaboration. Finally, the strongest correlation is between 

structure and culture (r = .993), which implies that administrators view the program’s organizational 

structure and its cultural environment as virtually the same. In other words, a well-structured program 

inevitably shapes and sustains a strong, inclusive, and supportive culture. 

Recent studies have identified significant relationships among various elements in 

implementing the National Learning Camp. For instance, Visca and Pelayo (2024) found that teacher-

student interactions within the camp’s framework significantly influenced student engagement and learning 

outcomes, highlighting the critical role of people-related factors in the program's success.  Similarly, Taypin 

and Generalao (2024) reported that the camp's structure and culture significantly impacted participants' 

experiences, emphasizing the importance of a well-organized framework and a positive, inclusive 

environment in enhancing educational outcomes.  

Table 21 shows that the association among perceived task, people, structure, and culture from 

teachers’ views was significant (r=.827 to .895, p<.001). It provides a clear picture of how teachers perceive 

the different aspects of the National Learning Camp. It shows that all four elements: task, people, structure, 

and culture, are not only positively related but also highly significant (p < .001), indicating that for teachers, 

these elements are deeply interconnected in shaping their overall experience of the camp. 

One of the most striking findings is the very strong correlation between task and people (r = 

.937). This suggests that when teachers perceive tasks as clear, meaningful, and aligned with students’ 

needs, they also see the people involved, such as students and fellow teacher-volunteers, as confident, 

capable, and actively engaged in the learning process. In essence, effective tasks bring out the best in 

everyone, enhancing both confidence and motivation. 

The relationship between task and structure (r = .835) further indicates that when tasks are 

well-planned and organized, teachers feel that the camp itself is structured in a way that supports successful 

implementation. Similarly, the correlation between task and culture (r = .851) shows that meaningful and 

purposeful tasks help create a learning culture that is positive, inclusive, and motivating for all participants. 

Looking at the other relationships, the strong correlation between people and structure (r = 

.827) suggests that teachers see empowered and motivated people as being supported by effective systems 

and structures. The link between people and culture (r = .825) reinforces the idea that when individuals feel 

valued and competent, it naturally contributes to a positive, collaborative, and nurturing culture. Finally, 

the high correlation between structure and culture (r = .895) reflects how teachers view the program’s 
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organizational systems, and its overall culture as deeply intertwined—strong structures create space for a 

supportive and inclusive environment to flourish. 

Table 22 shows that the association among perceived task, people, structure, and culture from 

parents’ views was significant (r=.960 to .978, p<.001). The correlation matrix offers valuable insight into 

how parents view the different aspects of the school or learning program. It shows that all four 

components—task, people, structure, and culture—are not only positively related but also highly significant 

(p < .001), indicating that for parents, these elements are deeply interconnected in shaping their overall 

perception and experience of the school. 

One of the most striking findings is the very strong correlation between task and people (r = 

.972). This suggests that when parents see tasks as clear, meaningful, and relevant to their children’s needs, 

they also tend to view the people involved—teachers, staff, and volunteers—as competent, caring, and 

capable. In essence, effective and well-designed tasks strengthen parents’ trust in the people facilitating 

their children’s learning. 

The relationship between task and structure (r = .978) further indicates that when tasks are 

well-planned and organized, parents feel that the school itself has a strong and efficient structure that 

supports student learning. Similarly, the correlation between task and culture (r = .970) shows that 

meaningful and purposeful tasks contribute to building a school culture that is positive, welcoming, and 

student-centered. 

Looking at the other relationships, the strong correlation between people and structure (r = 

.968) suggests that parents see competent and empowered teachers and staff as being supported by effective 

organizational systems and structures. The link between people and culture (r = .960) reinforces the idea 

that when parents perceive teachers and staff as capable and caring, it naturally fosters a culture that feels 

inclusive, safe, and nurturing for their children. Finally, the high correlation between structure and culture 

(r = .972) reflects how parents view the school’s organizational systems and its culture as deeply 

intertwined; strong structures create an environment where a positive and supportive culture can thrive. 

Table 23 shows the association among perceived task, people, structure, and culture from 

students’ views were significant (r=.921 to .973, p<.001). The correlation matrix offers a powerful glimpse 

into how students experience their school environment, showing that their perceptions of task, people, 

structure, and culture are all strongly and significantly connected (p < .001). For students, these parts of 

their learning experience do not exist in isolation; they’re deeply woven together. 

For example, when students see their tasks as clear, meaningful, and engaging, they also tend 

to view the people involved—like their teachers and school staff—as supportive, capable, and caring (r = 

.927). They feel that their school’s structure is organized and reliable (r = .924), and they experience the 

overall school culture as positive, safe, and encouraging (r = .938). In their eyes, when learning activities 

make sense and feel purposeful, everything else feels better too. 

