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Abstract 

This study assessed the professional skills and 

instructional supervisory capacity of faculty 

members in public Higher Education Institutions 

(HEIs) in Sulu during the Academic Year 2023–

2024. Utilizing statistical tools such as weighted 

mean, standard deviation, t-test for independent 

samples, one-way ANOVA, and Pearson’s r 

correlation, the study analyzed responses from 

200 faculty members, of whom 60% were female 

and 40% were male, indicating a predominance 

of female educators in public HEIs in Sulu. 

Findings revealed that faculty members were 

generally adept at managing the learning 

environment; developing outcomes, assessments, 

and curricula; delivering instruction and learner 

support; fostering a professional environment; 

adapting to new technologies; and participating in 

professional growth. They also demonstrated 

proficiency in instructional supervision, 

including identifying teachers’ strengths and 

limitations, designing interventions, providing 

professional support, collaborating with 

organizations and communities, and addressing 

supervisory challenges. Demographic variables 

such as gender, age, length of service, and 

educational attainment showed no significant 

influence on how faculty assessed their 

professional skills or supervisory capacity. 

Moreover, those who rated their professional 

skills as high were likely to rate their instructional 

supervisory capacity similarly. The findings are 

consistent with the Professional Skills Model 

proposed by Asio, Riego, and Lapuz (2019), and 

Ekyaw’s (2014) model on the practices and 

challenges of instructional supervision, both 

emphasizing comprehensive skill sets and 

collaborative strategies essential for effective 

teaching and supervision in higher education.

 

Keywords: Professional skills, Instructional supervision, Higher Education Institutions, Faculty 

development, Sulu, Teacher effectiveness

INTRODUCTION 

 

Education plays a pivotal role in socio-economic and political development, serving as a foundation 

for progress in nearly all nations. Its effectiveness, however, is largely dependent on the competence of 

educators, as no education system can rise above the quality of its teachers. In light of this, governments 
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invest significantly in educational systems to develop skilled, knowledgeable, and professional teaching 

personnel capable of adapting to the evolving needs of society. 

In higher education institutions (HEIs), the complexity of instruction continues to grow due to 

technological advancements and increasingly diverse student needs. This necessitates not only strong 

professional teaching skills but also robust instructional supervisory practices to ensure the continuous 

development of faculty and the quality of learning outcomes. Previous research, primarily conducted in 

Western contexts, has highlighted the crucial role of instructional supervision and professional development 

in enhancing teacher performance and student achievement. However, there remains a paucity of empirical 

studies addressing these factors within rural settings in developing countries such as the Philippines. 

To address this gap, the present study investigates the level of professional skills and instructional 

supervisory capacity among faculty members of public HEIs in Sulu. Grounded in the frameworks proposed 

by Asio, Riego, and Lapuz (2019) and Ekyaw (2014), the study examines how these competencies vary 

according to demographic variables and how they interrelate. The findings aim to provide valuable insights 

for improving faculty development programs and instructional quality in rural higher education settings. 

 

METHOD 

Research Design 

A descriptive-correlational research design will be adopted in this study. In 1995, Bless and Higson-

Smith introduced the concept of a research design as “a program that guides a researcher in collecting, 

analyzing and interpreting observed facts.” (p.63). Similarly, Babbie and Mouton (2001:p.75) regard 

research design as the road map or blueprint by which one intends to conduct a research and achieve his/her 

research goals and objectives.” Hence, research design method that will be employed in this study, is will 

describe,  quantify,  and  infer as well as  to discover relationships among variables and to allow the 

prediction of future events from present knowledge or phenomenon of college faculty members, namely: 

1) The demographic profile of college faculty of public HEIs in Sulu in terms of Gender, Age, Length of 

service, and Educational attainment; 2) The level of professional skills; 3) The level of instructional 

supervisory capacity; 4) The significant difference in the level of professional skills; 5) the significant 

difference in level of instructional supervisory capacity; and 6) The significant correlation between the 

levels of professional skills and instructional supervisory capacity. 

 College faculty of public HEIs in Sulu will be the main source of data which will be quantified to 

answer the research questions in this study. Library and internet researches and publications will be the 

sources of information that will be used to enrich the theoretical and conceptual frameworks of this research. 

The data from the respondents will be gathered through the use of survey questionnaires.  

Research Locale 

 This study will be conducted in Sulu among the public HEIs during the Academic Year 2023-2024 

with college faculty as respondents. These HEIs are under the direct administration and supervision of the 

Commission on Higher Education (CHED).  
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Respondents of the Study 

 The respondents of this study will be college faculty of public HEIs in Sulu who are currently 

employed and teaching at the different colleges regardless of their academic ranks, civil status and status 

of appointment during the Academic Year 2023-2024.  

Table  1. Distribution of the target samples among faculty of public HEIs in Sulu 

Public HEIs in Sulu Faculty 

Hadji Butu School of Arts & 

Trades 

20 

MSU-Sulu 90 

Sulu State College 90 

Total 200 

 

Sampling Design 

A none-probability sampling design through purposive sampling method will be employed in this 

study due to resources and time constraints. The use of purposive sampling technique will ensure the 

representation of gender, age, length of service, and educational attainment variables among college faculty 

of public HEIs in Sulu. 

Data Gathering Procedure 

The following steps will be employed in the course of data gathering: 

1. A permit to administer the questionnaire will be sought from the Office of the Dean of Graduate 

Studies, and the Schools Division Superintendent of MBHTE-Sulu; and 

2. The launching and administering as well as the retrieval of the questionnaire will be conducted 

personally by the researcher.  

Research Instrument 

A survey questionnaire will be the main instrument to be employed to gather data on the levels of 

professional skills and instructional supervisory capacity of college faculty of public HEIs in Sulu. This 

instrument will be adapted and patterned, in part from standardized questionnaire used in Ekyaw (2014) 

and from Asio, Riego and Lapuz (2019). 

 The research instrument to be used in this study consisted of three parts. Part I of the questionnaire 

will focus on obtaining the demographic profile of the respondents which include gender, age, length of 

service, and educational attainment. Part II will be used in obtaining data on the level of professional skills 

with the following dimensions such as Managing learning environment; Developing Outcomes, Assessment 

and Curricula; Providing learner instruction; Providing support and guidance to learners; Creating and 

maintaining a professional environment; Learning and adapting new technologies; and Participating for 

Professional Growth and Development. Part III of the research instrument will deal with level of 

instructional supervisory capacity of college faculty with the following dimensions such as Identification 

of the strengths and limitations of teachers in the classroom, Designing of various interventions so as to 

assist teachers, Provision of professional support to teachers, Collaborate schools with various 

organizations and community groups, and Challenges of secondary schools instructional supervision. A 5-
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point Likert-Scale will be used to measure the variables subsumed under the levels of professional skills 

and instructional supervisory capacity.  

Validity and Reliability 

 The research instrument to be used in this research will be patterned and adapted from standardized 

questionnaires which have been used in previous studies. However, to suit its applicability to the local 

settings, these questionnaires will be subjected for perusal of at least two experts from among the faculty 

members of the Graduate Studies of Sulu State College. 

Statistical Treatment of Data 

 Descriptive and inferential statistical tools will be appropriately employed in the treatment of data 

to be gathered for this study, namely: 

1. For research question number 1, frequency  counts and percentages will be employed to 

 determine the demographic profile of respondents; 

2. For research question number 2, mean and  standard deviation will be employed to determine 

 the level of professional skills; 

3. For research question number 3, mean and  standard deviation will be employed to determine 

 the level of instructional supervisory capacity; 

4. For research question number 4, t-test for  independent samples will be employed to 

 determine the significant differences in the level  of professional skills when data are grouped 

 according to gender; and One-way Analysis of  Variance (ANOVA) when data are grouped 

 according to age, length of service, and  educational attainment. 

5. For research question number 5, t-test for  independent samples will be employed to 

 determine the significant differences in the level  of instructional supervisory capacity when data 

 are grouped according to gender; and One-way  Analysis of Variance (ANOVA) when data are 

 grouped according to age, length of service, and  educational attainment. 

6. For research question number 6, Pearson  Product Moment Correlation Coefficient 

 (Pearson’s r) will be employed to determine the  significant correlation between professional skills 

 and instructional supervisory capacity.  

The following rating scales intervals will be adopted in the analyses of the results of the 

computations to be yielded by both descriptive and inferential statistical tools:  

A. Rating Scales Interval on respondents’ levels  of professional skills and instructional 

 supervisory capacity based on 5-point Likert’s  Scale:  

 

Point 

 

Scale Value 

 

Descriptors 

5 4.50-5.00 Very High Level 

4 3.50-4.49 High Level 

3 2.50- 3.49 Moderate Level 
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2 1.50- 2.49 Low Level 

1 1.00- 1.49 Very Low Level 

B. Rating Scales Interval on respondents’ levels  of professional skills and instructional 

 supervisory capacity based on 5-point Likert’s  Scale:  

 

Point 

 

Scale 

Value 

 

Descriptors 

5 4.50-5.00 
Strongly Agree 

/Very High Level 

4 3.50-4.49 Agree /High Level 

3 2.50- 3.49 
Undecided /Model 

Level 

2 1.50- 2.49 
Disagree /Low 

Level 

1 1.00- 1.49 
Strongly Disagree 

/Very Low Level 

 

RESULTS AND DISCUSSIONS 

 This chapter deals with the presentations, analyses and interpretations of results based on the data 

gathered for this study. Specifically, it presents the level of professional skills of faculty of public HEIs in 

Sulu in the context of: Managing learning environment; Developing Outcomes, Assessment and Curricula; 

Providing learner instruction; Providing support and guidance to learners; Creating and maintaining a 

professional environment; Learning and adapting new technologies; and Participating for Professional 

Growth and Development; The level of instructional supervisory capacity of public HEIs in Sulu in the 

context of: Identification of the strengths and limitations of teachers in the classroom; Designing of various 

interventions so as to assist teachers; Provision of professional support to teachers; Collaborate schools 

with various organizations and community groups; and Challenges of instructional supervision; Difference 

in the level of professional skills of faculty of public HEIs in Sulu when data are grouped in terms of: 

Gender; Age; Length of service; and Educational attainment; Difference in the level of instructional 

supervisory capacity of faculty of public HEIs in Sulu when data are grouped in terms of: Gender; Age; 

Length of service; and Educational attainment; and correlation between the levels of professional skills and 

instructional supervisory capacity of faculty of public HEIs in Sulu. 

