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Abstract

Inclusive education aimed to provide equitable
learning opportunities for all students, regardless
of their diverse backgrounds and abilities, relying
significantly on the collaboration of teachers,
policymakers, and the broader community. This
study investigated the correlation between the
implementation of inclusive education practices
and the extent to which teachers utilized inclusive
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significantly influenced the implementation of
inclusive practices in policy execution, resource
allocation, and community involvement. Parent
and community engagement, rather than existing
policies and leadership, played a critical role in
the success of inclusive strategies. Accordingly,
the study recommended developing
comprehensive community engagement

strategies in various school environments, programs, reevaluating policies and leadership,
considering factors such as community enhancing resource allocation, and providing
involvement, policies, resources, teacher tailored professional development based on

preparedness, and student engagement. The
study's diverse demographic details enhanced its
robustness, drawing insights from mid-career
professionals, a balanced sex distribution, and
varying levels of experience in Special Needs
Education. Findings indicated that inclusive
education practices were moderately
implemented, highlighting the need for
improvements in the clarity of policies,
monitoring procedures, resource provision, and
professional development. Despite positive
aspects in teacher collaboration and resource
access, leadership could have been more
proactive. Additionally, the study revealed that
teacher demographics, such as age and education,

teacher demographics. Addressing these areas
would foster more effective and supportive
inclusive education environments, ensuring
consistent practices across school settings. By
leveraging structured frameworks for
collaboration, = comprehensive  professional
development, and proactive leadership, schools
could optimize the use of inclusive strategies in
curricula, enhancing student participation and
parent involvement. Ultimately, this study
emphasized the importance of a holistic,
collaborative approach, underpinned by active
community  connections and  thorough
reassessment of policies and resources, to realize
the full potential of inclusive education.

Keywords: Classroom Resources, Inclusive Education, School Policies, Stakeholder Collaboration,

Teacher Preparedness
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INTRODUCTION

Inclusive education is a fundamental approach aimed at ensuring equitable learning opportunities
for all students, regardless of their diverse backgrounds, abilities, or learning needs, rooted in the principles
of social justice and equal access. The success of inclusive education relies heavily on the collaboration of
teachers, school leaders, policymakers, parents, and the broader community to create systems that
accommodate every learner’s unique needs. Despite global advocacy for inclusive education, its
implementation remains inconsistent across different educational settings, with many schools struggling
with challenges such as inadequate teacher preparedness, insufficient resources, unclear policies, and
limited stakeholder engagement. These gaps hinder the effective adoption of inclusive practices, leaving
some students—particularly those with disabilities, linguistic differences, or socio-economic
disadvantages—without the necessary support to thrive academically and socially. In the context of the
Division of Taguig City and Pateros (TaPat), where inclusive education is being progressively integrated
into mainstream schooling, there is a pressing need to assess how well these practices are being
implemented. Teachers play a pivotal role in this process, as their instructional strategies, classroom
management, and collaboration with support systems directly influence the success of inclusive education.
However, the extent to which teachers are equipped, supported, and motivated to implement inclusive
strategies remains an area requiring further exploration.

This study seeks to examine the current state of inclusive education practices in schools within the
TaPat Division, focusing on Special Needs Education (SNED) programs in regular classroom settings.
Specifically, it aims to evaluate the level of implementation of inclusive education practices in terms of
policy adherence, resource allocation, teacher preparedness, student engagement, and community
involvement. Additionally, it assesses the extent to which teachers employ inclusive strategies in diverse
school settings and identifies variations in inclusive education implementation based on teacher
demographics such as age, sex, education level, and years of experience. Furthermore, the study determines
the relationship between inclusive education practices and teachers' utilization of inclusive strategies and
proposes a training program to enhance inclusive education practices based on the findings. By addressing
these objectives, this research contributes to the broader discourse on inclusive education by providing
empirical insights into the challenges and opportunities within the TaPat Division. The findings will be
valuable for educators, school administrators, and policymakers in refining inclusive education
frameworks, improving teacher training, and fostering a more equitable learning environment for all
students. Ultimately, this study underscores the importance of a holistic approach to inclusive education—
one that prioritizes collaborative efforts, evidence-based policies, and continuous professional development
to ensure that no learner is left behind.

Objective of the Study

This research focuses on assessing the implementation of inclusive education practices in schools within
the Division of TaPat that offer Special Needs Education (SNED) programs in regular classroom settings.
The study aims to identify gaps, challenges, and opportunities for improvement by examining how inclusive
education policies are translated into practice at the grassroots level.

METHODS

The descriptive quantitative approach employed in this study was perfect for assessing how
inclusive education practices were being applied in diverse school environments. Descriptive quantitative
research examines the nature and condition of people, things, situations, events, or any phenomenon. It
works best when data is presented numerically and statistical inferences are made from the entire population
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of specific research subjects. Because it was affordable and could generate reliable data from a respectable
number of respondents, it was the ideal choice for our study.