 A remarkably strong connection is noted between how students perceive people and structure 

(r = .973), suggesting that when they feel supported and encouraged by their teachers, they also see their 

school as a place that is well-managed and organized. Likewise, the link between people and culture (r = 

.917) indicates that when students feel cared for and respected, it contributes greatly to a culture where they 

feel they belong.  

Lastly, the strong relationship between structure and culture (r = .921) shows that students see 

an organized school structure as something that creates an environment where they feel safe, valued, and 

motivated to learn. 
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 CONCLUSION 

Based on the results of the thematic analysis and interpretation of the gathered data, the following 

were discovered.  

The tasks and learning activities in the National Learning Camp are generally well-aligned with 

participants’ skills, indicating thoughtful program design. However, adjustments in pacing and duration are 

necessary to sustain learner engagement and accommodate diverse learning needs. While the camp 

empowers the strengths and roles of various stakeholders, particularly administrators and teacher-

volunteers, there is a clear need to improve communication strategies, foster innovation, and enhance 

instructional approaches to ensure greater inclusivity and relevance. The existing organizational structure 

promotes collaboration and goal alignment, yet areas such as consistent communication, sufficient resource 

availability, and more meaningful parental involvement require strengthening. Moreover, while the camp’s 

culture is perceived as positive and student-centered, enhancements in innovation, inclusivity, and 

communication are still necessary to fully realize its transformative potential. 

 The findings also revealed in stakeholder perceptions, particularly between teacher-volunteers and 

parents/guardians. These perceptual disparities across the core components of tasks, people, structure, and 

culture point to misalignments that may hinder a shared understanding of the program’s goals. Addressing 

these gaps is essential for fostering a more cohesive and unified approach to implementation. The strong 

correlations among all four dimensions further emphasize the interconnectedness of these components, 

suggesting that improvements in one area, such as task clarity, can positively influence others, including 

engagement, empowerment, and cultural cohesion. 

To further guide program development, the results analysis provides valuable insight into the 

current state of the National Learning Camp. Among its strengths are the clear alignment of tasks with 

learners’ abilities, the empowerment of educators, and a generally supportive and collaborative camp 

culture. Weaknesses include gaps in communication, limited parental participation, inconsistent 

instructional practices, and a need for more inclusive and adaptive teaching methods. Opportunities lie in 

enhancing stakeholder collaboration, integrating feedback mechanisms, expanding parent engagement, and 

providing targeted training for teacher-volunteers. However, threats remain in the form of ongoing 

disparities in stakeholder perspectives, potential disengagement due to structural or cultural misalignment, 

and challenges related to sustainable resource distribution. 

Taken together, these findings underscore the need for a holistic, inclusive, and data-informed 

approach to refining the National Learning Camp. By aligning meaningful tasks with effective teaching 

practices, strengthening relational and structural frameworks, and cultivating a culturally responsive 

learning environment, the National Learning Camp can evolve into a more dynamic and impactful initiative. 

Hence, future implementations must prioritize stakeholder voice, continuous improvement, and systemic 

coherence to ensure that all participants, especially learners, thrive within a truly empowering educational 

experience. 

The results of the analysis revealed the following significant findings: The school administrators 

and teacher-volunteers should work collaboratively to evaluate and adjust the pacing and duration of tasks 

and learning activities in the National Learning Camp. Doing so will ensure that these tasks remain 

engaging, accessible, and achievable for all students. Emphasizing strengths, such as the program’s existing 
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alignment with learners’ skills and the strong collaborative culture among educators, this recommendation 

seeks to maximize the National Learning Camp’s instructional effectiveness. However, in addressing 

identified weaknesses, there is a pressing need to integrate more innovative teaching strategies and adopt 

flexible, differentiated pedagogical approaches that cater to diverse learning needs. These strategies can 

help maintain the camp’s relevance and promote deeper student engagement. 

 In support of opportunities for growth, administrators and teacher-volunteers should prioritize 

inclusivity by fostering a learning environment that respects and embraces individual differences. This can 

be achieved through targeted professional development sessions, intentional program design, and the 

inclusion of Universal Design for Learning (UDL) principles. Furthermore, the threat posed by significant 

perception gaps between stakeholders, particularly between teacher-volunteers and parents/guardians, must 

be proactively addressed. Organizing feedback sessions, parent-teacher dialogues, workshops, and 

community discussions can serve as platforms for aligning expectations, clarifying program goals, and 

strengthening stakeholder relationships. These efforts will contribute to a more unified, transparent, and 

supportive implementation of the National Learning Camp. 

                 Future research is recommended to explore the long-term impact of the National Learning Camp 

on students’ academic achievement and social-emotional development. A longitudinal approach, tracking 

students over time, could provide deeper insights into the sustainability and lasting effects of the program. 

This would address both an opportunity for program enhancement and a potential threat: the risk that short-

term interventions may not yield enduring benefits unless followed up with continuous support and 

evaluation. Influencing how the skills and competencies acquired during the camp influence students’ 

educational trajectories will be vital in shaping future iterations of the program and ensuring its continued 

relevance and effectiveness. 
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