The following are the presentations, analyses and interpretations of results based on the proper 

scoring and statistical treatments of data gathered for this study that which correspond to each of the 

research questions: 

1. What is the demographic profile of faculty of HEIs in Sulu in terms of: 1.1 Gender; 1.2 Age; 1.3 Length 

of service; and 1.4 Educational attainment? 

  1.1 In terms of Gender 

Table 1.1 reflects the demographic profile of faculty of HEIs in Sulu in terms of gender. It 

can be gleaned from this table that out of 200 faculty-respondents, 80 (40.0%) are male, and 120 

(60.0%) are female. This result reveals that more three-fourth or great majority of the total faculty-
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respondents involved in this study are female teachers. This result implies that majority of the 

faculty of HEIs in Sulu are predominantly female college teachers.   

Table 1.1 Demographic profile of faculty of HEIs  in Sulu in terms of gender   

 

Gender 

 

Number of 

Teachers 

 

Percent 

Male 80 40.0% 

Female 120 60.0% 

Total 200 100% 

 

 

1.2 In terms of Age 

Table 1.2 shows the demographic profile of faculty of HEIs in Sulu in terms of age. It can be 

gleaned from this table that out of 200 faculty-respondents, 26 (13.0%) are 30 years old & above,  152 

(76.0%) are 31-40 years old, 13 (6.5%) are 41-50 years old, and 9 (4.5%) are 51 years old & above. This 

study reveals that more than three-fourth or great majority of the total faculty of  HEIs in Sulu involved in 

this study is within 31-40 years old of age bracket. This result implies that majority of the faculty of HEIs 

in Sulu are belonged to the middle age group as classified in this study.   

Table 1.2 Demographic profile of faculty of HEIs in Sulu in terms of age   

 

 

 

 

 

 

 

1.3 In terms of Length of service 

Table 1.3 shows the demographic profile of faculty of HEIs in Sulu in terms of length of service. 

This table reveals that out of 200 faculty-respondents, 57 (28.5%) have 5 years & below, 130 (65.0%) have 

6-10 years, 8 (4.0%) have 11-15 years, and 5 (2.5%) have 16 years & above. This result reveals that majority 

of the faculty-respondents have been in teaching profession for about 6-10 years. This result implies that, 

there is considerable number of the faculty of pubic HEIs in Sulu, who have just enough years of teaching 

experience. Based on their teaching experience, this further indicates that many of the faculty of HEIs in 

Sulu needs to have just enough ability to discern as to which kind of professional skills and instructional 

supervisory capacity are more adoptable and efficient in dealing with students’ learning experiences.  

 

Age 
Number of 

Teachers 
Percent 

30 years old & 

below 
26 13.0% 

31-40 years old 152 76.0% 

41-50 years old 13 6.5% 

51 years old & 

above 
9 4.5% 

Total 200 100% 
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Table 1.3 Demographic profile of faculty of HEIs in Sulu in terms of length of service 

Length of 

Service 

Number of 

Teachers 
Percent 

5 years& below 57 28.5% 

6-10 years 130 65.0% 

11-15 years 8 4.0% 

16 years & 

above 
5 2.5% 

Total 100 100% 

 

1.4 In terms of Educational Attainment 

Table 1.4 shows the demographic profile of faculty of HEIs in Sulu in terms of educational 

attainment. This table reveals that out of 200 faculty-respondents, 42 (21.0%) have bachelor’s degree, 24 

(12.0%) have bachelor degree with master’s units, 127 (63.5%) have master’s degree, 5 (2.5%) have 

master’s degree with doctoral units, and 2 (1.0%) have doctorate degree.This result reveals that great 

majority of the faculty of HEIs in Sulu have master’s degree. This result implies that, there is considerable 

number of the faculty of HEIs in Sulu who have only the entry requirement for joining the teaching 

profession at public HEIs. This further indicates that many of the faculty of HEIs in Sulu who remained to 

have master’s degree as their highest educational qualification despite of the availability of graduate 

programs being offered by most public and private colleges and university in the province of Sulu.  

Table 1.4 Demographic profile of faculty of HEIs in Sulu in terms of educational attainment 

Educational 

Attainment 

Number of 

Teachers 

Percent 

Bachelor’s degree 42 21.0% 

With master’s units 24 12.0% 

Master’s degree 127 63.5% 

With doctoral units 5 2.5% 

Doctorate degree 2 1.0% 

Total 200 100% 

 

2. What is the level of professional skills of faculty of public HEIs in Sulu in the context of: 2.1 Managing 

learning environment; 2.2 Developing Outcomes, Assessment and Curricula; 2.3 Providing learner 

instruction; 2.4 Providing support and guidance to learners; 2.5 Creating and maintaining a professional 

environment; 2.6 Learning and adapting new technologies; and 2.7 Participating for Professional Growth 

and Development? 

 Table 2.1 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Managing Learning Environment. This category obtained a total weighted mean score of 3.8050 with 

standard deviation of .55000 which is rated as “High Level”. This result indicates that faculty-respondents 

of this study expressed strong agreement that they have very good qualification that is paramount for an 

effective classroom teacher which enhances and improve teachers teaching skills relative to efficient 

professional skills. Faculty of public HEIs in Sulu obtained the required equipment, systems, tools, supplies 
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and materials; set-up and maintain instructional systems, equipment and/or tools; supervise learning 

environment; and evaluate and monitor the safety of the instructional areas and practices. 

 It is worth to note that respondents rated the following items as “High Level”, namely: “Obtain 

required equipment, systems, tools, supplies and materials”, “Set up and maintain instructional systems, 

equipment and/or tools”,“Supervise learning environment”, and “Evaluate and monitor the safety of the 

instructional areas and practices”. 

Table 2.1 Level of professional skills of faculty of public HEIs in Sulu in the context of Managing 

Learning Environment 

Statements Mean S.D. Rating 

 

1 Obtain required equipment, systems, 

tools, supplies and materials. 
3.790 .6079 High Level 

 

2 
Set up and maintain instructional 

systems, equipment and/or tools. 
3.760 .5881 High Level 

 

3 
Supervise learning environment. 3.780 .6754 High Level 

 

4 
Evaluate and monitor the safety of the 

instructional areas and practices. 
3.890 .7232 High Level 

Total Weighted Mean 3.805 .5500 High Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

2.2 In the context of Developing Outcomes, Assessment and Curricula 

 Table 2.2 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Developing Outcomes, Assessment and Curricula. This category obtained a total weighted mean score of 

3.797 with standard deviation of .5489 which is rated as “High Level”. This result indicates that teacher-

respondents of this study expressed strong agreement that they have high level of qualification that is 

paramount for an effective classroom teacher which enhances and improve teachers teaching skills and 

efficient professional skills. Faculty of public HEIs in Sulu are highly skilled in evaluating and modifying 

current outcomes; create, evaluate and modify curriculum and assessment; implement curriculum, 

outcomes and assessment; integrate curriculum with other faculty in the department and in other 

area/institution; and providing learner instruction. 

 It is notable that respondents rated the following items as “High Level”, namely: “Identify, evaluate 

and modify current outcomes”, “Create, evaluate and modify curriculum and assessment”, “Implement 

curriculum, outcomes and assessment”, and “Integrate curriculum with other faculty in the department and 

in other area/ institution”. 
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Table 2.2 Level of professional skills of faculty of public HEIs in Sulu in the context of Developing 

Outcomes, Assessment and Curricula           

Statements Mean S.D. Rating 

 

1 
Identify, evaluate and modify 

current outcomes. 
3.860 .6516 High Level 

 

2 
Create, evaluate and modify 

curriculum and assessment. 
3.760 .6215 High Level 

 

3 

Implement curriculum, 

outcomes and assessment. 
3.800 .7521 High Level 

 

4 

Integrate curriculum with 

other faculty in the department 

and in other area/ institution. 

3.770 .5835 High Level 

Total Weighted Mean 3.797 .5489 High Level 

 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

2.3 In the context of Providing Learner Instruction 

 Table 2.3 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Providing Learner Instruction. This category obtained a total weighted mean score of 3.920 with standard 

deviation of .6122 which is rated as “High Level”. This result indicates that teacher-respondents of this 

study made strong agreement that they are efficient in preparing and/or gathering current instructional 

materials and equipment; provide individual and group instruction; initiate, develop and implement student 

assessment; modify instructional material and methods based on student and industry assessment and 

feedback; and creating and maintaining a professional environment. 

 It is remarkable that respondents rated the following items as “High Level”, namely: “Prepare 

and/or gather current instructional materials and equipment”, “Provide individual and group instruction”, 

“Initiate, develop and implement student assessment”, and “Modify instructional material and methods 

based on student and industry assessment and feedback”. 

Table 2.3 Level of professional skills of faculty of public HEIs in Sulu in the context of Providing Learner 

Instruction 

Statements Mean S.D. Rating 

 

1 Prepare and/or gather 

current instructional 

materials and equipment. 

3.990 .7034 High Level 

 

2 
Provide individual and 

group instruction. 
3.940 .6639 High Level 
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3 

Initiate, develop and 

implement student 

assessment. 

3.800 .7106 High Level 

 

4 

Modify instructional 

material and methods 

based on student and 

industry assessment and 

feedback. 

3.950 .6871 High Level 

Total Weighted Mean 3.920 .6122 High Level 

 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

2.4 In the context of Providing Support and Guidance to Learners 

 Table 2.4 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Providing Support and Guidance to Learners. This category obtained a total weighted mean score of 3.867 

with standard deviation of .5789 which is rated as “High Level”. This result indicates that faculty-

respondents of this study expressed strong agreement that they are efficient in responding to student needs 

and provide information or referrals; assist students with job placement; provide academic and career 

advising; and serve as student activity advisors as applicable.  

 It is notable that respondents rated the following items as “High Level”, namely: “Respond to 

student needs and provide information or referrals”, “Assist students with job placement”, “Provide 

academic and career advising”, and “Serve as student activity advisors as applicable”. 