Utilizing a survey form to collect data from selected respondents facilitated the acquisition of
quantitative data. Beyond just gathering and tabulating data, the descriptive survey research procedure also
entailed evaluating the results' applicability and importance. This all-inclusive approach was particularly
well-suited for investigating the implementation of inclusive education initiatives in diverse school contexts
since it aimed to draw statistical conclusions from the total population of individual research participants
and present data statistically.

Acknowledging the inherent uncertainty associated with quantitative research findings, especially
concerning digital arts student learning strategies, was paramount. This acknowledgment underscored the
necessity of critically evaluating the statistical discoveries and their implications for assessing the
implementation of inclusive education practices in diverse school settings.

Population and Sampling

This study used purposeful sampling to assess how inclusive education approaches were being
applied in various school environments. To thoroughly grasp these techniques, the researchers chose 100
Special Needs Education (SNED) teachers from the Division of TaPat. Because SNED teachers have
specific knowledge and experience, it was important to focus on them to ensure that the data collected
appropriately reflected the difficulties encountered in the classroom.

Purposive sampling allowed for a robust representation of the broader student body, capturing
diverse perspectives on how factors like school policies and resource availability impact inclusive
education. This targeted approach facilitated a manageable sample size while enabling thorough data
analysis, including mean scores and standard deviations, to derive valuable insights into student responses.

RESULTS AND DISCUSSION

By addressing the promise of education for all, this study sought to support a more fair and inclusive
educational system. The demographic profile of the respondents—including age, gender, years of
experience teaching special needs education, and highest degree of education—was examined in this study.
The extent to which inclusive education practices were being implemented was also assessed using the
following factors: teacher preparedness, student engagement and participation, policy implementation,
resource allocation, and parent and community involvement. The extent of teachers' inclusive education
strategies was evaluated within diverse school settings, focusing on collaboration and support systems,
school policies and leadership, assessment and evaluation methods, student diversity and individualized
support, and classroom resources and support.

Additionally, the study examined whether there were any notable variations in the degree of inclusive
education practices' implementation and the scope of instructors' approaches when categorized by profile.
The study also looked at the effectiveness of teachers' inclusive education strategies in a range of
educational contexts and the degree to which inclusive education practices are implemented. A training
program was created by the researchers to enhance inclusive education in light of these findings.

The findings provide comprehensive insights into the current state of inclusive education practices and
the factors that significantly influence the implementation level and the effectiveness of teachers'
strategies. These insights are valuable for educators, policymakers, and stakeholders, offering a
foundation for targeted improvements in inclusive education practices.
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1. The study highlights a diverse demographic among respondents, featuring mid-career professionals,
younger educators, and experienced leaders, strengthening its robustness. This varied age distribution
fosters a blend of innovative and traditional teaching methods, while most respondents holding
advanced degrees add to the rich expertise in Special Needs Education.

2. The evaluation of inclusive education practices across institutions indicates moderate implementation
levels and highlights several areas for improvement. Clear communication of inclusive education
policies is needed to enhance stakeholder understanding and establish stricter monitoring and
evaluation procedures to ensure effectiveness. There is also a critical need for increased resource
investment to support inclusive education adequately.

3. The findings reveal a favorable yet improvable landscape in inclusive education. While teachers report
moderate collaboration in developing inclusive strategies and utilizing support systems, there is
significant room for enhancement. Professional development opportunities are regular but require
improvement to meet educators' needs better. Leadership is crucial in fostering collaboration and
promoting inclusive policies, yet it could be more proactive. Although access to resources is generally
good, it remains inconsistent, highlighting the need for more reliable support. Teacher input in policy
development and decision-making is valued, emphasizing the importance of inclusiveness. While
inclusive strategies in curricula are present, they vary in effectiveness. Differentiated instruction and
individualized support are intense, reflecting an inclusive approach, and teachers demonstrate notable
reflection practices. Classroom practices that recognize diversity are well-rated; however, there is a
need for uniform support and ongoing professional development to create a fully inclusive educational
environment.

4. The study's findings indicate significant variations in implementing inclusive education practices based
on teacher profiles, assessed through ANOVA across five dimensions: Policy Implementation, Resource
Allocation, Teacher Preparedness, Student Engagement and Participation, and Parent and Community
Involvement. All profile variables (age, sex, education, and years of teaching) demonstrated significant
differences for Policy Implementation. Age and education were the only two factors that showed
significant differences in Resource Allocation. While education and years of teaching experience did
not significantly affect teacher preparedness, age and sex did. Student participation and engagement
were impacted by every profile element. However, for Parent and Community Involvement, only age
showed significant differences. These results highlight that teacher profiles, particularly age and
education, substantially influence how inclusive education is practiced, emphasizing the need to
consider these factors in developing inclusive education strategies.

5. The study investigates how varying teacher profiles (age, sex, education level, and years of teaching
experience) influence the extent of inclusive education strategies within diverse school settings using
ANOVA. The results demonstrate significant differences in multiple domains. For collaboration and
support systems, school policies, and leadership, essential variations were found based on age, sex, and
education level but not on years of teaching experience. Similarly, assessment and evaluation methods
showed significant differences for age, sex, and education level, with no significant impact from years
of teaching. Regarding addressing student diversity and providing individualized support, differences
were significant for sex and education level only. Age was the only profile attribute showing a
substantial difference in classroom resources and support. Thus, while specific teacher attributes
substantially affect the implementation of inclusive education strategies, years of teaching experience
do not play a critical role in most examined domains. This nuanced understanding can help tailor
professional development and policy initiatives to better support teachers in executing inclusive
education effectively.

6. The study makes clear that community and parent involvement is crucial to the effectiveness of
inclusive education, and that this has a beneficial impact on teachers' use of inclusive practices. In
contrast, current policies and school leadership have not effectively impacted these strategies,
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indicating a need for reassessment. Resource distribution alone has not correlated with inclusive
teaching practices, and while teacher preparedness contributes positively, it is insufficient to drive
effective inclusive strategies. Additionally, student engagement does not independently enhance these
strategies. Overall, the findings suggest that a holistic and collaborative approach is necessary for
successful inclusive education, emphasizing the importance of strengthening community connections
and reassessing policies and resources to support inclusive practices better. Future research is needed
to explore further these relationships and the complexities affecting inclusive education success.

CONCLUSION AND RECOMMENDATION
Conclusions

All students should have equal access to education, regardless of their backgrounds or abilities,
according to inclusive education. Collaboration among various stakeholders, including educators,
policymakers, and the general public, is essential to the success of inclusive education initiatives. This study
aims to examine the relationship between the degree of instructors' usage of inclusive teaching methods in
a variety of educational contexts and the implementation of inclusive education practices. Community
involvement, policies, resources, teacher preparedness, and student engagement will be the primary focus.

1. The study’s diverse demographic details significantly enhance its robustness and credibility. The age
distribution, with mid-career professionals forming the largest group, ensures a blend of innovative and
traditional teaching methodologies. A nearly balanced sex distribution and high levels of educational
attainment among respondents add depth and expertise. The varied experience in Special Needs
Education, ranging from newer to highly seasoned professionals, enriches the insights. These factors
offer a comprehensive and nuanced understanding, making the study's findings well-rounded and
broadly applicable to the educational field.

2. The evaluation indicates that inclusive education practices across institutions are moderately
implemented, necessitating significant improvements in several key areas. Policies are reasonably clear
yet require better comprehension among stakeholders. Monitoring and evaluation efforts and resource
provision need more stringent procedures and substantial investment. Professional development
opportunities for educators are inadequate, highlighting the need for more consistent training.
Integrating inclusive practices into strategic planning is insufficient, reflecting a lack of alignment with
institutional goals. Resource allocation and teacher preparedness also require consistent enhancement.
Furthermore, student participation and engagement and parent and community involvement need robust
efforts to achieve higher implementation levels. These findings collectively emphasize the necessity
for comprehensive improvements to fully realize effective inclusive education.

3. The evaluation of inclusive education practices reveals a generally positive landscape with notable
room for improvement. While teachers collaborate moderately in developing inclusive strategies and
using support systems, there is potential for enhancement. Professional development, though regular,
requires further progress to be fully effective. Leadership plays a crucial role in fostering such
collaborative efforts and promoting inclusive policies but could be more proactive in its approach.
Resource access is good but inconsistent, and teacher input in policy development is valued,
emphasizing inclusiveness. Inclusive strategies in curricula are varied, with specific areas showing
strong implementation, such as differentiated instruction and individualized support.

4. According to the study's findings, teacher profiles—specifically, age and educational background—
have a big impact on how inclusive education is implemented. Teacher demographics were used to
identify differences in student engagement and participation, teacher preparedness, policy
implementation, resource allocation, and parent and community involvement. Specifically, all profile
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variables impacted Policy Implementation and Student Engagement and Participation, while age and
education affected Resource Allocation. Teacher Preparedness varied with age and sex; only age
influenced Parent and Community Involvement. These findings underscore the need to consider teacher
demographic factors in developing and refining inclusive education strategies to ensure more effective
and consistent practice across educational settings.