Table 2.4 Level of professional skills of faculty of public HEIs in Sulu in the context of Providing 

Support and Guidance to Learners 

Statements Mean S.D. Rating 

 

1 

Respond to student needs and provide 

information or referrals. 
4.010 

.717

6 

High 

Level 

2 
Assist students with job placement. 3.800 

.619

5 

High 

Level 

3 Provide academic and career 

advising. 
3.780 

.675

4 

High 

Level 

 

4 

Serve as student activity advisors as 

applicable. 
3.880 

.670

9 

High 

Level 

Total Weighted Mean 3.867 
.578

9 

High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

2.5 In the context of Maintaining a Professional Environment  

 Table 2.5 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Maintaining a Professional Environment. This category obtained a total weighted mean score of 3.737 with 
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standard deviation of .5917 which is rated as “High Level”. This result indicates that teacher-respondents 

of this study expressed strong agreement that they are efficient in collaborating with teaching staff, teachers 

and students; serve on district and school committees; maintain current knowledge of the field; and develop 

a professional development plan. 

 Interestingly, respondents rated the following items as “High Level”, namely: “Collaborate with 

college staff, faculty and students”, “Serve on department and college committees”, “Maintain current 

knowledge of the field”, and “Develop a professional development plan”. 

Table 2.5 Level of professional skills of faculty of public HEIs in Sulu in the context of Maintaining a 

Professional Environment 

Statements Mean S.D. Rating 

 

1 

Collaborate with college staff, faculty 

and students. 
3.850 .7436 

High 

Level 

 

2 

Serve on department and college 

committees. 
3.650 .6092 

High 

Level 

 

3 
Maintain current knowledge of the field. 3.640 .7319 

High 

Level 

 

4 

Develop a professional development 

plan. 
3.810 .7063 

High 

Level 

Total Weighted Mean 3.737 .5917 
High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

2.6 In the context of Learning and Adapting New Technologies  

 Table 2.6 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Learning and Adapting New Technologies. This category obtained a total weighted mean score of 3.762 

with standard deviation of .6320 which is rated as “High Level”. This result indicates that teacher-

respondents of this study expressed strong agreement that they are obtaining and maintaining certification 

on program-specific technology; maintain current knowledge of technology in the field; identify, evaluate 

and implement emerging technologies according to industry needs; and identify and evaluate and 

implement new instructional technologies. 

 Notably, respondents rated the following items as “High Level”, namely: “Obtain and maintain 

certification on program-specific technology”, “Maintain current knowledge of technology in the field”, 

“Identify, evaluate and implement emerging technologies according to industry needs”, and “Identify and 

evaluate and implement new instructional technologies”. 

Table 2.6 Level of professional skills of faculty of public HEIs in Sulu in the context of Learning and 

Adapting New Technologies          

Statements Mean S.D. Ratin

g 

 

1 
Obtain and maintain certification on 

program-specific technology. 
3.790 .7005 

High 

Level 
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2 

Maintain current knowledge of 

technology in the field. 
3.770 .7227 

High 

Level 

 

3 
Identify, evaluate and implement 

emerging technologies according to 

industry needs. 

3.640 .7319 
High 

Level 

 

4 
Identify and evaluate and implement 

new instructional technologies. 
3.850 .6871 

High 

Level 

Total Weighted Mean 3.762 .6320 
High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

2.7 In the context of Participating for Professional Growth and Development   

 Table 2.7 shows the level of professional skills of faculty of public HEIs in Sulu in the context of 

Participating for Professional Growth and Development. This category obtained a total weighted mean 

score of 3.737 with standard deviation of .6270 which is rated as “High Level”. This result indicates that 

teacher-respondents of this study expressed strong agreement that they are very good in joining and 

participating in professional organizations, groups, or association within or outside the institution; 

participate to seminars, assemblies, conventions, colloquium, etc.; initiate and publish a research locally, 

nationally or internationally; and enroll for higher degrees (Master’s/Doctorate), certification programs and 

the like. 

 It is noteworthy that respondents rated the following items as “High Level”, namely: “Join 

professional organizations, groups, or association within or outside the institution”, “Participate to 

seminars, assemblies, conventions, colloquium, etc.”, “Initiate and publish a research locally, nationally or 

internationally”, and “Enroll for higher degrees (Master’s/Doctorate), certification programs and the like. 

Table 2.7 Level of professional skills of faculty of public HEIs in Sulu in the context of Participating for 

Professional Growth and Development 

Statements Mean S.D. Rating 

1 
Join professional organizations, groups, or 

association within or outside the institution. 
3.850 .6723 

High 

Level 

2 Participate to seminars, assemblies, 

conventions, colloquium, etc. 
3.990 .7452 

High 

Level 

3 Initiate and publish a research locally, 

nationally or internationally. 
3.440 .8326 

High 

Level 

4 Enroll for higher degrees 

(Master’s/Doctorate), certification programs 

and the like. 

3.670 .7920 
High 

Level 

Total Weighted Mean 3.737 .6270 
High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 
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3. What is the level of instructional supervisory capacity of public HEIs in Sulu in the context of: 2.1 

Identification of the strengths and limitations of teachers in the classroom; 2.2 Designing of various 

interventions so as to assist teachers; 2.3 Provision of professional support to teachers; 2.4 Collaborate 

schools with various organizations and community groups; and 2.5 Challenges of instructional supervision? 

3.1 In the Context of Identification of the strengths and limitations of teachers in the classroom 

 Table 3.1 shows the level of instructional supervisory capacity of public HEIs in Sulu in the context 

of identification of the strengths and limitations of teachers in the classroom. This category obtained a total 

weighted mean score of 4.290 with standard deviation of .5734 which is rated as “High Level”. This result 

indicates that faculty of public HEIs in Sulu affirmed that there is a high level of the instructional 

supervisory capacity of public HEIs in Sulu through identification of the strengths and limitations of 

teachers in the classroom.  

Table 3.1 Level of instructional supervisory capacity of public HEIs in Sulu in the context of 

Identification of the strengths and limitations of teachers in the classroom 

Statements Mean S.D. Rating 

 

1 

Instructional Supervisors regularly identify any 

instructional limitations of teachers in the classroom 
4.255 .7765 

High 

Level 

 

2 

Instructional Supervisors identify the lack of abilities 

to manage students in the classroom 
4.220 .8215 

High 

Level 

 

3 

Instructional supervisors identify the student 

evaluation skill gaps of teachers 
4.200 .8506 

High 

Level 

 

4 

Instructional Supervisors encourage and facilitate 

school self-evaluation on instructional matters 
4.280 .7240 

High 

Level 

 

5 

Instructional supervisors facilitate the availability of 

instructional materials and encourage teachers to use 

it appropriately 

4.305 .7581 
High 

Level 

 

6 

Instructional supervisors encourage teachers in 

developing instructional goals and objectives 
4.430 .6982 

High 

Level 

 

7 

Instructional supervisors‟ advice teachers to use 

active learning in the classroom 
4.445 .6395 

High 

Level 

 

8 

Instructional supervisors design appropriate 

intervention to minimize the identified limitations of 

teachers in the classrooms 

4.185 .6805 
High 

Level 

Total Weighted Mean 4.290 .5734 
High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

3.2 In the Context of Designing of various interventions so as to assist teachers 

 Table 3.2 shows the level of instructional supervisory capacity of public HEIs in Sulu in the context 

of designing of various interventions so as to assist teachers. This category obtained a total weighted mean 

score of 4.272 with standard deviation of .5797 which is rated as “High Level”. This result indicates that 

faculty-respondents are in agreement that there is a high level of the instructional supervisory capacity of 

public HEIs in Sulu through designing of various interventions so as to assist teachers. 
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 Noticeably, faculty of public HEIs in Sulu rated the following items as “High Level”, among others, 

namely: “Instructional supervisors are arranging induction training for beginner teachers”, “Instructional 

supervisors in the school assist teachers in lesson planning”, “Instructional supervisors facilitate experience 

sharing programs”, “Instructional supervisors assist teachers in developing/selecting instructional 

materials”, and “Instructional supervisors are spread new teaching methodologies among schools and 

teachers”. 

Table 3.2 Level of instructional supervisory capacity of public HEIs in Sulu in the context of designing of 

various interventions so as to assist teachers     

 

Statements Mean S.D. Rating 

 

1 

Instructional supervisors are arranging induction training 

for beginner teachers 
4.310 .6754 

High 

Level 

 

2 

Instructional supervisors in the school assist teachers in 

lesson planning 
4.280 .6884 

High 

Level 

 

3 

Instructional supervisors facilitate experience sharing 

programs 
4.315 .7058 

High 

Level 

 

4 

Instructional supervisors assist teachers in 

developing/selecting instructional materials 
4.275 .6569 

High 

Level 

 

5 Instructional supervisors are spread new teaching 

methodologies among schools and teachers 
4.275 .7761 

High 

Level 

 

6 

Instructional supervisors are facilitating professional 

growth of teachers through short term training, workshops 

and seminars 

4.330 .7025 
High 

Level 

 

7 

Instructional supervisors support teachers to do action 

research 
4.120 .8117 

High 

Level 

 

Total Weighted Mean 

 

4.272 .5797 

 

High 

Level 

 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

3.3 In the Context of Provision of professional support to teachers  

 Table 3.3 shows the level of instructional supervisory capacity of public HEIs in Sulu in the context 

of provision of professional support to teachers. This category obtained a total weighted mean score of 

4.172 with standard deviation of .6415 which is rated as “High Level”. This result indicates that faculty-

respondents are in agreement that there is a high level of instructional supervisory capacity of public HEIs 

in Sulu through provision of professional support to teachers. 

 Noticeably, faculty of public HEIs in Sulu rated the following items as “High Level”, among others, 

namely: “Supervisors support teachers to prepare different instructional materials on teaching-learning 

process”, “Instructional supervisors advice teachers to conduct action research”, “Instructional supervisors 
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facilitate short term training to teachers on new teaching methodologies”, “Instructional supervisor advice 

teachers to use model effective teaching methods and encourage them to motivate students in the 

classroom”, and “Instructional supervisors create competition among teachers on pedagogical skills”. 

Table 3.3 Level of instructional supervisory capacity of public HEIs in Sulu in the context of Provision of 

professional support to teachers     

Statements Mean S.D. Rating 

 

1 

Supervisors support teachers to prepare different instructional 

materials on teaching-learning process 
4.330 .7096 

High 

Level 

 

2 

Instructional supervisors advice teachers to conduct action 

research 
4.005 .8113 

High 

Level 

 

3 

Instructional supervisors facilitate short term training to 

teachers on new teaching methodologies 
4.200 .8082 

High 

Level 

 

4 

Instructional supervisor advice teachers to use model 

effective teaching methods and encourage them to motivate 

students in the classroom. 