5. The study concludes that specific teacher attributes—age, sex, and education level—significantly
influence the implementation of inclusive education strategies in diverse school settings. While
variations were observed in collaboration and support systems, school policies and leadership,
assessment and evaluation methods, and addressing student diversity and individualized support based
on these attributes, years of teaching experience did not significantly impact most domains. These
insights emphasize the importance of tailoring professional development and policy initiatives to these
key demographics to better support teachers in effectively executing inclusive education practices.

6. According to the study's findings, community and parent involvement is important to the success of
inclusive education and has a beneficial effect on instructors' adoption of inclusive teaching practices.
Current policies, school leadership, and resource distribution were not found to significantly affect
inclusive practices, suggesting a need for reassessment in these areas. Although teacher preparedness,
including experience and training, positively influenced classroom resources and support, it alone is
insufficient to drive inclusive strategies effectively. These results underline the significance of an all-
encompassing, cooperative approach to inclusive education, emphasizing the necessity of fortifying
ties within the community and reassessing resources and regulations to better support inclusive
practices. To completely comprehend the complexity involved in the success of inclusive education,
future research should concentrate on examining these links in greater detail.

Recommendations

The following recommendations are tailored to address the specific challenges and opportunities
highlighted in the study.

To the school heads and administrators, develop mentorship-based training programs that capitalize on
the diverse experiences of educators. Additionally, it is essential to revise policies to prioritize professional
development tailored to teachers' specific needs. Enhancing resource allocation for inclusive education by
investing in specialized materials and technology is also crucial. By integrating a blend of innovative and
traditional teaching methodologies, along with considering the balanced gender distribution and varied
experiences in Special Needs Education, these initiatives will foster effective inclusive education practices
and create a more supportive and inclusive environment for all students.

1. Teachers seek to enhance their professional development opportunities by participating in more
consistent and targeted training programs. It is essential to align the integration of inclusive
practices with institutional goals in strategic planning and to advocate for improved resource
allocation to support these initiatives. Additionally, focusing on enhancing your preparedness is
crucial for the successful implementation of inclusive practices. Increasing student participation
and strengthening engagement with parents and the community are vital for creating a supportive
educational environment. By embracing these recommendations, you can help address existing
gaps and promote the effective implementation of inclusive education within your institution.

2. By taking a number of concrete actions, students can improve inclusive education practices in
diverse school settings: creating or joining a student-led organization to advocate for inclusivity
and plan diversity-celebrating events; offering friendships or study groups to classmates in need;
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being transparent with teachers about their experiences and ideas for enhancing classroom
inclusivity; and engaging in activities that encourage cooperation and understanding between
students from various backgrounds. Students can contribute to the development of a more
encouraging and welcoming learning environment by completing these actions.

Based on teacher profiles evaluated using ANOVA across five dimensions—Policy
Implementation, Resource Allocation, Teacher Preparedness, Student Engagement and
Participation, and Parent and Community Involvement—the study's conclusions show notable
differences in the application of inclusive education practices. All profile variables (age, sex,
education, and years of teaching) demonstrated significant differences for Policy Implementation.
Only age and education showed significant differences in Resource Allocation. Age and sex had a
substantial impact on teacher preparedness, but neither did years of teaching experience or
education. Every profile characteristic had an effect on student participation and engagement. Only
age, however, demonstrated a substantial difference in Parent and Community Involvement. These
findings demonstrate that teacher profiles—in particular, age and educational background—have a
significant impact on the implementation of inclusive education, underscoring the need of taking
these variables into account when creating inclusive education plans.

Through supporting inclusive practices, attending meetings, and talking with educators about their
child's needs, parents may play a critical role in advancing inclusive education. They can encourage
discussions about diversity at home, advocate for resources like teacher training, and facilitate peer
interactions through playdates with children from various backgrounds. Because their involvement
increases success, the study emphasizes how crucial it is to include parents and the community in
the implementation of inclusive education practices. While a comprehensive and cooperative
strategy is necessary for successful implementation, schools should reevaluate their policies,
leadership, and resource allocation to better encourage inclusion. Strengthening community
connections and reevaluating resource allocation are crucial steps toward fostering inclusive
educational environments, ultimately creating a more supportive experience for all students.
Future studies should look into how professional development workshops affect teachers' capacity
to apply inclusive practices, examine successful training initiatives that prepare teachers to meet
the needs of diverse learners, and evaluate the long-term impacts of teacher preparation on student
outcomes and classroom inclusivity. Researchers should also evaluate current school policies and
resource allocation, analyze how leadership styles and school culture influence inclusivity, and
recommend more effective resource distribution strategies. Promoting collaborative approaches
involving teachers, parents, and community members is essential, as is examining successful case
studies demonstrating improved educational outcomes through collaboration. Utilizing diverse
research methods, including qualitative and quantitative approaches, longitudinal studies, and
mixed methods, will provide comprehensive data on inclusive practices.
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