4.375 .7328 
High 

Level 

 

5 Instructional supervisors create competition among teachers 

on pedagogical skills 
3.950 .9229 

High 

Level 

 

6 

Instructional supervisors facilitate experience sharing 

programs between teachers 
4.175 .7728 

High 

Level 

Total Weighted Mean 4.172 .6415 
High 

Level 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

3.4 In the Context of Collaborate schools with various organizations and community groups  

 Table 3.4 shows the level of instructional supervisory capacity of public HEIs in Sulu in the context 

of Collaborate schools with various organizations and community groups. This category obtained a total 

weighted mean score of 4.175 with standard deviation of .6741 which is rated as “High Level”. This result 

indicates that secondary school teacher-respondents are in unison that there is a high level of instructional 

supervisory capacity of public HEIs in Sulu through collaborating schools with various organizations and 

community groups.  

 Noticeably, faculty of public HEIs in Sulu rated the following items as “High Level”, among others, 

namely: “Instructional supervisors link the schools/clusters with the community to discuss on the problems 

that face on teaching-learning process”, “Instructional supervisors link the schools with local NGOs to solve 

material and financial problems”, “Instructional supervisors regularly report school problems to all 

stakeholders”, “Instructional supervisors organize different committees from different stakeholders”, and 

“Instructional supervisors encourage model parents and NGOs for their active participation in the school”. 

Table 3.4 Level of instructional supervisory capacity of public HEIs in Sulu in the context of Collaborate 

schools with various organizations and community groups     
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Statements Mea

n 

S.D. Ratin

g 

 

1 

Instructional supervisors link the schools/clusters with 

the community to discuss on the problems that face on 

teaching-learning process 

4.18

0 

.819

1 

High 

Level 

 

2 

Instructional supervisors link the schools with local 

NGOs to solve material and financial problems 

4.17

0 

.796

4 

High 

Level 

 

3 

Instructional supervisors regularly report school 

problems to all stakeholders 

4.15

0 

.849

1 

High 

Level 

 

4 

Instructional supervisors organize different 

committees from different stakeholders 

4.09

5 

.780

4 

High 

Level 

 

5 Instructional supervisors encourage model parents and 

NGOs for their active participation in the school 

4.29

0 

.740

7 

High 

Level 

 

6 

Instructional Supervisors play roles in community 

mobilization 

4.16

5 

.813

0 

High 

Level 

Total Weighted Mean 
4.17

5 

.674

1 

High 

Level 

 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

3.5 In the Context of Challenges of instructional supervision   

 Table 3.5 shows the level of instructional supervisory capacity of public HEIs in Sulu in the context 

of Challenges of instructional supervision. This category obtained a total weighted mean score of 4.117 

with standard deviation of .6144 which is rated as “High Level”. This result indicates that faculty-

respondents are in solid agreement that there is a high level of instructional supervisory capacity of public 

HEIs in Sulu through appreciation of challenges of secondary schools instructional supervision.   

 Noticeably, faculty of public HEIs in Sulu rated the following items as “High Level”, among others, 

namely: “Instructional supervisors are overburdened with many tasks”, “Instructional Supervisors are 

responsible to support beginner teachers instructionally”, “Instructional supervisors teaches the same credit 

like ordinary teachers”, “Teachers have readiness to accept their instructional limitations”, “Instructional 

supervisors have financial incentives than teachers”, and “Instructional supervisors are authorized to take 

remedial actions”. 

Table 3.5 Level of instructional supervisory capacity of public HEIs in Sulu in the context of Challenges 

of secondary schools instructional supervision 

 

Statements 

 

Mea

n 

 

S.D. 

 

Ratin

g 

 

1 
Instructional supervisors are overburdened with 

many tasks 

3.99

5 

.943

0 

High 

Level 
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2 Instructional Supervisors are responsible to 

support beginner teachers instructionally 

4.09

0 

.790

5 

High 

Level 

 

3 
Instructional supervisors teaches the same credit 

like ordinary teachers 

3.95

0 

.906

4 

High 

Level 

 

4 
Teachers have readiness to accept their 

instructional limitations 

4.17

5 

.732

8 

High 

Level 

 

5 
Instructional supervisors have financial incentives 

than teachers 

3.92

5 

.940

1 

High 

Level 

 

6 
Instructional supervisors are authorized to take 

remedial actions 

4.26

0 

.710

5 

High 

Level 

 

7 
Instructional supervisors are getting support from 

MBHTE-Sulu Office 

4.25

0 

.692

7 

High 

Level 

 

8 
Instructional supervisors have their own offices, 

furniture with stationary materials 

4.16

0 

.732

8 

High 

Level 

 

9 
Instructional supervisors have enough time to 

support all teachers instructionally 

4.18

0 

.787

8 

High 

Level 

 

10 
Instructional supervisors have enough instructional 

guidelines 

4.18

5 

.702

3 

High 

Level 

Total Weighted Mean 
4.11

7 

.614

4 

 

High 

Leve

l 

Legend: (5) 4.50-5.00= Very High Level; (4) 3.50-4.49= High Level; (3) 2.50- 3.49= Moderate (2) 1.50- 

2.49= Low Level; (1) 1.00- 1.49= Very Low Level 

 

4. Is there a significant difference in the level of professional skills of faculty of public HEIs in Sulu when 

data are grouped in terms of: 4.1 Gender; 4.2 Age; 4.3 Length of service; and 4.5 Educational attainment?  

4.1 According to Gender 

 Table 4.1 illustrates the difference in the level of professional skills of faculty of public HEIs in 

Sulu when data are grouped in terms of gender. It is reflected in this table that all the sub-categories 

subsumed under the extent of professional skills with their corresponding Mean Differences, t-values and 

probability values are not significant at alpha .05. This means that male and female faculty-respondents in 

this study do not differ in their assessment of the level of professional skills. This result implies that being 

a male respondent may not probably make him better perceiver toward the level of professional skills over 

his female counterpart, or vice versa. 

 Hence, it is safe to say that variable gender has no significant intervention in the ways how 

respondents assess the extent of professional skills. Therefore, the hypothesis which states that “There is 
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no significant difference in the level of professional skills of faculty of public HEIs in Sulu when data are 

grouped according to gender” is accepted. 

 

Table 4.1 Differences in the level of professional skills of faculty of public HEIs in Sulu when data are 

grouped in terms of gender  

 

 

VARIABLES 

 

 

Grouping Mean S. D. 

Mean 

Diff. t Sig. 

Description 

 

Managing 

learning 

environment 

 

Male 

 

 

3.714 

 

.3934  

-

.0975 

-

.451 .653 

Not 

Significant 

 

Female 

 

3.714 

 

.3934 

Developing 

Outcomes, 

Assessment and 

Curricula 

 

Male 

 

 

3.642 

 

.3181  

-

.1662 

-

.771 .442 

Not 

Significant 

 

Female 

 

3.809 

 

.5619 

Providing 

learner 

instruction 

 

Male 

 

 

3.785 

 

.4661 

-

.1443 

-

.600 .550 

Not 

Significant 

 

Female 

 

3.930 

 

.6226 

Providing 

support and 

guidance to 

learners 

 

Male 

 

 

3.714 

 

.2672 

-

.1647 

-

.724 .471 

Not 

Significant 

 

Female 

 

3.879 

 

.5950 

Creating and 

maintaining a 

professional 

environment 

 

Male 

 

 

3.642 

 

.2439 

-

.1017 

-

.437 .663 

Not 

Significant 

 

Female 

 

3.744 

 

.6101 

Learning and 

adapting new 

technologies 

 

Male 

 

 

3.714 

 

.2672 

-

.0518 

-

.208 .835 

Not 

Significant 

 

Female 

 

3.766 

 

.6519 

Participating for 

Professional 

Growth and 

Development 

 

Male 

 

 

3.607 

 

.2834 

-

.1401 

-

.568 .571 

Not 

Significant 

 

Female 

 

3.747 

 

.6453 

*Significant at alpha 0.05 
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4.2 According to Age 

 Table 4.2 illustrates the difference in the level of professional skills of faculty of public HEIs in 

Sulu when data are grouped in terms of age. It is reflected in this table that all the sub-categories subsumed 

under the extent of professional skills with their corresponding F-values and probability values are not 

significant at alpha .05. This means that, although faculty-respondents in this study vary in age range, yet 

they do not differ in their assessment of the extent of professional skills. This result implies that a respondent 

within the age range of 51 years old & above may not probably make him/her better perceiver toward the 

extent of professional skills over those respondents within the age range of 30 years old & below, 31-40 

years old, and 41-50 years old, or vice versa. 

 Hence, it is safe to say that variable age has no significant intervention in the ways how respondents 

assess the level of professional skills. Therefore, the hypothesis which states that “There is no significant 

difference in the extent of professional skills of faculty of public HEIs in Sulu when data are grouped 

according to age” is accepted. 

Table 4.2 Differences in the level of professional skills of faculty of public HEIs in Sulu when data are 

grouped in terms of age 

 

 

SOURCES 

OF 

VARIATION 

 

 

 

Groupin

g 

 

 

Sum of 

Squares 

 

Df 

 

Mean Square. 

 

 

F 

 

Sig. 

 

Description 

 

 

Managing 

learning 

environment 

 

Between 

 

 

.717 

 

3 

 

.239 

 

 

 

.785 

 

. 

 

505 Not Significant  

Within 

Groups 

 

 

29.230 

 

96 

 

.304 

 

Total 

 

 

29.948 

 

99 

 

   

 

Developing 

Outcomes, 

Assessment 

and Curricula 

 

Between 

 

 

1.734 

 

3 

 

.578 

 

 

 

1.975 

 

 

 

.123 Not Significant  

Within 

Groups 

 

 

28.103 

 

96 

 

.293 

 

Total 

 

29.837 

 

99 

    

 

Providing 

learner 

instruction 

 

Between 

 

 

1.487 

 

3 

 

.496 

 

 

 

1.335 

 

 

 

.267 
Not Significant 

  

35.623 

 

96 

 

.371 
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Within 

Groups 

 

 

Total 

 

37.110 

 

99 

    

 

Providing 

support and 

guidance to 

learners 

 

Between 

 

 

.638 

 

3 

 

.213 

 

 

 

.628 

 

 

 

.599 

 

 

 

Not Significant 

 
 

Within 

Groups 

 

 

32.544 

 

96 

 

.339 

 

Total 

 

33.182 

 

99 

    

 

Creating and 

maintaining a 

professional 

environment 

 

Between 

 

 

1.232 

 

3 

 

.411 

 

 

 

1.179 

 

 

 

.322 Not Significant  

Within 

Groups 

 

 

 

33.440 

 

 

96 

 

 

.348 

 

Total 

 

34.672 

 

99 

    

 

Learning and 

adapting new 

technologies 

 

Between 

 

 

.423 

 

3 

 

.141 

 

 

 

.346 

 

 

 

.792 Not Significant  

Within 

Groups 

 

 

39.124 

 

96 

 

.408 

 

Total 

 

39.547 

 

99 

    

 

Participating 

for 

Professional 

Growth and 

Development 

 

Between 

 

 

2.580 

 

3 

 

.860 

-.568 .571 Not Significant  

Within 

Groups 

 

 

36.342 

 

96 

 

.379 

 

Total 

 

38.922 

 

99 

    

*Significant at alpha 0.05 

4.3 According to Length of Service  

 Table 4.3 illustrates the difference in the level of professional skills of faculty of public HEIs in 

Sulu when data are grouped in terms of when data are grouped according to length of service. It is reflected 

in this table that, except for “Developing Outcomes, Assessment and Curricula” all other sub-categories 

subsumed under the extent of professional skills with their corresponding F-values and probability values 
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are not significant at alpha .05. This means that, although faculty-respondents in this study vary in number 

of years of teaching experience, yet they do not differ in their assessment of the extent of professional skills. 

This result implies that a respondent who has been in service for 16 years & above may not probably make 

him/her better perceiver toward the extent of professional skills over those respondents who have been 

serving for 5 years& below, 6-10 years, and 11-15 years, or vice versa. 

 Hence, it is safe to say that variable length of service has no significant intervention in the ways 

how respondents assess the level of professional skills. Therefore, the hypothesis which states that “There 

is no significant difference in the level of professional skills of faculty of public HEIs in Sulu when data 

are grouped according to length of service” is accepted. 

Table 4.3 Differences in the level of professional skills of faculty of public HEIs in Sulu when data are 

grouped according to length of service 

 

 

SOURCES OF VARIATION 

 

 

 

Grou

ping 

 

 

Su

m 

of 

Squ

ares 

 

Df 

 

Mea

n 

Squ

are. 

 

 

F 

 

Sig. 

 

Description 

 

Managing learning environment Betw

een 

 

1.28

8 

3 .429  

 

1.439 

 

 

.236 
Not 

Significant 
With

in 

Grou

ps 

 

28.6

59 

 

96 

 

.299 

 

Total 

 

29.8

37 

 

 

99 

 

 

   

Developing Outcomes, 

Assessment and Curriculum 

Betw

een 

 

2.99

7 

3 .999  

 

3.574

* 

 

 

.017 

Significant With

in 

Grou

ps 

 

26.8

40 

 

96 

 

.280 

Total 
29.8

37 
99     

Providing learner instruction Betw

een 

 

1.61

3 

3 .538  

 

1.454 

 

 

.232 
Not 

Significant 
With

in 

Grou

ps 

35.4

97 

 

96 

 

.370 

 

Total 

  

99 
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37.1

10 

 

 

Creating and maintaining a 

professional environment 

 

Betw

een 

 

 

.948 

 

3 

 

.31

6 

 

 

 

 

1.1

79 

 

 

 

 

.3

22 
Not Significant 

 

With

in 

Grou

ps 

 

 

32.2

34 

 

96 

 

.33

6 

 

Total 

 

 

34.6

72 

 

99 

 

   

Learning and adapting new 

technologies 

 

Betw

een 

 

 

.423 

 

3 

 

.14

1 

 

 

 

.34

6 

 

 

 

.7

92 
Not Significant 

 

With

in 

Grou

ps 

 

 

 

39.1

24 

 

 

96 

 

 

.40

8 

 

Total 

 

39.5

47 

 

99 

    

 

Participating for 

Professional Growth and 

Development 

 

Betw

een 

 

 

2.58

0 

 

3 

 

.86

0 

 

 

 

.34

6 

 

 

 

.7

92 
Not Significant 

 

With

in 

Grou

ps 

 

 

36.3

42 

 

96 

 

.37

9 

 

Total 

 

38.9

22 

 

99 

    

*Significant at alpha 0.05 

4.4 According to Educational Attainment  

 Table 4.4 illustrates the difference in the level of professional skills of faculty of public HEIs in 

Sulu when data are grouped according to educational attainment. It is reflected in this table that all of the 
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sub-categories subsumed under the extent of professional skills with their corresponding F-values and 

probability values are not significant at alpha .05. This means that, although faculty-respondents in this 

study vary in educational qualification, yet they do not differ in their assessment of the extent of professional 

skills. This result implies that a respondent who has doctorate degree may not probably make him/her better 

perceiver toward the extent of professional skills over those respondents who have bachelor’s degree, 

bachelor’s degree with master’s units, master’s degree, and master’s degree with doctoral units, or vice 

versa. 

 Hence, it is safe to say that variable educational attainment has no significant intervention in the 

ways how respondents assess the level of professional skills. Therefore, the hypothesis which states that 

“There is no significant difference in the level of professional skills of faculty of public HEIs in Sulu when 

data are grouped according to educational attainment” is accepted. 

Table 4.4 Differences in the extent of professional skills of elementary school teachers at District IV, 

MBHTE-Sulu when data are grouped according to educational attainment 

 

 

SOURCES 

OF 

VARIATION 

 

 

Grouping 

 

 

Sum of 

Squares 

 

Df 

 

Mean 

Square. 

 

 

F 

 

Sig. 

 

Description 

 

 

Managing 

learning 

environment 

Between 1.042 4 .261  

.856 

 

.493 
Not Significant Within Groups 

 
28.905 95 .304 

Total 29.947 99     

Developing 

Outcomes, 

Assessment 

and 

Curricula 

Between 

 

.065 4 .016  

.052* 

 

.995 

Significant Within Groups 29.772 95 .313 

Total 29.837 99     

Providing 

learner 

instruction 

 

Between 

 

1.327 4 332  

.881 

 

.479 
Not Significant 

Within Groups 35.783 95 .377 

Total 37.110 99     

Providing 

support and 

guidance to 

learners 

Between 

 

1.394 4 .349  

1.042 

 

.390 
Not Significant 

Within Groups 31.788 95 .335 

Total 33.182 99     

Creating and 

maintaining 

a 

professional 

environment 

Between 

 

1.804 4 .451  

1.304 

 

.274 

Not Significant Within Groups 32.868 95 .346 
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Total 34.672 99     

Learning and 

adapting new 

technologies 

Between 

 

1.453 4 .363  

.906 

 

.464 Not Significant 

Within Groups 38.094 95 .401 

Total 39.547 99     

Participating 

for 

Professional 

Growth and 

Development 

Between 

 

1.754 4 .438  

1.121 

 

.351 

Not Significant Within Groups 37.168 95 .391 

Total 38.922 99     

*Significant at alpha 0.05 

5. Is there a significant difference in the level of instructional supervisory capacity of faculty of public HEIs 

in Sulu when data are grouped in terms of:  5.1 Gender; 5.2 Age; 5.3 Length of service; and 5.4 Educational 

attainment? 

5.1 – According to Gender 

Table 5.1 presents the difference in the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu when data are grouped in terms of gender. It can be gleaned from this table that,, except 

for “Collaborate schools with various organizations and community” and “Challenges of secondary schools 

instructional supervision” the Mean Differences, t-values and probability values of other sub-categories 

subsumed under the level of instructional supervisory capacity of faculty of public HEIs in Sulu are 

generally not significant at alpha .05. This means that, though faculty-respondents in this study vary in their 

age ranges, generally they do not differ in their perceptions toward the level of instructional supervisory 

capacity of faculty of public HEIs in Sulu. This result implies that being a male college faculty may not 

probably make him better perceiver toward the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu than his female counterpart, or vice versa. 

Hence, it is safe to say that variable gender has no significant influence in the ways how faculty-

respondents perceive toward the level of instructional supervisory capacity of faculty of public HEIs in 

Sulu. Therefore, the hypothesis which states that “There is no significant difference in the level of 

instructional supervisory capacity of faculty of public HEIs in Sulu when data are grouped according to 

gender” is accepted. 

Table 5.1 Differences in the level of instructional supervisory capacity of faculty of public HEIs in Sulu 

when data are grouped according to gender  

 

 

VARIABLES 

 

 

Grou

ping 

 

 

Mea

n 

S

D 

Me

an 

Diff

. 

 

 

T 

Sig. 

 

Description 

 

Identification of the strengths 

and limitations of teachers in 

the classroom 

 

Male 

 

4.39

6 

 

.5

38

6 

.15

00 

1.6

87 
.093 Not Significant 
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Fem

ale 

4.24

6 

.5

83

2 

Designing of various 

interventions so as to assist 

teachers 

 

Male 

4.33

9 

.5

78

1 .09
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Total 
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*Significant at alpha 0.05 

 

 

5.2 According to Age 

Table 5.2 presents the difference in the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu when data are grouped according to age. It can be gleaned from this table that all of the 

F-values and probability values of all the sub-categories subsumed under the level of instructional 

supervisory capacity of faculty of public HEIs in Sulu are not significant at alpha .05. This means that, 

though faculty-respondents in this study vary in their age ranges, generally they do not differ in their 

perceptions toward the level of instructional supervisory capacity of faculty of public HEIs in Sulu. This 

result implies that a college faculty within the age range of 51 years old & above may not probably make 

him/her better perceiver toward the level of instructional supervisory capacity of faculty of public HEIs in 

Sulu than those within 30 years old & below, 31-40 years old, and 41-50 years old, or vice versa. 

Hence, it is safe to say that variable age has no significant influence in the ways how faculty-

respondents perceive toward the level of instructional supervisory capacity of faculty of public HEIs in 

Sulu. Therefore, the hypothesis which states that “There is no significant difference in the level of 

instructional supervisory capacity of faculty of public HEIs in Sulu when data are grouped according to 

age” is accepted. 
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Table 5.2 Differences in the level of instructional supervisory capacity of faculty of public HEIs in Sulu 

when data are grouped according to age 
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1.9
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.12
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in 

Grou

ps 

72.9

44 

19

6 

.37

2 

Total 
75.1

42 

19

9 
    

*Significant at alpha 0.05 

5.3 – According to Length of Service 

Table 5.3 presents the differences in the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu when data are grouped according to length of service. It can be gleaned from this table 

that the F-values and probability values of all the sub-categories subsumed under the level of instructional 

supervisory capacity of faculty of public HEIs in Sulu are not significant at alpha .05. This means that, 

though faculty-respondents in this study vary in the number of years they have been teaching at public HEIs 

in Sulu, generally they do not differ in their ways of perceiving the level of instructional supervisory 

capacity of faculty of public HEIs in Sulu. This result implies that a college faculty who has been in teaching 

profession for 16 years & above may not be a guaranty for him/her to be a better perceiver toward the level 

of instructional supervisory capacity of faculty of public HEIs in Sulu than those teachers who have been 

rendering teaching services for 5 years & below, and 6-10 years, 11-15 years, or vice versa. 

Hence, it is safe to say that variable length of service generally has no significant influence in the 

ways how faculty-respondents perceive toward the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu. Therefore, the hypothesis which states that “There is no significant difference in the 

level of instructional supervisory capacity of faculty of public HEIs in Sulu when data are grouped 

according to length of service” is accepted. 

Table 5.3 Differences in the level of instructional supervisory capacity of faculty of public HEIs in Sulu 

when data are grouped according to length of service 
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Total 
90.4
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*Significant at alpha 0.05 

5.4 According to Educational Attainment 

Table 5.4 presents the difference in the level of instructional supervisory capacity of faculty of 

public HEIs in Sulu when data are grouped according to educational attainment. It can be gleaned from this 

table that except for sub-category “Identification of the strengths and limitations of teachers in the 

classroom”, all of the F-values and probability values of all other sub-categories subsumed under the level 

of instructional supervisory capacity of faculty of public HEIs in Sulu are not significant at alpha .05. This 

means that, though faculty-respondents in this study vary in the level of their educational attainment, 

generally they do not differ in their ways of perceiving the level of instructional supervisory capacity of 

faculty of public HEIs in Sulu. This result implies that a college faculty who has a doctorate degree may 

not probably make him/her better perceiver toward the level of instructional supervisory capacity of faculty 

of public HEIs in Sulu than those teachers having bachelor’ degree, bachelor’s degree with master’s units, 

master’s degree, and master’s degree with doctoral units, or vice versa. 

Hence, it is safe to say that variable educational attainment has no significant mediation in the ways 

how faculty-respondents assess the level of instructional supervisory capacity of faculty of public HEIs in 

Sulu. Therefore, the hypothesis which states that “There is no significant difference in the level of 

instructional supervisory capacity of faculty of public HEIs in Sulu when data are grouped according to 

educational attainment” is accepted. 

Table 5.4 Differences in the level of instructional supervisory capacity of faculty of public HEIs in Sulu 

when data are grouped according to educational attainment 

 

 

VARIA

BLES 

 

 

Grou

ping 

 

 

Su

m 

of 

Squ

ares df 

Me

an 

Sq

uar

e. 

 

 

F 

Si

g. 

 

Descr

iption 

 

Identifi

cation 

of the 

strength

Betw

een 

Grou

ps 

3.11

8 
4 

.78

0 

 

2.4

39* 

 

.0

48 

Signif

icant 



 

 

 

 

 

 
 

638 

Volume 1 Issue 5 (2025) 

s and 

limitati

ons of 

teacher

s in the 

classro

om 

With

in 

Grou

ps 

62.3

12 

19

5 

.32

0 

Total 
65.4

30 

19

9 
    

Designi

ng of 

various 

interve

ntions 

so as to 

assist 

teacher

s 

Betw

een 

Grou

ps 

1.70

9 
4 

.42

7 

1.2

78 

.2

80 

Not 

Signif

icant 
With

in 

Grou

ps 

65.1

73 

19

5 

.33

4 

Total 
66.8

82 

19

9 
    

Provisi

on of 

professi

onal 

support 

to 

teacher

s 

 

Betw

een 

Grou

ps 

2.68

3 
3 

.89

4 

2.2

30 

.0

67 

Not 

Signif

icant 
With

in 

Grou

ps 

79.2

27 

19

6 

.40

4 

Total 
81.9

10 

19

9 
    

Collab

orate 

school

s with 

variou

s 

organi

zation

s  

Betwe

en 

Group

s 

3.77

4 
4 

.94

3 

2.1

23 

.0

79 

Not 

Signif

icant 
Withi

n 

Group

s 

86.6

57 

19

5 

.44

4 

Total 
90.4

31 

19

9 
    

Challe

nges 

of 

secon

dary 

school

s 

Betwe

en 

Group

s 

2.80

1 
4 

.70

0 
1.8

87 

.1

14 

Not 

Signif

icant 
Withi

n 

72.3

41 

19

5 

.37

1 



 

 

 

 

 

 
 

639 

Volume 1 Issue 5 (2025) 

instru

ctiona

l 

superv

ision 

Group

s 

Total 
75.1

42 

19

9 
    

*Significant at alpha 0.05 

6.Is there a significant correlation between the levels of professional skills and instructional supervisory 

capacity of faculty of public HEIs in Sulu? 

Table 6 illustrates the correlation between the levels of professional skills and instructional supervisory 

capacity of faculty of public HEIs in Sulu. It can be gleaned from this table that the computed Pearson 

Correlation Coefficients (Pearson’s r) between these variables are significant at alpha .05. 

Specifically, the degree of correlations between the levels of professional skills and instructional 

supervisory capacity of faculty of public HEIs in Sulu is as follows:   

Generally, there is a high positive correlation between the levels of professional skills and 

 instructional supervisory capacity of faculty of  public HEIs in Sulu. 

This result indicates that the college faculty of public HEIs in Sulu who generally assessed the level 

of professional skills as “High Level” is most probably the same group of college faculty of public HEIs in 

Sulu who assessed instructional supervisory capacity of faculty of public HEIs in Sulu as “High Level” 

respectively. 

Meanwhile, it is safe to say that, generally the levels of professional skills and instructional 

supervisory capacity of faculty of public HEIs in Sulu are highly correlated. 

Therefore, the hypothesis which states that, “There is no significant correlation between the levels 

of professional skills and instructional supervisory capacity of faculty of public HEIs in Sulu” is rejected. 

Table 6. Correlation between the levels of professional skills and instructional supervisory capacity of 

faculty of public HEIs in Sulu  
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*Correlation Coefficient is significant at alpha .05 

Correlation Coefficient Scales Adopted from Hopkins, Will (2002): 
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0.0-0.1=Nearly Zero; 0.1-0.30=Low; .3-0.5 0=Moderate; .5-0.7-0=High; .7-0.9= Very High; 0.9-1=Nearly 

Perfect 

 

 

REFERENCES 

 

Babbie,  E.  &  Mouton,  J.  2001.  The  practice  of  social  research.  Cape  Town:      Oxford  University 

Press. 

 

Bless, Claire and Higson-Smith, Craig (1995). Fundamentals of Social Work Research: A Guide for 

Students and Beginning Practitioners. Juta: Second Edition. ISBN 0702134325, 9780702134326 

 

Burns, Baecher & McCorvey (2022). Supervision in Clinically Based Teacher Education: Advances, 

Opportunities, and Explorations.Contemporary Perspectives on Supervision & Instructional 

Leadership, Vol. 1 

 

Smith, Michael D. (2023). The Abundant University: Remaking Higher Education for a Digital World. MIT 

Press, September 19, 2023. 

 

Rebecca West Burns, Laura Baecher & Jennifer K. McCorvey (Eds.) (2022). Advancing Supervision in 

Clinically-Based Teacher Education: Advances, Opportunities, and Explorations. Information Age 

Publishing. ISBN: 978‑1‑64802‑719‑2 . 

 

Michael D. Smith (2023). The Abundant University: Remaking Higher Education for a Digital World. DOI: 

10.7551/mitpress/14247.001.0001  

 

Abonyi, Usman Kojo (2017). Relationship Between Professional Development of Head Teachers and 

Supervision of Instruction In Ghanaian Basic Schools. British Journal of Education, Vol.5, No.1, 

pp. 11-26, January 2017. Published By European Centre For Research Training and Development 

UK (www.eajournals.org) 

 

Abosalem, Yousef (2016). Assessment Techniques and Students’ Higher-Order Thinking Skills. Assessment 

Techniques and Students’ Higher-Order Thinking Skills. International Journal of Secondary 

Education. Vol. 4, No. 1, 2016, pp. 1-11. doi: 10.11648/j.ijsedu.20160401.11 

 

Aguila, Mary Gay T. (2015). 21ST Century Skills of Nueva Vizcaya State University Bambang Campus, 

Philippines. Asia Pacific Journal of Education, Arts and Sciences, Vol. 2 No. 2, April 2015 

 

Akoth, Misigah Sarah (2015). Influence of Head Teachers’ Instructional Supervision Practices on Pupils’ 

Performance in Kenya Certificate of Primary Education Performance in Ngong Sub-County, 

Kenya. A Research Project Submitted in Partial Fulfillment of the Requirements for the Award of 

the Degree of Master of Education in Educational Administration. University of Nairobi  

 

Alegado, Paul John Edrada (2018). The challenges of teacher leadership in the Philippines as experienced 

and perceived by teachers. International Journal of Education and Research Vol. 6 No. 6 June 2018 

 

https://www.google.com/search?tbo=p&tbm=bks&q=inauthor:%22Craig+Higson-Smith%22&source=gbs_metadata_r&cad=6


 

 

 

 

 

 
 

641 

Volume 1 Issue 5 (2025) 

Al-Kiyumi, Amal & Hammad, Waheed (2019). Instructional supervision in the Sultanate of Oman: shifting 

roles and practices in a stage of educational reform, International. Journal of Leadership in 

Education, 22:2, 237-249, DOI: 10.1080/13603124.2018.1543570 

 

Baltar, Christia (2023). Using Principal Component Regression Analysis to Explore Professional 

Competence of Mathematics Teachers. Journal of Education Naresuan University Vol.25 No.1 

January - March 2023, 335 

 

Boonk, L., Gijselaers, H. J. M., Ritzen, H., Brand-Gruwel, S. (2018). A review of the relationship between 

parental involvement indicators and academic achievement. Educational Research Review. 

http://dx.doi.org/10.1016/j.edurev.2018.02.001 

 

Brown, A. L., Lee, J., & Collins, D. (2015). Does student teaching matter? Investigating teacher candidates’ 

sense of teaching efficacy. Teaching Education, 26(1), doi: 10.1080/10476210.2014.957666 

 

Caena and Redecker (2019). Aligning teacher competence frameworks to 21st century challenges: The case 

for the European Digital Competence Framework for Educators (DigcompeDu). European Journal 

of Education. 2019; 54:356–369 

 

Chepkuto, W.K., Sang, J. and Chumba, S. (2018). Influence of Instructional Supervision on Curriculum 

Implementation in Selected North Rift, Kenya Counties Public Secondary Schools. European 

Journal of Education Studies. Volume 4; Issue 7, 2018. doi: 10.5281/zenodo.1254582. ISSN: 2501 

– 1111. ISSN-L: 2501 – 1111 

 

Chowdhury, Mohammad (2016). Emphasizing Morals, Values, Ethics, and Character Education in Science 

Education and Science Teaching. The Malaysian Online Journal of Educational Science 2016 

(Volume4 - Issue 2) 

 

Cimatti, B. (2016). Definition, Development, Assessment of Soft Skills and their Role for the Quality of 

Organizations and Enterprises. International Journal for Quality Research 10(1) 97–130. ISSN 

1800-6450 

 

Clarke, Anthony; Triggs, Valerie; and Nielsen, Wendy S., (2014). Cooperating teacher participation in 

teacher education: a review of the literature. Faculty of Social Sciences - Papers. 903. 

https://ro.uow.edu.au/sspapers/903 

 

Cuyugan, Ana Belen S. et al. (2017). In aid of community policy and framework development: A sustainable 

integrated community advancement program. Journal of Advanced Research in Social Sciences 

and Humanities; Volume 2, Issue 2 (87-95) DOI: https://dx.doi.org/10.26500/JARSSH-02-2017-

0202 

 

Dela Fuente, J. A. & Biñas, L. C. (2020). Teachers’ competence in information and communications 

technology (ICT) as an educational tool in teaching: An empirical analysis for program 

intervention. Journal of Research in Education, Science and Technology, 5(2), 61-76. 

 

Demir, Kamile (2015). The Effect of Organizational Trust on the Culture of Teacher Leadership in Primary 

Schools. Educational Sciences: Theory & Practice. ISSN 1303-0485 • eISSN 2148-7561. DOI 

10.12738/estp.2015.3.2337 

 



 

 

 

 

 

 
 

642 

Volume 1 Issue 5 (2025) 

Deniz, Ü. & Erdener, M. A. (2020). Levels of school administrators exhibiting instructional supervision 

behaviors: Teachers’ perspectives. Research in Educational Administration & Leadership, 5(4), 

1038-1081. DOI: 10.30828/real/2020.4.3 

 

Egert, Fukkink and Eckhardt (2018). Impact of In-Service Professional Development Programs for Early 

Childhood Teachers on Quality Ratings and Child Outcomes: A Meta-Analysis. Review of 

Educational Research, 88(3), 401-433. https://doi.org/10.3102/0034654317751918 

 

Fer Coenders & Nellie Verhoef (2019). Lesson Study: professional development (PD) for beginning and 

experienced teachers, Professional Development in Education, 45:2, 217-230, DOI: 

10.1080/19415257.2018.1430050. To link to this article: 

https://doi.org/10.1080/19415257.2018.1430050 

 

From, Jorgen (2017). Pedagogical Digital Competence—Between Values, Knowledge and Skills. Higher 

Education Studies; Vol. 7, No. 2; 2017. ISSN 1925-4741 E-ISSN 1925-475X. Published by 

Canadian Center of Science and Education 

 

Guiamalon, Tarhata S. and Hariraya, Pembain G. (2021). The K-12 Senior High School Program: The Case 

of Laboratory High School, Cotabato City State Polytechnic College, South Central Mindanao, 

Philippines. IJASOS- International E-Journal of Advances in Social Sciences, Vol. VII, Issue 19, 

April 2021 

 

Gulistan, Mohammed Saido et al. (2015). Higher Order Thinking Skills Among Secondary School Students 

in Science Learning. The Malaysian Online Journal of Educational Science 2015 (Volume3 - Issue 

3) 

 

Gutierez, Sally B. (2016). Building a classroom-based professional learning community through lesson 

study: insights from elementary school science teachers. Professional Development in Education; 

DOI: 10.1080/19415257.2015.1119709. To link to this article: 

http://dx.doi.org/10.1080/19415257.2015.1119709 

 

Gutierez, Sally Baricaua (2015). Teachers’ Reflective Practice in Lesson Study: A Tool for Improving 

Instructional Practice. Alberta Journal of Educational Research, Vol. 61.3, Fall 2015, 314-328 

 

Hakim, Adnan (2015). Contribution of Competence Teacher (Pedagogical, Personality, Professional 

Competence and Social) On the Performance of Learning. The International Journal of Engineering 

and Science (IJES), Volume 4, Issue 2, Pages PP.01-12, 2015. ISSN (e): 2319 – 1813 ISSN (p): 

2319 – 1805 

 

Hallinger, Philip et al. (2017). Do beliefs make a difference? Exploring how principal self-efficacy and 

instructional leadership impact teacher efficacy and commitment in Iran. Educational Management 

Administration & Leadership, 1–20. ª The Author(s) 2017. Reprints and permission: 

sagepub.co.uk/journals Permissions.nav. DOI: 10.1177/1741143217700283. 

journals.sagepub.com/home/ema 

 

Hanushek, Piopiunik and Wiederhold (2018). The Value of Smarter Teachers: International Evidence on 

Teacher Cognitive Skills and Student Performance. Working Paper 20727. 

http://www.nber.org/papers/w20727. National Bureau of Economic Research. 1050 Massachusetts 

Avenue Cambridge, MA 02138. December 2014, Revised March 2018 



 

 

 

 

 

 
 

643 

Volume 1 Issue 5 (2025) 

 

Hilliard, Ann Toler (2015). Global Blended Learning Practices for Teaching And Learning, Leadership And 

Professional Development. Journal of International Education Research – Third Quarter 2015 

Volume 11, Number 3 

 

Ismaila, M.Z., Mansorb, A.N. and Iksan. O.Z. (2019). Influence of Instructional Supervisory Qualities on 

Science Teachers’ Teaching Competency. International Journal of Innovation, Creativity and 

Change. Volume 7, Issue 11, 2019. www.ijicc.net 

 

Izadinia, M. (2015). A closer look at the role of mentor teachers in shaping pre-service teachers' professional 

identity. Teaching and Teacher Education 52 (2015) 1e10 

 

Jamasali, A. (2023). Teaching Efficacy Among Public Higher Education Institutions (HEIs) In Sulu. 

International Journal of Multidisciplinary Educational Research and Innovation. 1(1), 33-

46. https://doi.org/10.5281/zenodo.7379540. 

 

Jennings, P. A. et al. (2017). Impacts of the CARE for Teachers Program on Teachers’ Social and Emotional 

Competence and Classroom Interactions. Journal of Educational Psychology. Advance online 

publication. http://dx.doi.org/10.1037/edu0000187 

 

Jorilla and Bual (2021). Assessing the Teachers’ Competence in Diocesan Catholic Schools Relative to the 

Philippine Professional Standards for Teachers. Philippine Social Science Journal, Volume 4 

Number 2 April-June 2021 

 

Kennedy, Mary M. (2016). How Does Professional Development Improve Teaching?. Review of 

Educational Research. Month 201X, Vol. XX, No. X, pp. 1 –36. DOI: 10.3102/0034654315626800. 

© 2016 AERA. http://rer.aera.net 

 

Khan, A. et al. (2017). Communication Skills of a Teacher and Its Role in the Development of the Students’ 

Academic Success. Journal of Education and Practice ISSN 2222-1735 (Paper) ISSN 2222-288X 

(Online), Vol.8, No.1, 2017 www.iiste.org 

 

Kola, Aina Jacob and Sunday, Olanipekun Shola (2015). A Review of Teachers’ Qualifications and Its 

Implication on Students’ Academic Achievement in Nigerian Schools. International Journal of 

Educational Research and Information Science. Vol. 2, No. 2, 2015, pp. 10-15. 

 

Laura Bermejo-Toro, María Prieto-Ursúa & Vicente Hernández (2015): Towards a model of teacher well-

being: personal and job resources involved in teacher burnout and engagement, Educational 

Psychology: An International Journal of Experimental Educational Psychology, DOI: 

10.1080/01443410.2015.1005006 

 

Leithwood, Kenneth (2016) Department-Head Leadership for School Improvement, Leadership and Policy 

in Schools, 15:2, 117-140, DOI: 10.1080/15700763.2015.1044538 

 

Li, Hallinger and Ko (2016). Principal leadership and school capacity effects on teacher learning in Hong 

Kong. International Journal of Educational Management, Vol. 30 No. 1, 2016, pp. 76-100. © 

Emerald Group Publishing Limited 0951-354X. DOI 10.1108/IJEM-03-2014-0035 

 

https://doi.org/10.5281/zenodo.7379540


 

 

 

 

 

 
 

644 

Volume 1 Issue 5 (2025) 

Llamas, Alicia V. & Tuazon, Ariel P. (2016). School Practices in Parental Involvement, Its Expected Results 

& Barriers in Public Secondary Schools. International Journal of Educational Science and Research 

(IJESR). ISSN(P): 2249-6947; ISSN(E): 2249-8052; Vol. 6, Issue 1, Feb 2016, 59-78. © TJPRC 

Pvt. Ltd. 

 

Llantosa, O.E. and Estuar, M.R.J.E. (2019). Characterizing Instructional Leader Interactions in a Social 

Learning Management System using Social Network Analysis. Procedia Computer Science 160 

(2019) 149–156 

 

Madrid, B.J. et al. (2020). Safe schools for teens: preventing sexual abuse of urban poor teens, proof-of-

concept study - Improving teachers' and students’ knowledge, skills and attitudes. Heliyon 6 (2020) 

e04080 

 

Magno, Carlo and Piosang, Tristan (2016). Assessment Schemes in the Senior High School in the Philippine 

Basic Education. Educational Measurement and Evaluation Review (2016), Vol. 7. © 2016 

Philippine Educational Measurement and Evaluation Association 

 

Magulod Jr., Gilbert C. (2017). Factors of School Effectiveness and Performance of Selected Public and 

Private Elementary Schools: Implications on Educational Planning in the Philippines. Asia Pacific 

Journal of Multidisciplinary Research; Vol. 5 No.1, 73-83, February 2017 (Part II). P-ISSN 2350-

7756. E-ISSN 2350-8442.www.apjmr.com 

 

Malunes and Dioso (2020). Teaching Competence of Public-School Teachers in the Light of the Philippine 

Professional Standards for Teachers. Philippine Social Science Journal, Volume 3 Number 2 

Special Issue (September/October 2020) 

 

Marcial, Dave E. (2017). ICT Social and Ethical Competency among Teacher Educators in the Philippines. 

Information Technologies and Learning Tools, 2017, Vol 57, №1. ISSN: 2076-8184. 

Maxwell, Bruce (2017). Codes of Professional Conduct and Ethics Education for Future Teachers. 

Philosophical Inquiry in Education, 24(4), 323–347. https://doi.org/10.7202/1070690ar 

 

Mburu Peter Gitau (2016). Influence of Headteachers’ Instructional Supervision Practices on Pupils’ 

Academic Performance in Public Primary Schools in Thika West Sub-County, Kenya. A Project 

Report Submitted in Partial Fulfillment for the Requirements of the Degree of Master of Education 

in Educational Administration. University of Nairobi 

 

Mensah, R.E.Abla., Esia-Donkoh, K. and Quansah, D.K. (2020). Instructional Supervision as Perceived by 

Teachers in Public Basic Schools in Pokuase Education Circuit in the Ga-North Municipality, 

Ghana. European Journal of Education Studies. Volume 7, Issue 6, 2020. doi: 

10.5281/zenodo.3686763. ISSN: 2501 – 1111. ISSN-L: 2501 – 1111 

 

Mohamad and Jais (2015). Emotional Intelligence and Job Performance: A Study Among Malaysian 

Teachers. Procedia Economics and Finance 35 ( 2016 ) 674 – 682 

 

Mor, Ferguson and Wasson (2015). Learning design, teacher inquiry into student learning and learning 

analytics: A call for action. British Journal of Educational Technology Vol 46 No 2 2015 221–229. 

doi:10.1111/bjet.12273 

 



 

 

 

 

 

 
 

645 

Volume 1 Issue 5 (2025) 

Mtebe, Mbwilo and Kissaka (2016). Factors Influencing Teachers’ Use of Multimedia Enhanced Content 

in Secondary Schools in Tanzania. International. Review of Research in Open and Distributed 

Learning, 17(2), 65–84. https://doi.org/10.19173/irrodl.v17i2.2280 

 

Navarro, B.S. et al. (2016). Developing Teachers’ Competences for Designing Inclusive Learning 

Experiences. Educational Technology & Society, 19 (1), 17–27. 

 

Ovcharuk, O. et al. (2020). The use of digital learning tools in the teachers’ professional activities to ensure 

sustainable development and democratization of education in European countries. E3S Web of 

Conferences 166, 10019 (2020). ICSF 2020. https://doi.org/10.1051/e3sconf/202016610019 

 

Ozdemir, T. Y., & Yirci, R. (2015). A Situational Analysis of Educational Supervision in the Turkish 

Educational System. Educational Process: International Journal, 4 (1-2), 56-70. 

 

Palmeri, A. B., & Peter, J. A. (2019). Conflated Constructs: Disentangling the Educative and Evaluative 

Functions of Preservice Teacher Supervision. Journal of Educational Supervision, 2 (2). 

https://doi.org/. 10.31045/jes.2.2.5 

 

Patton, Parker and Tannehill (2015). Helping Teachers Help Themselves: Professional Development That 

Makes a Difference. NASSP Bulletin 1–17. © 2015 SAGE Publications Reprints and permissions: 

sagepub.com/journalsPermissions.nav. DOI: 10.1177/0192636515576040 

 

Philipsen, B. et al. (2019). Improving teacher professional development for online and blended learning: A 

systematic meta-aggregative review. Education Tech Research Dev 67, 1145–1174. 

https://doi.org/10.1007/s11423-019-09645-8 

 

Queroda and Nama (2017). Instructional Competencies of Catholic School Teachers in Pangasinan, 

Philippines, Asian Journal of Multidisciplinary Studies, Vol. 1, No. 1, (2018). ISSN 2651-6691 

(Print), ISSN 2651-6705 (Online) 

 

Roberto and Madrigal (2018). Teacher Quality in the Light of the Philippine Professional Standards for 

Teachers. Philippine Social Science Journal, Volume 1 Number 1 (July-December 2018) 

 

Rodriguez and Abocejo (2018). Competence Vis-à-vis Performance of Special Education Pre-Service 

Teachers. European Academic Research; Vol. VI, Issue 7/ October 2018. ISSN 2286-4822. 

www.euacademic.org 

 

Sarabia and Collantes (2020). Work-Related Stress and Teaching Performance of Teachers in Selected 

School in the Philippines. IRJE Indonesian Research Journal in Education; Vol. 4, No. 1, Year 2020. 

 

Shabani, Karim (2016). Applications of Vygotsky’s sociocultural approach for teachers’ professional 

development, Cogent Education, 3:1, 1252177, DOI: 10.1080/2331186X.2016.1252177. To link to 

this article: https://doi.org/10.1080/2331186X.2016.1252177 

 

Steinert, Y. et al. (2016). A systematic review of faculty development initiatives designed to enhance 

teaching effectiveness: A 10-year update: BEME Guide No. 40. Medical Teacher, 38:8, 769-786, 

DOI: 10.1080/0142159X.2016.1181851. To link to this article: 

http://dx.doi.org/10.1080/0142159X.2016.1181851 

 



 

 

 

 

 

 
 

646 

Volume 1 Issue 5 (2025) 

Strat, Anna D., Schmidt, Jennifer A. and Maier, Kimberly S. (2015). Perceived Challenge, Teacher Support, 

and Teacher Obstruction as Predictors of Student Engagement. Journal of Educational Psychology. 

DOI: htps://dx.doi.org/10.1037/edu0000108 

 

Sule, M.A.; Ameh, E.; and Egbai, M.E. (2015). Instructional Supervisory Practices and Teachers’ Role 

Effectiveness in Public Secondary Schools in Calabar South Local Government Area of Cross River 

State, Nigeria. Journal of Education and Practice. ISSN 2222-1735 (Paper) ISSN 2222-288X 

(Online); Vol.6, No.23, 2015. www.iiste.org 

 

Tang, X. et al. (2020). Assessing Computational Thinking: A Systematic Review of Empirical Studies. © 

2020 published by Elsevier. This manuscript is made available under the Elsevier user license. 

https://www.elsevier.com/open-access/userlicense/1.0/ 

 

Taylor, C. et al. (2016). Examining Ways That a Mindfulness-Based Intervention Reduces Stress in Public 

School Teachers: a Mixed-Methods Study. Mindfulness (2016) 7:115–129. DOI 10.1007/s12671-

015-0425-4 

 

Tindowen, Darin Jan (2019). Influence of Empowerment on Teachers’ Organizational Behaviors. European 

Journal of Educational Research, 8(2), 617-631. doi: 10.12973/eu-jer.8.2.617 

 

Todd Haydon & Stephen D. Kroeger (2016) Active Supervision, Precorrection, and Explicit Timing: A High 

School Case Study on Classroom Behavior, Preventing School Failure: Alternative Education for 

Children and Youth, 60:1, 70-78, DOI: 10.1080/1045988X.2014.977213 

 

Tomaro and Mutiarin (2018). ICT Integration in the Educational System of Philippines. Journal of 

Governance and Public Policy, Vol. 5 No. 3, October 2018 

 

Tondeur, J. et al. (2016). Responding to Challenges in Teacher Professional Development for ICT 

Integration in Education. Educational Technology & Society, 19 (3), 110–120. 

 

Trinidad, Razc and Magsalin (2021). More than professional skills:” student perspectives on higher 

education’s purpose. Teaching in Higher Education. 

https://doi.org/10.1080/13562517.2021.1891043 

 

Tynjälä, P. et al. (2016). Developing social competence and other generic skills in teacher education: 

applying the model of integrative pedagogy. European Journal of Teacher Education, 39(3), 368-

387. https://doi.org/10.1080/02619768.2016.1171314 

 

Ulla, Mark B. (2016). Pre-service Teacher Training Programs in the Philippines: The Student-teachers 

Practicum Teaching Experience. EFL JOURNAL; Vol. 1 No. 3, 2016. e-ISSN: 2502-6054, p-ISSN: 

2527-5089 .www.efljournal.org 

 

Uslu, F., & Gizir, S. (2017). School belonging of adolescents: The role of teacher–student relationships, 

peer relationships and family involvement. Educational Sciences: Theory & Practice, 17, 63‒82. 

http://dx.doi.org/10.12738/ estp.2017.1.0104 

 

Vähäsantanen, K. (2015). Professional agency in the stream of change: Understanding educational change 

and teachers' professional identities. Teaching and Teacher Education, 47(April 2015), 1-12. 

https://doi.org/10.1016/j.tate.2014.11.006 



 

 

 

 

 

 
 

647 

Volume 1 Issue 5 (2025) 

 

Voelkel Jr. and Chrispeels (2017). Understanding the link between professional learning communities and 

teacher collective efficacy, School Effectiveness and School Improvement. To link to this article: 

http://dx.doi.org/10.1080/09243453.2017.1299015 

 

Wiyono, B.B.; Wedi, A.; Ulfa, S.; Putra, A.P. The Use of Information and Communication Technology 

(ICT) in the Implementation of Instructional Supervision and Its Effect on Teachers’ Instructional 

Process Quality. Information 2021, 12, 475. https://doi.org/10.3390/info12110475 

 

Wolff, C.E. et al. (2016). Keeping an Eye on Learning: Differences Between Expert and Novice Teachers’ 

Representations of Classroom Management Events. Journal of Teacher Education 1–18. © 2014 

American Association of Colleges for Teacher Education. Reprints and permissions: 

sagepub.com/journalsPermissions.nav. DOI: 10.1177/0022487114549810. jte.sagepub.com 

 

Wrigley & Straker (2015). Design Thinking pedagogy: the Educational Design Ladder. Innovations in 

Education and Teaching International, DOI: 10.1080/14703297.2015.1108214. To link to this 

article: http://dx.doi.org/10.1080/14703297.2015.1108214 

 

Yoshikawa, H. et al. (2015). Experimental Impacts of a Teacher Professional Development Program in 

Chile on Preschool Classroom Quality and Child Outcomes. Developmental Psychology © 2015 

American Psychological Association 2015, Vol. 51, No. 3, 309–322 0012-1649/15/$12.00 

http://dx.doi.org/10.1037/a0038785 

 

 

 


